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ABSTRACT 
PERCEPTIONS OF TASK FORCE STEERING COMMITTEE MEMBERS 
ABOUT THE PLANNING AND THE DEVELOPMENT 
OF THE SPRINGFIELD PARTNERSHIP FOR EXCELLENCE: 1982-86 
FEBRUARY, 1988 
ANN MCCARTHY SOUTHWORTH, B.A., ELMS COLLEGE 
M.A., S.U.N.Y. AT STONY BROOK 
C.A.G.S., AMERICAN INTERNATIONAL COLLEGE 
Ed.D, UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Harvey B. Scribner 
Public-private partnerships have the potential of being 
very powerful in their influence on education and, there¬ 
fore, must be studied and analyzed. This qualitative case 
study focuses on one such partnership The Partnership for 
Excellence in Springfield, Massachusetts. The method of 
triangulation is used to bring together data gathered from 
interviews, a questionnaire, official records, and 
participant observation notes. This study presents the 
perceptions of the leadership of the Partnership on their 
goals for, the success of, the change affected by the 
Partnership and its use as a model. The results of this 
study have indicated many common themes and issues such as: 
1) the importance of the leadership of the superintendent, 
vi 
2) the importance of real partnership or collaboration, 
3) the importance of the right or key people working 
together, the commitment of the participants, the clout or 
influence of the participants, and the quality of the 
participants, 4) the importance of involving the teachers, 
5) the importance of a vision or belief in change, and 6) 
the importance of the belief that the community should be 
involved in the schools. 
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Statement of the Problem 
In Springfield/ Massachusetts, representatives from the 
political arena, public schools, school volunteers, teacher 
education associations, chamber of commerce, businesses, 
corporations, institutions of higher education and community- 
groups, human service agencies, parent organizations and 
others, initiated a public-private partnership "in order to 
develop a network of community resources which will provide 
programs and services for the staff and students in the 
Springfield Public Schools" (Partnership manual, 1984). 
Based on the recorded achievement of other partnerships such 
as Atlanta's and the need to coordinate the resources 
already made available to the public schools by the business 
community, concern with the quality of education after a 
major teacher strike and the passage of Proposition 2 1/2 
which limited the ability of the School Committee to raise 
funds, and the need to establish a pool of skilled labor 
from which to draw, the community as a whole identified the 
need for a permanent partnership in order to organize and 
coordinate resources. 
At a public symposium which discussed the possibility 
of collaboration in November, 1982, public commitments were 
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made to establish such a collaborative. The symposium, 
which was sponsored by Springfield School Volunteers, Inc., 
identified the following reasons for a partnership: 
...The need for our nation to remain strong 
and competitive in an international and 
national market. 
...The rapid changes that are occurring in 
our industries and society. 
...Diminishing resources. 
...The inter-relationship of our institutions. 
...The need to collaborate to solve our problems 
(Partnership records, 1983). 
Thus, a task force made up of organizations in the Spring- 
field community was formed at the invitation of the Super¬ 
intendent of Schools and had its first meeting on June 7, 
1983. That meeting resulted in the creation of a 
sub-committee, the Steering Committee, appointed by the 
Superintendent to establish goals and objectives. The 
Springfield Partnership for Excellence began developing its 
direction and strategies. Its mission statement reads: 
The mission of the Task Force is to provide a 
permanent partnership of the public, private, and 
academic sectors to assist the Springfield Public 
schools. Its purpose is to increase standards of 
excellence, to develop new resources, and to 
provide opportunities to help students achieve 
their standards in order to prepare them for 
employment, higher education, and social responsi¬ 
bility. (Partnership manual, 1984, p. 3) 
Its objectives are: 
1. Develop a plan whereby all students will 
achieve competence in reading, communication 
skills, mathematics, science, humanities, arts, 
computer literacy, and economics, based on 
standards of excellence established by the school 
department. 
2. Increase the number of students graduating 
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from the Springfield Public Schools in proportion 
to the number who are eligible. 
3. Increase the number of students employed or 
entering higher education by _percent. [sic] 
4. Develop a plan whereby the academic achieve¬ 
ment and performance of all students will be 
measured in order to gauge how well the Partner¬ 
ship is achieving its objectives. 
5. Increase opportunities for gifted students to 
participate in community learning experiences. 
6. Increase the opportunities for students to 
become aware of the local, national, and interna¬ 
tional communities; how they are governed, oppor¬ 
tunities for employment and higher education. 
7. Develop our educational process to its 
fullest potential by application of new techno¬ 
logical methods. (Partnership manual, 1984, pp. 
4-5) 
The development of such partnerships calls for close 
monitoring since the potential power of a strongly united 
group is capable of radically changing the direction of 
education. For example: 
The California Business Roundtable... carefully 
developed an education agenda for the state which 
included minimum graduation standards, beefed-up 
state testing, state guidelines for the curricu¬ 
lum, strong attendance and disciplinary laws, a 
longer school day and year, deregulations of state 
restrictions on teacher dismissals and layoffs, 
and new concept of teacher training ... The 
Roundtable waged a successful political campaign 
to push its program through the California 
legislature early in 1983... (Timpane, 1984, p. 
391) 
Therefore, the need to study, analyze and identify positive 
and negative issues becomes apparent. The impact of such a 
potentially powerful group is capable of changing the 
direction of education for better or worse, is capable of 
making some very influential, philosophical decisions, and 
is capable of developing staff according to its dictates. 
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and, therefore, it becomes extremely important to document 
and monitor this new force in public education. Individual 
goals and objectives, group goals and objectives, and, 
indeed, the direction of this movement itself must be 
defined and evaluated. Whether the partnership succeeds or 
fails, the issues raised in its formation must be addressed. 
Furthermore, because of the various motivations and back¬ 
grounds of the participants in this project, it becomes 
essential to identify what were the perceptions, concerns 
and goals of the key members of the partnership and, once 
identified, to analyze them before education is involved in 
another movement and has not considered the ultimate 
ramifications of such a movement. 
Purpose and Significance of the Study 
This study proposes to assess the planning and develop¬ 
ment of the Springfield Partnership for Excellence from its 
inception in 1982 to mid 1986 from the points of view of key 
decision-making participants who are members of the Partner¬ 
ship's Steering Committee. This subcommittee which was 
appointed by the Superintendent at the Task Force's first 
meeting was designated by the Task Force to develop the 
mission statement, goals, and objectives of the Partnership. 
The study will focus on the perceptions of key deci¬ 
sion-makers since research indicates that the continuing 
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commitment and leadership style of the leaders in a partner¬ 
ship are directly related to the success of a partnership. 
When John Goodlad organized his partnership, he felt that it 
needed to be 
characterized by both a structure and a set of 
emerging concepts which will shape its future. 
One of these is that accomplishing anything 
significant takes time. We refer to a ten-years 
commitment, a period stretching beyond the work 
years remaining for some of us. Another is 
personal responsibility and accountability. Each 
superintendent and president serves with me 
[Goodlad] on The Partnership's Council; we may not 
delegate this leadership responsibility. (Good¬ 
lad, 1983, p. 355) 
Once the concept of a partnership is conceived, the design 
and development of a partnership initially falls into the 
hands of a few leaders. According to Jacqueline Danzberger 
and Michael Usdan there are "three elements crucial to the 
establishment of collaborative approaches to meeting . . . 
educational needs: 
1) a superintendent ... who [is] open to ideas 
from outside the school system and willing to 
reach out into the community himself, 
2) a fine complex of colleges and universities, and 
3) leadership in the local business community that 
had at least concluded that the quality of the 
public schools was a business issue. (Danzberger 
& Usdan, 1984, p. 394) 
Another concern Danzberger and Usdan raise about an 
educational public-private partnership is "how to institu¬ 
tionalize it and insure that it lasts beyond the involvement 
of specific individuals and institutions" (Danzberger & 
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Usdan, 1984, p. 396). Therefore, this particular study will 
focus on the points of view of key decision-making partici¬ 
pants and will indicate which of these participants are 
still actively participating in the Partnership. 
The researcher will make an effort to interview these 
key participants who include the Superintendent of the 
Springfield Public Schools, the Dean of the School of 
Education at the University of Massachusetts, the President 
of the Springfield Urban League, the President of Shawmut 
First Bank & Trust Co., the Supervisor of the Spring- 
field School Volunteers, the President of the Springfield 
Education Association, a partner in Doherty, Wallace, 
Pillsbury Law Firm and President of Springfield School 
Volunteers, Inc., the President of the Springfield Chamber 
of Commerce, a School Committee Member, the President of 
Colebrook Co., and the Director, New Business, Monsanto 
Company--all members of the Partnership's Steering Commit¬ 
tee. (See Appendix A for names.) The dissertation will 
concentrate on the aforementioned leaders' views and 
perceptions about: 
1) what were their goals and objectives for the 
Partnership before they joined; 
2) what happened to their initial goals and objectives 
during the first years of the Partnership; 
3) how their original goals and objectives have 
changed, been modified or have been put into action; 
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4) how they currently see the success or failure of the 
Partnership; 
5) how the Partnership has or has not affected change 
in the public schools; and 
6) whether or not they would recommend the Springfield 
Partnership to other communities as a model for collabora¬ 
tion to affect positive change in public schools. 
The study, designed as a qualitative case study, will 
use the comments of the decision-makers, official documents 
from the Partnership and school department, and data from a 
questionnaire of involved school officials to develop a 
series of implications and strategies for others interested 
in partnership as a means to educational change. 
Ultimately, the study should provide a practical 
record of the initial years of the Springfield Partnership 
for Excellence as seen by key participants; moreover, it 
will better enable the Springfield Partnership to become a 
model for other such partnerships and, thus, provide 
documentation of one more functioning partnership between 
the private and public sectors in public education. 
Assumptions of the Study 
This study assumes that the perceptions of the leaders 
of the Partnership (those members of the Partnership who 
actually serve on the Steering Committee and who have 
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developed the Partnership's mission statement, goals, 
objectives and initial format) will produce a relatively 
detailed and significant record of the Springfield Partner¬ 
ship for Excellence--a description which will contribute to 
that field of education which is interested in studying 
partnership as a means to educational change. Moreover, 
this study assumes that after only three years it is the 
leaders of the Partnership who have the most significant 
insights into the workings of the Partnership. As research 
indicates, it takes at least five to ten years to make a 
major difference in public education (Boyer, 1983). 
However, the perceptions of the leaders rather than percep¬ 
tions of isolated school officials. Partnership members, 
community people or students should produce a more sig¬ 
nificant description of the workings of the Partnership just 
because they are the leaders. Those involved in or affected 
by the Partnership including the leaders have either a 
narrow, limited perception of the overall workings of the 
Partnership or knowledge of a project that has not been 
fully implemented at this date. Once again this study 
assumes that at this point in time, it is better to see the 
Partnership from the point of view of the leaders (the 
Steering Committee) because they are the ones who have 
designed and given birth to the Partnership, and, there¬ 
fore, their perceptions are important. The documents of the 
Partnership and the school department and a survey of 
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school officials check the accuracy of their perceptions 
and, thus, allow the study to produce a record of a 
Partnership that is working and making progress towards its 
goals. 
Limitations of the Study 
This study of the Springfield Partnership for Excel¬ 
lence is limited in at least one way. One limitation is 
time (1982-1986). Enough time has not elapsed for the study 
to document fully whether the Springfield Partnership for 
Excellence is a success or not. Another concern of the 
study is that the researcher is a member of the Partnership 
Task Force and its Steering Committee. She also is employed 
by the Springfield School System. Therefore, the study was 
designed carefully to insure objectivity. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Introduction 
Recently throughout the country public schools have 
been forming partnerships or collaboratives with higher 
education, business, industry, government and the community. 
This movement towards partnerships in education is very 
powerful and has a great potential for influencing the 
future of education in the United States. Because the 
potential impact of this movement on education is so 
significant, the issues and problems surrounding this 
development are being documented and studied in order to 
insure that this method is the right path to improving 
public education. Therefore, this section of the study will 
review the literature on public-private partnerships first, 
by reviewing the reasons for forming these partnerships, 
second, by outlining the various types of partnerships-- 
those actually in existence and those that are only propos¬ 
ed, third, by discussing the factors involved in controlling 
these partnerships, and, finally, by discussing the poten¬ 
tial problems inherent in such relationships as those 
described in this section. 
Most educators and informed citizens feel the need to 
reform and improve the educational system in this country. 
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Given this premise/ basically the first question before all 
educators, students, parents, business people, politicians 
and citizens is whether or not the economic and social 
stakes are high enough in the 1980's and 1990's to move all 
concerned to pool resources and overcome vested interest-- 
institutional, political, personal, and generational 
(Danzberger and Usdan, 1984). To improve the schools 
requires a team effort. This improvement has to be planned 
and the development of a highly effective team takes far 
more time than planners usually allow (Tyler, 1983). Since 
reform is so important in education at this point in time, 
concerned citizens have already begun to move in the 
direction of partnership and cooperation in order to tackle 
this problem. For example, John Goodlad (1983a) points out 
that new configurations of educational institutions are 
being consciously formed, and then necessary, difficult 
collaborations will require the assistance of local, state, 
and national policies. These policies are unlikely to 
create the new educative communities in their entirety, but 
they can be useful for legitimizing functions, creating 
incentives, and clearing road blocks. Policies will help 
beginnings become a movement which is likely to arise out of 
needs of just one institution's sharing some problems and 
"turf" in common--perhaps even disputing their interests. 
One specific aspect of this concept of partnership is 
the need for higher education to work closely with public 
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schools. Therefore, as Ernest Boyer (1983) says, linkages 
between the nation's colleges and schools must be strength¬ 
ened in order to establish academic standards, permit 
students to move more flexibly from one level to another, 
enrich the work of the classroom teacher, and strengthen 
education programs at the local schools." This idea is 
more complex than it originally appears to be. John 
Goodlad, former Dean of the School of Education at the 
University of California, Los Angeles, (1983a, p. 353) even 
suggests that: 
Community education becomes not just schools 
opening up their facilities and extending their 
resources, but an ecosystem of institutions and 
agencies conscious of their responsibility for 
developing the knowledge, values, skills, and 
habits of a free people. 
He feels that what is necessary is a collaboration of school 
and elements of the work place in assuring a broad career 
perspective for every student. 
This concept obviously leads to another aspect of these 
partnerships—volunteerism. A high level of volunteerism 
becomes important in order that the community as a whole 
does what schools cannot do alone (Goodlad, 1983a). These 
volunteers must not just come from unemployed citizens, 
retired professionals but also from the working world. The 
private sector has a significant role to play in the support 
of education since schools need the help of business, and 
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business needs the schools in that the quality of work is 
linked to the quality of education (Boyer, 1983). 
This whole concept of industry cooperating with schools 
cannot be measured in the normal dollars and cents of 
profits. The profits result from special opportunities to 
work with young people who may soon be employees, to help 
cultivate in these students a sense of responsibility, to 
enrich the teachers, to give the principals support while at 
the same time enlarging the corporate vision by working for 
the betterment of society. In fact. Ranee Crain, editor-in- 
chief of Crain's Chicago Business, said that "in this case, 
self-interest is in fact, for the good of all" (Boyer, 1983, 
p. 280). 
Thus far, this discussion in introducing some of the 
reasons for establishing partnerships in education has 
focused on the need for reform, the need for a team effort 
in this reform, the issue of economics, the importance of 
government in assisting these collaboratives, the need for 
higher education to help raise standards, the need for the 
community at large to volunteer to help the schools, and the 
benefits that industry can bring to education and, thus, 
back to itself. Now, before moving on to introducing the 
other three topics to be included in this review (types of, 
control of and problems with partnerships), it seems 
appropriate to review the importance of this new approach to 
school reform. The changes and improvements that are being 
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designed must achieve the goal of productive learning 
relationship according to David Seeley (1984). Public 
school systems suffer from what scholars call "goal dis¬ 
placement." The displacement takes the form of substituting 
educational services for learning as the primary goal of the 
institution. Reform efforts should be on the relationship 
between the services and the students since students relate 
to schools not as isolated individuals/ but as members of 
families, peer groups, and communities. Therefore, produc¬ 
tive educational relationships must take into account the 
variety of relationships that students experience. Based on 
these ideas educators must move towards educational partner¬ 
ship and away from service delivery. Another way of looking 
at it is as an alternative policy framework for education. 
The present policy framework depends on the concepts of 
delegation of authority and political accountability. 
Given such a framework, it is almost inevitable that 
education will come to mean educational services (Seeley, 
1984). Therefore, this idea of partnership looks promising 
for future reform because it allows everyone to stop blaming 
everyone else for failure and allows them instead to work 
together on solutions which will actually focus on learning 
and achievement. 
Already forty-two states have appointed task forces to 
build bridges between industry and the schools. Currently 
there are over one hundred business-education councils in 
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major cities, involving many hundreds of high schools across 
the United States. There are partnerships established in 
Houston, St. Louis, Chicago, Pittsburgh, Boston and Los 
Angeles (Boyer, 1983). Moreover, numerous state commissions 
and task forces are drawing business representatives into 
every major aspect of education policy-making at the state 
level: curricula, testing, technology, regulation of the 
teaching profession, and so on (Timpane, 1984). 
Specific partnership programs have taken the form of 
Foundations, Business and College Adopt-a-School Projects; 
Business/Joint Educational Projects; Business and Industry 
Language Arts Projects; Career Internship Programs; Corpor¬ 
ate Action in Public Schools; Mentor Programs; Minority 
Entrepreneurship Programs; Step-into-Business, and Volunteer 
Career Counseling Projects. The longer this concept of 
collaboration continues the more creative and diversified 
become the projects. The projects exist on national, state 
and local levels. The local levels produce the most unique 
projects because of the specific resources available in each 
area. The interesting movement in this area arises out of 
the need for networking these individual projects and 
strengthening by linking them and, thus, allowing them to 
make major contributions to education in the United States. 
The next issue to be discussed is control of these 
partnerships. At this point control has not been estab¬ 
lished, just discussed. Only the future can actually answer 
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how this issue will be resolved. Education is a community 
interest, and these partnerships are made up of representa¬ 
tives of the community, and, therefore, should reflect 
community desires. However, as certain interest groups do 
have more power and money, it becomes possible for them to 
gain more influence and power to direct governmental 
policy-making which could distort the balance of power and 
interest. For instance, several years ago, William Willard 
Wirtz, former Secretary of Labor and a pioneer in industry 
education collaboratives, stated that while business 
leaders have a stake in education, "in no sense do they 
become full partners in the joint enterprise" (Wirtz, 1975, 
p. 7). Almost every community in the country has an 
untapped reservoir of resources (personnel and information) 
and all that is lacking is the requisite collaborative 
process (Boyer, 1983, pp. 268-269). The partnerships must 
remain just that--a partnership working towards the better¬ 
ment of society and not for special interests. 
All this leads to the final question of problems 
surrounding these partnerships. Control, of course, is one 
of the potential problems; lack of trust on the part of 
participants is another. Only the process built into each 
of these partnerships and then into a network of partner¬ 
ships can assure that no one group dictates to the whole. A 
basic investigation of what makes successful partnerships 
successful will need to be done in order to prevent problems 
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from arising or if problems do arise, present possible 
solutions to the problems. In general, however, the major 
problem raised concerning partnerships centers around a 
general feeling of uneasiness when business becomes more 
involved in the schools. There is a fear that the private 
sector will "take over" the schools and define the curricu¬ 
lum too narrowly in order to meet future labor needs. Also, 
there is a fear that a certain degree of "fadishness" has 
contributed to the success of partnerships (Danzberger and 
Usdan, 1984). The question of the "fadishness" of these 
partnerships is another point the future will answer. 
However, most educators interested in these partnerships 
have already addressed the need to establish these partner¬ 
ships as functioning bodies separate from the actual 
participants themselves so that the organization continues 
on despite changes in actual personnel. 
Obviously, partnerships are an important new develop¬ 
ment in education today and, therefore, must be documented, 
analyzed and directed in order that they be a positive 
influence in the educational movement in the United States. 
The first step then in investigating this phenomenon is to 
describe it, review the reasons for it and then look at 
potential problems surrounding it. The next step would be 
to analyze what makes for successful and unsuccessful 
partnerships. However, this second step is well beyond the 
scope of this review which proposed only to discuss the 
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issues and concerns relative to partnerships between the 
public schools and such groups as higher education, busi¬ 
ness, industry, government and the community. 
Therefore, this review will first, review the reasons 
forming these partnerships, second, outline the various 
types of partnerships--those actually in existence and 
those that are only proposed, third, discuss the factors 
involved in controlling these partnerships, and, finally, 
discuss the potential problems inherent in such relation¬ 
ships as these. 
Reasons for the Formation of Educational Partnerships 
In order to really understand this movement towards 
partnerships, it is necessary to look closely at the factors 
which lead to the formation of the original partnerships and 
then at why partnerships are so attractive that they are 
being formed in school systems across the United States. 
One of the major reasons behind this movement is lack of 
money on the part of the public school systems. Another 
important reason is the need to raise standards and to find 
ways to meet these standards. Still another reason arises 
out of the need for reform in the secondary schools. Most 
educators feel that there have been "significant improve¬ 
ments" in the elementary schools. A fourth major reason 
centers around the idea of "failure"--Who is responsible 
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for the problems in education? This blaming one another for 
failure almost stops reform; it is a problem that requires 
kcj"th public relations and political strategies to solve. 
Partnership seems to answer these four major dilemmas in 
education outlined by David Seeley (1984) because in this 
model the responsibility for educating children is not 
delegated to the government. Instead, education is seen as 
a shared responsibility of home, school and community. 
School services are provided to help with the process, but 
they can never become the goal of the enterprise. Educa¬ 
tional services are designed and evaluated solely in terms 
of the contribution to learning. Partnership allows 
participants to talk constructively, and it allows for a 
change of attitude and approach (Seeley, 1984). 
Another point of view explains this idea of partnership 
by looking at schools differently. It suggests that schools 
sharply delineate their own roles, join other agencies in 
promoting collaboration, and recognize and cultivate the 
idea that others also have the ability and responsibility to 
educate. There is not one agency, but an ecology of 
institutions educating—school, home, places of worship, 
television, press, museums, libraries, businesses, factor¬ 
ies, and more. Goodlad (1983a, pp. 350-351) believes that 
"an educational ecosystem exists." Different kinds of 
institutions which educate or might educate exist in various 
relationships to each other. Once this ecosystem is 
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conscious of itself, it must formulate policies, develop 
plans, and execute these plans for purposes of increasing 
the effectiveness of the ecosystem--thus, form a partner¬ 
ship . 
Another major author in this field, Boyer (1983), 
states that high schools do not carry on their work in 
isolation. They are linked to elementary and junior high 
schools and to higher education, to industry and business, 
to state and federal governments that provide support, and 
to the surrounding communities. Ultimately the quality of 
the American high school will be shaped a great deal by the 
quality of these connections. And, still another author, 
Michael Timpane (1984), refers to businessmen as being alert 
and intelligent members of our society who, therefore, 
understand that education is our fundamental means of 
developing skillful and thoughtful citizens. Timpane also 
feels that business needs good workers, consumers, and a 
community which is a "good place to do business"--a strong 
public school system will serve present and prospective 
employees and their families and contribute to a strong 
economy. Thus, the rationale for industry's involvement and 
the interest of educators in professional development 
results from a commonality of interests we nurture one 
another says William Elliott (1978). 
In terms of partnerships with higher education, each 
party can actually move towards its own objectives while 
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simultaneously helping the other (Danzberger and Usdan, 
1984). Higher education needs to pay attention to high 
schools because of the tremendous amounts of remediation now 
needed on the college level, the loss of public confidence 
in education, and the downturn in enrollment (Boyer, 1983). 
The universities and colleges must commit their resources to 
help improve schools by demanding a basic level of profi¬ 
ciency in certain areas, by stressing achievement, motiva¬ 
tion and actual grades for admission requirements, and by 
phasing out remedial programs, by sending graduate students 
out as tutors, by making available laboratory facilities and 
libraries, and by setting high standards for their own 
degrees (Boistein, 1983). 
Even the Massachusetts Business Roundtable is publish¬ 
ing material which focuses on how essential well-educated 
and skilled workers are for achieving a high quality of 
life. The material points out that the business community 
has a special responsibility often in partnership, to 
address the unmet needs of our educational system. All this 
stems from the concept that 
the importance of education for industry cannot be 
overstated. Our growing dependence on high 
technology products throughout business and 
industry necessitates that today workers, in a 
wide range of occupations and functions, must 
possess a proficiency with technically sophisti 
cated equipment. ...continued success is depen¬ 
dent upon an adequate supply of highly trained 
employees. 
Massachusetts business has, in truth, a 
vested interest in the quality of the education 
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system in Massachusetts ... The ability of public 
secondary schools and our state college system to 
produce educated graduates is critical to main¬ 
taining Massachusetts as an attractive location 
for industry and commerce. (Massachusetts 
Business Roundtable, 1983) 
Looking at this same concept from the educators' point of 
view, educators took some time to appreciate that what 
business was seeking from the schools--general skills and 
ability to learn, grow, and change--were genuine educa¬ 
tional goals (Timpane, 1984). 
Another significant reason for business's renewed 
interest in education over the past six years is the change 
in labor supply. Business needs employees who can read, 
write, and count, but then employees must also be able to 
solve problems, learn new things and understand people. 
Business has realized that only the schools can do the bulk 
of the job of educating young people. Employment training 
programs for employees can complement--but not substitute 
for--an effective public education system (Timpane, 1984). 
A businessman, John Dill (1983), in his testimony 
before the Joint Legislative Committee in Massachusetts 
summarizes the reasons why partnerships are so important. 
He testified that the community, as a whole, has an enormous 
stake in the quality of the public educational system even 
to the point that the system actually influences such 
deviances as local residential property values to the 
quality of an informed electorate. His testimony mentioned 
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other obvious practical and legitimate reasons for involving 
business in educational partnerships such as budget limita¬ 
tions, revising rate of change in technology and even that 
"the constituents of the system are our children." 
Still other reasons for this phenomenon of educational 
partnerships exist. One author feels that since education 
produces public benefits, it is appropriate that taxpayers 
meet most of the costs. However, since education produces 
private benefits, it is appropriate that parents make an 
extra contribution over and above that made by taxpayers as 
a general group (Lareau and Benson, 1984). Other observers 
suggest that business failed to recognize that consolidating 
the fruits of rapid economic development depended to a large 
extent on the public schools (Danzberger and Usdan, 1984). 
The Mayor of Springfield, Massachusetts attested to this 
fact before the Joint Legislative Committee when he reviewed 
how well the public/private partnership worked in Spring- 
field to revitalize downtown, to make available new cultural 
opportunities and affordable housing. He spoke of a spirit 
of cooperation and a sense of teamwork, but he focussed on 
how now the same broad base support must be turned to 
benefit the educational system or much of what was done in 
Springfield would be for naught (Dimauro, 1983). 
Thus, the reason for forming educational partnerships 
are many and varied; however, the common bond among all the 
individuals' separate reasons is the benefit to society and 
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the quality of life in the United States. The education of 
the young is everyone's responsibility, and, therefore, it 
seems appropriate that all aspects of life in this country 
share in molding the best educational system possible. From 
this idea arises the need for partnership. The next step is 
to examine the various kinds of partnerships possible. 
Types of Partnerships 
Educational partnerships fall into several categories-- 
individual partnerships, focused partnerships, umbrella 
partnerships (which have under them several individual 
partnerships), and proposed partnerships. Since the field 
is so new in education, most partnerships that exist are 
between one institution and one particular school. Some 
large cities have organized to coordinate the individualized 
partnerships, and some very advanced thinkers have proposed 
far-reaching partnerships--even networks of partnerships 
across the country. However, the major problem with 
establishing these partnerships is that the time required to 
accomplish something significant is great. Also, no 
products exist to be admired, and no behavioral objectives 
exist to be checked off. There are, though, enough specific 
accomplishments and successes throughout the country already 
to encourage others to develop this concept. 
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Programs that already exist fall into a variety of 
categories: Business/Joint Educational Project, Business 
and Industry Language Arts Project, Career Internship 
Corporate Action in Public Schools, Mentor Program, 
Minority Entrepreneurship Program, Step-into-Business and 
Volunteer Career Counseling Project (Purcell, 1981). As far 
back as 1956 the first organized school/community partner¬ 
ship appeared in New York City where the Public Education 
Association established the New York City Volunteer program 
(Graz, 1984). 
Presently, according to Sandra Graz (1984) at least ten 
cities have some very exciting partnerships in education. 
Houston actually has sixty-six businesses in partnership 
with sixty-three public schools. Springfield, Massachusetts 
has three major programs in operation. (These three 
programs existed prior to the Partnership and continue to 
exist under the Springfield School Volunteer Program.) The 
DOVE Program (Dedicated Older Volunteers in Education) has 
1,300 participants who give 100,000 hours of service valued 
at $762,000. The Monsanto Corporation Project offers a 
ten-week seminar for Springfield science and math teachers 
to show them how new advances in science can be applied to 
industrial technology. And, the Baystate Medical Center 
Project has gifted students work with technicians in the 
hospital laboratories. St. Louis has had a School Partner¬ 
ship program now for four years where the business, the 
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university and the cultural community have organized. 
Specifically, St. Louis has a partnership with Monsanto 
Corporation which focuses on management training and skills; 
St. Louis University offers workshops for teachers in 
microcomputers, and a St. Louis hospital has helped develop 
a curriculum in drug abuse and health related subjects. 
Moreover, in Chicago seventy-three companies have 
adopted eighty-six public schools in the Chicago Adopt-a- 
School Program. In Pennsylvania there is a multi-faceted 
'Generations together Program' which is administered by the 
University of Pittsburgh and not by the school system. In 
Montgomery County, Maryland there are three foundations-- 
Construction Trades, Automotive and Retail Trades. The 
students actually design, build and sell houses with the aid 
of the community. Pinellas County, Florida has its Educa¬ 
tional Excellence: A Shared Commitment--where the Chamber 
of Commerce offers economic courses for teachers at the 
University of South Florida, provides resource persons to 
help teachers, presents an Economic Fair, and has a Career 
Exchange Opportunity Program. Fairfax County, Virginia has 
a Superintendent's Business, Industry Council which helps 
teachers understand the high tech world, and it also has the 
Fairfax County Public Schools Education Foundation, Inc. 
which is a non-profit, tax-exempt foundation to help support 
school activities and projects. One final example of these 
partnerships in education which Sandra Graz describes is in 
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s are given paid San Francisco, California where teacher 
internships in the business community under the Corporate 
Action in Public Schools Program. 
Graz, Purcell and Timpane refer to these projects as 
helping-hand activities." They are projects in which 
businesses (individually or in a group) provide assistance 
to specific schools. The important concept here is how 
steadily they have expanded. Examples of these helping-hand 
activities are the adopt-a-school program, (even a network 
of adopt-a-school is developing), competitive grants for 
school improvement, funding for studies, two-year training 
programs from private industry and mini-grants for teachers 
(Timpane, 1984) . 
Another issue that is important when looking at types 
of partnerships is the element crucial to establishing 
collaboratives to meet the educational needs of a community. 
Probably Atlanta is one of the most significant examples of 
a successful partnership, and in Atlanta there were three of 
the crucial elements to establishing a successful partner¬ 
ship. Atlanta had a superintendent who was open to new 
ideas from outside the school system and willing to reach 
out into the community himself. It had a good complex of 
colleges and universities. It also had leadership in the 
local business community that had concluded that the quality 
of the public schools was a business issue (Danzberger and 
Usdan, 1984). Like Atlanta the three major partnerships in 
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the country (Chicago Unites, the Boston Compact, and the New 
York Partnership) have had all forms of business organiza¬ 
tions renew their interest in the schools. Industry/edu¬ 
cation/labor councils, revived chambers of commerce educa¬ 
tion committees and roundtables of business and education 
leaders have helped lead to these major partnerships 
(Timpane, 1984) . 
Another way of looking at types of partnerships is to 
examine specifically what businesses can do to enrich public 
education. Business can work with students who are educa¬ 
tionally disadvantaged. It can also help gifted students, 
especially in science, mathematics and the new technologies. 
It can help renew teachers by providing teachers grants, 
fellowships and special recommendations. It can help 
students move smoothly from school to work. Boyer (1983) 
even suggests that business could provide apprenticeship 
experience, as well as part-time and summer jobs to high 
school students to assist them as they consider options for 
the future. Business can also help administrators especial¬ 
ly by aiding in the training of managers and leaders. 
Goodlad (1983a) also feels that business seems especially 
capable in helping with experience-based career education 
programs which are designed both to apply academic learning 
to the workaday world and to teach students how to make 
informed career decisions. 
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In the area of professional development numerous 
opportunities exist for educational partnerships. Companies 
can open their Employee Voluntary Improvement Programs to 
high school staffs at no charge. They can employ guidance 
councilors in blue collar jobs for the summer. They can 
have science teachers participate in special workshops and 
seminars. Banks can set aside money to recognize and reward 
outstanding teachers over a five year period. Community 
development groups can give awards of mini-grants to 
innovative teachers for proposed projects. Endowed chairs 
can reward excellence among public school teachers. 
Academies for principals could be founded by corporations 
(Boyer, 1983) . 
Business also can contribute material and trained 
personnel. Industrial professors could start teaching 
part-time in the schools. Retraining programs for school 
teachers conducted on industry premises and sponsored by 
industry should be encouraged more often. Opportunities for 
"shared" employment--part-time in the industry and part-time 
in the classroom--should be encouraged. Indeed, education 
programs especially in vocational skills, which bring 
children out of the classroom into direct contact with the 
equipment, expertise and environment of the work place, can 
be organized. One author, Boistein (1983), suggests that 
tax breaks be legislated for serious industry investments in 
our schools, analogous to the tax incentives that industry 
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now gets from gifts to colleges, museums, and public 
television. On this business front, more expanded efforts 
should also involve small businesses in teacher training 
efforts (Elliott, 1978). Another approach is to foster 
cooperation between government and industry through 
matching funds. In California, one of the programs relieves 
local school budgets by matching state money with corporate 
funds for instructional technology (Kirst, 1982). 
In this effort to achieve reform, uniting all levels of 
the educational enterprise-kindergarten through college-- 
becomes essential. Therefore, school-college projects are 
also important. In order for these partnerships to work, 
educators at both levels must agree that they have common 
interests; along these lines Boyer (1983) proposes: the 
traditional "pecking order" must be overcome; cooperative 
projects must be sharply focussed; those who participate 
must get recognition; and they must focus on action. Mario 
Fantini (1983) even suggests that partnership between public 
schools and universities for school improvement and training 
would be mutually beneficial to universities where education 
is researched and to schools where it is practiced. One of 
the major considerations in this area is in the need for the 
colleges and universities to change their system of recog¬ 
nition and rewards in order to allow professors to help 
schools (Boyer, 1983). 
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To a certain extent these changes are occurring. The 
literature recommends that "a university in the schools1' 
programs and other flexible arrangements be made in order to 
help teachers. Arrangements such as credit by examination, 
early admission, and advanced placement--to permit able 
students to accelerate their academic progress—are neces¬ 
sary to contribute to reform of the schools (Boyer, 1983). 
The schools of education which are professional schools are 
now at a new stage of participation. They are now involved 
in long-term collaboration with entire school systems in 
which the academic resources of the school of education and 
of the campus are moved to the site (Fantini, 1983). 
Many colleges and universities are working comprehen¬ 
sively with single schools. Ernest Boyer (1983) has 
identified several of these projects. The Yale-New Haven 
Teachers Institute is one example where about eighty 
teachers a year study with senior professors on the Yale 
campus. Syracuse University offers Project Advance which 
allows high school students to take advanced courses in high 
schools and also receive credit at Syracuse. This Project 
Advance helps high school teachers feel more self-confident 
since it gives them regular exposure to colleagues in higher 
education. Each Project Advance is visited at least once a 
semester by a representative from the university. Also, 
once a semester, university faculty members meet as a group 
with high school teachers from the same discipline. An 
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intensive summer workshop of seven to ten days is also 
held. In this workshop campus professors discuss common 
problems with high school counterparts who are teaching the 
same courses. Peabody College at Vanderbilt University, on 
the other hand, offers intensive summer programs which are 
attended by principals from eight states. The goal of this 
program is to train education leaders rather than building 
managers. Along these same lines Howard's Graduate School 
of Education created a special center to upgrade the skills 
of principals and help already successful ones to do an even 
better job. On a broader scale in 1968 a group of some 
seven hundred people who teach at colleges and universities 
throughout the country founded The National Humanities 
Faculty. They make themselves available to meet with 
school teachers to help them strengthen their grasp of the 
humanities. The project belongs to the school, not to the 
National Humanities Faculty, which serves basically as a 
consulting firm. 
Beyond these specific types of partnerships, there are 
many partnerships that are now only proposed and not 
actually in operation. For example, John Goodlad (1983a) 
has set forth a very elaborate proposal which encompasses 
the main concepts for a successful collaborative. In his 
partnership he chose to bring together only the superinten¬ 
dents, presidents and a few of his colleagues. He also set 
forth three broad purposes. First, the partnership was to 
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work toward improving the quality and general effectiveness 
of existing institutions. Second, it was to develop an 
understanding of education as a community-wide activity. 
And, third, it was to develop new configurations of educa¬ 
tional institutions including both the traditional ones and 
those of the media, business and industry and cultural 
agencies. This partnership is characterized by both a 
structure and a set of emerging concepts which will shape 
its future. One of these concepts is that it takes time to 
accomplish anything significant. The Partnership refers to 
a ten-year commitment, a period which will stretch beyond 
the working years of some of the participants. Another 
concept is personal responsibility and accountability. 
This proposal is like many of the more elaborate partner¬ 
ships that are presently in the process of forming around 
the country. 
However, a type of partnership that has existed for 
several years is the school volunteer program. These 
volunteer programs are excellent, but they must expand to 
meet new ideas. Presently they allow teachers, parents and 
citizens to work together to assure success through peer 
tutoring, cooperative (team) learning in the classroom, 
joint learning agreements between student and teacher, 
redesigned parent/teacher conferences, and the mobilization 
of the resources of parent and the community at large 
(Seeley, 1984). Goodlad (1983a) suggests that this concept 
33 
of adult volunteerism must develop far beyond what currently 
prevails. He sees most all professionals as becoming 
volunteers in the schools as role models, mentors or 
supervisors. He even believes that this volunteering to 
educate youth will become regarded as one of the most 
significant obligations of a citizen. Along these same 
lines retired professionals must be encouraged to help 
improve the schools by tutoring, helping with paper work 
and "baby sitting" kids says Leon Boistein (1983). In 
return incentives for volunteer work, adjustments in Social 
Security regulations should be made to encourage the 
involvement of elderly professionals (Boistein, 1983). And, 
finally, on this topic parent volunteer programs should be 
established in all the nation's secondary schools (Boyer, 
1983) . 
The last topic under types of partnerships has to do 
with school-based foundations. Mario Fantini, Dean of the 
U. Mass. School of Education, strongly advocates that 
non-profit organizations which raise money and then dispense 
this money for school activities in this area must be 
founded and developed. These programs could increase 
revenues for programs without increasing taxes (Fantini and 
Cadwallader, 1983). With such foundations states could 
establish networks of Research and Development Centers that 
would be responsible for sharing their insights and findings 
with the legislature and with other school systems in the 
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state and in the nation (Fantini, 1983). The Danford 
Foundation already has a program for the renewal of urban 
school principals. The principals are from separate cities 
and are freed one day a week to make site visits to other 
cities. They meet with colleagues from other cities as well 
as with nationally recognized educational leaders. Also, 
with such foundations a network of academics for principals 
teachers could be established to provide continued 
training like the one in Maryland. North Carolina and New 
Jersey have created statewide principal centers. Some 
individual school districts might even support regional 
centers on their own (Boyer, 1983). 
No matter how one looks at this idea of partnerships, 
one sees these partnerships developing with the common goal 
of helping schools in order to better the quality of life. 
This concept is good and healthy, but the results must be 
controlled. The next section of this study will discuss the 
issue of control in relationship to educational partner¬ 
ships . 
The Issue of Control in Relationship 
to Educational Partnerships 
The issues of control relates to educational partner¬ 
ships in several ways. The concept of who controls the 
schools is always a point of discussion. Do the schools 
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belong to the students, parents, professional educators, 
politicians, citizens, etc., or all of the above? If one 
group in these partnerships becomes more powerful, will 
that group begin to control the schools? Thus, to discuss 
this issue of control is difficult at present because so 
little formal evaluation of the educational impact of such 
collaboration has been done. Therefore, it becomes impor¬ 
tant to outline the concepts in this field so that educators 
can focus formal studies and evaluations on these areas in 
order to answer the questions raised. 
Ernest L. Boyer (1983), one of the nation's foremost 
educators approaches this issue from four points. He feels 
that business should enrich the school program, not control 
it. Business, he says, can benefit from aiding education 
though this alone should not be their motivation. He feels 
their purpose should be on a large scale and be directed 
toward "learning, not training." According to Boyer, the 
corporate connection must promise high-quality education and 
not move students into narrow vocational tracks. All 
students should complete a core of common learning regard¬ 
less of the special experiences provided by business. 
Moreover, all off-campus experiences should fit within an 
approved elective cluster. Another way of maintaining 
control of these partnerships is to be sure that their goals 
are realistic. They should have concrete objectives over a 
finite period of time with specific strategies developed to 
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achieve these goals. Next, business and schools should do 
what each can do best. A clear division of labor should be 
established. The fourth point Boyer makes is that the 
spirit of cooperation should be rooted in mutual respect. 
Goodlad (1983a, pp. 351-352) feels that if the broad 
total perspective is properly understood and implemented 
then "schools will not take on functions or tasks likely to 
corrupt the general education they appropriately provide." 
He feels that schools have so confused their proper roles 
"to the point of obliterating them by taking on many things 
appearing to be good." Society should not ask schools to 
accomplish things better done elsewhere. Educators must 
accustom themselves to asking what knowledge is of the most 
worth, and must become aware that all decisions involve 
trade-offs and costs, and must consider alternatives. In 
order to ensure a balance of control, Goodlad suggests that 
there should be a commissioner of education and culture in 
at least the large cities who chairs a council made up of 
key representatives of agencies whose educational role is 
most obvious. The superintendent of schools would only be a 
member of the council because "the qualities and qualificat¬ 
ions required of the commissioner do not necessarily 
coincide with those of the superintendent of schools" 
(Goodlad, 1983a, p. 351). 
The idea of a network of partnerships concerns many 
educators. To make a visible difference in educating, a 
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critical mass is needed. Each partnership must be small 
enough to be conceptually and logistically manageable and 
large enough to include the essential components of the 
community--but no more. The network, however, must be a 
binding community; one which shares a reasonable common 
agenda. And, there must be resources not normally available 
to the basic component parts (Goodlad, 1983a). Arriving at 
this idea of partnership requires a great deal of planning 
and commitment on the part of many high-minded people to 
ensure that all are looking for the betterment of education 
because such linkages have the potential of making major 
impacts on education. Educators, say Danzberger and Usdan 
(1984), are already speaking of how to institutionalize 
these partnerships and insure that they last beyond the 
involvement of specific individuals and institutions. The 
foundations of each and every partnership must be laid 
carefully to insure quality in the future. 
At its 1983 convention, the Massachusetts Roundtable 
(1983) made several recommendations to improve the quality 
of education. The Roundtable should seek to continue busi¬ 
ness-community partnerships with state and local government, 
should develop standards for primary and secondary educa¬ 
tion, should study the relationship of educational finances 
and equal opportunity, and should evaluate the need for 
additional targeted investment in public and private higher 
education. The California Business Roundtable developed an 
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educational agenda for the state which included minimum 
graduation standards, beefed-up state testing guidelines for 
the curriculum, stronger attendance and disciplinary laws, a 
longer school day and year, deregulation of state restric¬ 
tions on teacher dismissals and layoffs, and new concepts of 
teacher training (Timpane, 1984). Moreover, this Roundtable 
waged a successful political campaign to push its program 
through the California legislature. To secure its own 
agenda the Roundtable endorsed additional funding for higher 
teacher salaries. As long as these powerful organizations 
work together with (in partnership with) other segments of 
society to better schools, the balance of power will remain 
stable. However, if one particularly powerful group begins 
to dictate, then education might be led down a narrow path. 
Rather than opening minds and teaching students to question 
what exists, the educational system might become a limiting, 
stifling institution which meets the needs of only one 
faction of society. Balance in partnerships is essential. 
The increased involvement of business in educational 
policy-making over the past year (Timpane, 1984) is very 
good as long as that influence does not dominate the field. 
As for the states, Boyer (1983) says that the time has 
come for them to recognize that their overriding responsi¬ 
bility is to establish general standards and to provide 
support but not to meddle. They should sift through the 
rules and regulations and sort out what is and is not 
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needed. State education laws must be revised to eliminate 
confusing and inappropriate laws and regulations. In short, 
the state's role is to provide a framework for assuring 
equity and quality while avoiding overregulation. Then the 
role of the federal government falls into the category of 
meeting emerging needs for the nation, of providing informa¬ 
tion regarding the condition of American education, of 
helping schools provide high-quality education for students 
with special needs, and of providing support to schools in 
response to emerging national needs. Again each part of 
the partnership has a role in aiding education. In these 
partnerships no one partner should dominate. For example, 
Fantini and Cadwallader (1983) point out that in partner¬ 
ships that set up foundations there is a problem between 
local and distant control. If the local community sees 
results they do not like as a result of foundation support 
for the schools, they have little access to decision-makers 
and little accountability from people outside the public 
system. All involved must be accountable; and all educa¬ 
tional partnerships must not interrupt formal educational 
systems (Goodlad, 1983a); they must work within the system 
for the betterment of the system. As long as the goals, 
objectives and strategies are agreed upon by all partici¬ 
pants, the movement towards educational partnerships 
appears to be positive and controllable. 
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The last issue to be discussed in this report has to do 
with problems surrounding the idea of educational partner¬ 
ships. Most of these problems have already been identified 
in this paper; however, problems deserve special attention. 
James Baldwin once said that not everything that is faced 
can be solved, but nothing can be solved until it is faced. 
The next section of this review will "face" the major 
problems relating to educational partnerships. 
Problems Relative to Educational Partnerships 
The serious issues relative to educational partnerships 
are not actual problems in the true sense; they are only 
potential problems. Whether any of the major concerns 
surrounding public-private partnerships are factual has not 
yet been documented by research. However, the scarcity of 
documented partnerships does not preclude discussion about 
several issues in this area. 
The first major concern seems to be the ability of 
public education to retain its integrity in educating the 
coming generations. If the interest of business in educa- 
tion--both in school and in state houses--continues to grow 
as dramatically as present trends suggest, will that 
interest interfere with the integrity of public education? 
Presently the business leaders are suggesting broad educa- 
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tional requirements and have not focussed on specifics of 
educational strategies of school operation (Timpane, 1984). 
The next major concern centers around equal educational 
opportunity and is discussed in depth by Michael Timpane 
from Columbia Teachers College (1984). At the moment 
educational excellence seems to attract business to educa¬ 
tion. This raises the question as to whether cooperation 
between public education and private enterprise can maintain 
the balance between excellence and equality. Goals, objec¬ 
tives and strategies of individual partnerships should 
address this issue. For example, both The Boston Compact 
and the Springfield Partnership for Excellence have as a 
major objective increasing the number of students graduating 
from their systems and have focussed on reducing the number 
of dropouts (Boston Compact, 1982 & Partnership for Excel¬ 
lence Manual, 1984). However only a comprehensive study of 
several partnerships will verify and analyze their ability 
to accomplish these goals. 
The next question arises out of concern for the ability 
of business to accurately assess its interests in the 
education of the labor force and the ability of both 
corporations and education to find an operational definition 
of the needed job skills for future employees. The next 
question concerns funds. Only recently have business 
interests strongly supported tax limitation measures. Will 
business help secure additional funds to finance these new 
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ideas (Timpane, 1984)? Business looks at products, and it 
is too soon to evaluate the new product. Another problem 
with business's helping to train students on site might 
result from objections of full time employees and/or 
unions. Although business can provide technical expertise, 
they would need training and assistance in teaching and 
working with young people. Schools should not serve as 
training grounds for industry according to Fantini and 
Cadwallader (1983). 
Another way of looking at the problems surrounding 
these partnerships is to look at them from a businessman's 
point of view. Business people like John Dill (1983) ask 
why they should direct their attention to schools. They 
feel that they too pay property taxes for the schools so why 
give more. They also feel that teachers are difficult to 
talk to and to work with. The teachers, on the other hand, 
wonder what will happen when the glamour and profit abate. 
Also, educators wonder if the enthusiasm and leadership 
furnished by the largest corporations will filter down to 
the small and mid-sized businesses and if the local and 
regional businesses will be ready to accept their share of 
the responsibility (Timpane, 1984). And, that leads to the 
question asked by Lareau and Benson (1984) of how these 
partnerships are going to serve deprived areas. Are these 
partnerships going to reach beyond their immediate locality? 
If not, widespread adoption of a partnership approach could 
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transform cultural diversity into cultural deficiency for 
the children of working class parents. It appears obvious 
to this writer that if the networks reach out beyond their 
immediate areas, all schools can be helped, and no system 
need be ignored or overlooked. 
In summary, a last word of caution is necessary. Ralph 
Tyler (1983) points to the factor of time. It takes five 
to ten years to develop a program that is significantly 
different and to train the participants to become competent 
in their new roles. Little investment of time and energy in 
developing and implementing new programs contributes to the 
passing fads that seem to characterize American education. 
Social institutions, like education, need to work out a 
balance between stability and change. 
Conclusion 
Partnerships in education are developing at an amazing 
rate across the United States. People from all walks of 
life are becoming interested in bettering the education 
system in this country and are actually willing to donate 
time and money to better education and, hence, the quality 
of life in the United States. The reasons for this are 
many and varied and usually sound. 
A modernized system of education will connect the 
school and school people with other educators in 
the community. These networks are being developed 
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through increased attention to community partici¬ 
pation and involvement in the process of learninq 
and education. (Fantini, 1986, p. 171) 
The types of partnerships are as numerous as there are 
school systems which leads to creativity and enrichment and 
sharing. 
Some businesses are reacting by jumping into 
politics and twisting arms to win educational 
reform and bigger school budgets. Others are 
financing teacher and student scholarships, 
research and school-budget supplements. Still 
others are fighting high dropout rates and 
enticing students to read more. (Simpson, 1987, 
p. 1) 
Presently good will, fine goals and objectives on the part 
of the majority of participants have helped to maintain a 
balance of power in partnerships and, therefore, control has 
been maintained for the present. Finally, the anticipated 
problems surrounding the partnerships have been dissipated. 
However, close evaluation of specific partnerships must be 
conducted in order to prevent anticipated problems from 
becoming realities and to discover actual problems that were 
not anticipated. 
These alliances or mutually collaborative 
efforts are called partnerships, and are usually 
initiated by educators. Although school-community 
partnerships are hardly new (think about all past 
parent-volunteer efforts), the movement toward 
formal partnership arrangements has really grown 
since the late 1970's. While partnerships are 
still in their infancy, educators are asking such 
important questions as "It is [sic] just one more 
fad?" "Is it worth the effort?" "How can we 
start a partnership?" and "Where can we go for 
help in this venture?" 
Current information about partnerships has 
been limited generally to articles on partnership 
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activities and specific program descriptions of a 
variety of successful partnership formats. For 
the educator who wishes to consider, initiate and 
develop a partnership, such information is 
interesting, but fails to provide the hands-on 
technical assistance necessary for effective 
decision making. (Otterbourg, 1986, pp. vii-viii) 
This review indicates the need for educators to study, 
document and analyze individual partnerships in order to be 
better able to guide the direction of this new movement in 
education. Therefore, this study is an attempt to examine 
and document the Springfield Partnership for Excellence. 
46 
CHAPTER III 
DESIGN OF THE STUDY 
Introduction 
This study proposes to assess the initial years ( 1982- 
1986) of the Springfield Partnership for Excellence from the 
point of view of key decision-making participants (members 
of the Partnership's Steering Committee) and will be 
designed as a qualitative case study. It will focus on key 
leaders' views and perceptions including at least the 
following six issues: 
1) how they perceived their goals and objectives 
for the Partnership before they joined; 
2) how they perceived what happened to their 
initial goals and objectives during the first years of the 
Partnership; 
3) how they perceived their original goals and 
objectives changed, modified or put into action; 
4) how they perceived the success or failure of 
the Partnership; 
5) how they perceived the partnership affecting or 
not affecting change in the public schools; and 
6) whether they would recommend the Springfield 
Partnership to other communities as a model for collabora¬ 
tion to affect positive change in public schools. As these 
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six issues emerged from an earlier study done on the 
Partnership for Excellence by this researcher, so, too, may 
other issues emerge from this study. Such topics will be 
used as issues for further data collection. 
This study will be able to examine, using qualitative 
methodology, one partnership in depth by collecting data 1) 
through participant observation, 2) through analysis of the 
Partnership's and the Springfield School System's official 
documents 3) through a questionnaire of involved school 
officials and 4) mainly through semistructured interviews 
of the identified participants in the Partnership. 
The strategy in qualitative design is to allow the 
important dimensions to emerge from analysis of 
the cases under study without presupposing in 
advance what those important dimensions will be. 
(Patton, 1980, p. 41) 
The main data for the study will be drawn from a 
combination of sources. Data will initially be gathered 
from interviews of the previously identified participants 
(members of the Steering Committee). The interviews will be 
based on an interview guide which has already been field 
tested. The guide was field tested by interviewing several 
members of the Partnership Task Force who are not members 
of the Steering Committee. (See Appendix B) Based on the 
field test, the guide was refined. Then, by using the 
method of triangulation ("the combination of methodologies 
in the study of some phenomenon or program") the study will 
link the information gained from the interviews with 
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information gained from official records of the Partnership 
and of the Springfield School System along with information 
gained through a questionnaire of involved school officials 
which asks specifics concerning Partnership programs and the 
effects of the Partnership on the schools (See Appendix C), 
and, finally, with information gained through participant 
observation. (The researcher is a member of the Partnership 
Task Force and its Steering Committee. She also is employ¬ 
ed by the Springfield School System. Since she began 
participating on the Partnership Task Force, her position 
in the school system has changed from Assistant Principal 
of Technical High School to Principal of Classical High 
School to Assistant Superintendent for Instruction and 
Professional Development.) 
A qualitative research strategy is indicative in 
that the researcher attempts to make sense of the 
situation without imposing preexisting expecta¬ 
tions on the research setting. Qualitative 
designs begin with specific observations and build 
toward general patterns. Categories or dimensions 
of analysis emerge from open-ended observations so 
the researcher comes to understand organizing 
patterns that exist in the empirical world under 
study. (Patton, 1980, pp. 40-41) 
Because this research is being done while the Partnership 
is still evolving, a qualitative approach seems most 
appropriate, and the use of multiple methods within this 
approach allows the researcher to better verify the accuracy 
of the data gathered. 
In brief, the case study allows an investigation 
to retain the holistic and meaningful characteris- 
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tics of real-life events-such as individual life 
eycies, organizational and managerial processes, 
neighborhood change, international relations, and 
the maturation of industries. (Yin, 1984, p. 14) 
Collection of Data 
The case study is preferred in examining contem¬ 
porary events, but when the relevant behaviors 
cannot be manipulated. [sic] Thus, the case 
study relies on many of the same techniques as a 
history, but it adds two sources of evidence not 
usually included in the historian's repertoire: 
direct observation and systematic interviewing. 
... the case study's unique strength is its 
ability to deal with a full variety of evidence 
--documents, artifacts, interviews, and observa¬ 
tions. Moreover, in some situations, such as 
participant-observation, informal manipulation can 
occur. (Yin, 1984, pp. 19-20) 
Since this study is examining a contemporary event, 
the case study format becomes a most appropriate method for 
gathering data. It allows the researcher to work with 
several sources of evidence such as documents, interviews, 
observations, surveys, and, therefore, allows the researcher 
to strengthen the rigor of the investigation. 
On many occasions--indeed, for most evaluation 
problems--a variety of data collection techniques 
and design approaches will be used. Multiple 
methods and triangulation of observation 
contributes to methodological rigor. This style 
of evaluation is in the tradition of social 
science research aimed at "sophisticated rigor." 
Norman K. Denzin introduced this phrase to 
describe a commitment "to making data and explana¬ 
tory schemes as public and replicable as possible. 
It is a phrase intended to describe "any and all 
(evaluators) who employ multiple methods, seek out 
diverse data sources, and attempt to develop be- 
haviorally-grounded theories." (Patton, 1980, p. 18) 
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Since this study is interested in describing "the character¬ 
istics of a social phenomenon, the forms it assumes, the 
variations it displays," rather than to describe the 
"causes" or "consequences" of a social phenomenon, the 
qualitative method of collecting data seems to be more 
appropriate than a quantitative approach (Lofland, 1971, p. 
13) . 
Specifically, data will be collected first through 
semi-structured interviews (See Appendix B) of the key 
decision-making people, members of the Partnership's 
Steering Committee which was commissioned by the Task Force 
itself to develop the mission statement, goals, objectives 
and initial format of the Partnership for Excellence. 
The purpose of interviewing is to find out what is 
in and on someone else's mind... We interview 
people to find out from them those things we 
cannot directly observe. ... The fact of the 
matter is that we cannot observe everything. 
The purpose of interviewing, then, is to allow us 
to enter the person's perspective. The assumption 
is that that perspective is meaningful, knowable, 
and able to be made explicit. (Patton, 1980, p. 
196) 
The data from the interviews will then be checked 
against data collected from participant observation since 
Yin suggests that "a reasonable approach" to corroborating 
interview data is to compare it "with information from other 
sources" (Yin, 1984, p. 85). It will continually be added 
to, checked and qualified by unstructured interviews with 
participants of the Partnership. The checking of the data 
51 
will be done eventually by developing a matrix. Once the 
data gathered from the interviews has been analyzed through 
inductive analysis and the patterns, themes and categories 
of analysis become apparent then a matrix can be developed 
to see how data gathered from different sources link or 
separate. 
Inductive analysis means that the patterns, 
themes, and categories of analysis come from the 
data; they emerge out of the data rather than 
being imposed on them prior to data collection 
and analysis. The analyst looks for natural 
variation in the data. (Patton, 1980, p. 306) 
In the process of forming the Partnership, issues were 
often raised, discussed, and worked out in informal and 
unofficial ways. Since much of the work of the Partnership 
occurs in such informal, small group meetings and conversa¬ 
tions, this study must also document this data base and 
extract information pertinent to the study from this 
informal source. 
Participant observation provides certain unusual 
opportunities for collecting case study data, but 
it also involves major problems. The most 
distinctive opportunity is related to the investi¬ 
gator's ability to gain access to events or groups 
that are otherwise inaccessible to scientific 
investigation. ...Another distinctive opportunity 
is the ability to perceive reality from the 
viewpoint of someone inside the case rather than 
external to it. Many have argued that such a 
perspective is invaluable in producing an "accu¬ 
rate" portrayal of a case study phenomenon. 
Finally, other opportunities arise because of the 
investigator’s ability to manipulate events or 
situations. Only through participant-observation 
can such manipulation occur... (Yin, 1984, p. 86) 
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Finally, data will be validated against the official 
records of the Partnership and against a questionnaire of 
involved school officials who are responsible for implemen¬ 
ting Partnership recommendations. The questionnaire will be 
developed to validate the initial data collected through the 
interviews. The official records will be a fourth valida¬ 
tion of the accuracy of the data previously collected. 
... no single method ever adequately solves the 
problem of rival causal factors. ... Because each 
method reveals different aspects of empirical 
reality, multiple methods of observation must be 
employed. This is termed "Triangulation." I now 
offer as a final methodological rule the principle 
that multiple methods should be used in every 
investigation. (Denzin, 1978, p. 28) 
Analysis of Data 
After the data is gathered, it will be organized 
sequentially around each of the six issues that form the 
basis of the study. Once again the six issues are; 
1) how the participants perceive their goals and 
objectives for the Partnership before they joined; 
2) how they perceive what happened to their 
initial goals and objectives during the first years of the 
Partnership; 
3) how they perceive their original goals and 
objectives as having been changed, been modified or been put 
into action; 
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success or failure of 4) how they perceive the 
the Partnership; 
5) how they perceive the Partnership has or has 
affected change in the public schools; and 
6) whether or not they would recommend the 
1^- Partnership to other communities as a model for 
collaboration to affect positive change in public schools. 
Then, after organizing the data around each of the six 
issues, inductive analysis will be used so that the pat¬ 
terns, themes, and categories of analysis will emerge from 
the data rather than be imposed upon the data (Patton, 
1980, p. 306). As the analysis evolves, the data gathered 
by different methods (semi-structured interviews, partici¬ 
pant observation, analysis of official records and a ques¬ 
tionnaire of involved school personnel) will be compared 
and cross-checked for "consistency of information gathered 
from different means" (Patton, 1980, p. 331). Thus, each 
issue will have to be analyzed and then documented: a) by 
data from the semi-structured interviews, b) by participant 
observation data, c) by data from analysis of official 
documents, and d) by data from the questionnaire of involved 
school personnel. The study will "compare what people say 
in public with what they say in private," will check "for 
consistency of what people in a situation say about a 
situation over time," and will "compare the perspective of 
people from different points of view" (Patton, 1980, 
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p. 331). Thus, the study will be able to compare official, 
public stances (data from observation, questionnaires and 
documents) with unofficial private views (data from inter¬ 
views), to compare initial ideas with ideas that have been 
changed and modified over time and will be able to compare 
perspectives of bank presidents with those of teachers. 
...the most important advantage presented by using 
multiple sources of evidence is the development of 
converging lines of inquiry, a process of 
triangulation. ...Thus, any finding or conclusion 
in a case study is likely to be much more convin¬ 
cing and accurate if it is based on several 
different sources of information following a 
corroboratory mode. (Yin, 1984, p. 91) 
In analyzing the data this researcher proposes to "use 
the categories developed and articulated in the program 
studied to organize presentation of particular themes" 
(Patton, 1980, p. 306). Guba (1978) states that the problem 
of "convergence" must be dealt with first in order to focus 
the analysis. Therefore, the analysis of this study will 
begin by seeing what data fits together and leads to a 
classification system. Hopefully, the six issues from the 
interview will begin to show convergence or divergence. 
Data gathered from other sources should converge or diverge 
and, therefore, lead to the next step in analysis and 
interpretation of the data which would be to develop a 
matrix based on the patterns and categories that have 
emerged from the inductive analysis. ". . • the process/ 
outcomes matrix becomes a way of organizing, thinking about. 
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and presenting the qualitative connections between program 
implementation dimensions and program impacts" (Patton, 
1980, p. 318). 
Since some of the instruments (the official records 
and the questionnaire) used to collect data for this study 
are based on fact (easily documented programs or events), 
the perceptions of the Steering Committee can easily be 
juxtaposed with the actual official data (school department 
payrolls, school committee records and school department 
records) and, therefore, be analyzed along a matrix of 
perceptions and official data if inductive analysis does not 
present clear patterns or categories for analysis. 
Basically, then, the analysis of data for this study 
will be done inductively where the patterns and categories 
for analysis are not imposed upon the data but rather emerge 
from it. 
Appropriateness of Methodology to the Nature of the Inquiry 
Because the study is attempting to assess a phenomenon 
which is still evolving and in which the key decision 
makers are still participating, it is apparent that these 
key leaders are a valuable source of information much of 
which is only in their heads. In order to document motiva¬ 
tion and perceptions one must first ask the source for 
information and, thus, an interview becomes essential. 
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The fact of the matter is that we cannot observe 
everything. We cannot observe feeling, thoughts 
and intentions. We cannot observe behavior that 
took place at some previous point in time. We 
cannot observe how people have organized the world 
and the meaning they attach to what goes on in the 
world we have to ask people questions about 
those things. (Patton, 1980, p. 296) 
Moreover, since the researcher of this study was 
already a participant in the program representing the 
secondary school system on not only the main Partnership 
Task Force and its Steering Committee, but also on its 
Professional Development Study Team, the appropriateness of 
using participant observation as a major data-gathering 
method is obvious. 
The most complete form of the sociological datum, 
after all, is the form in which the participant 
observer gathers it: an observation of some 
social event, the events which precede and follow 
it, and explanation of the meaning by participants 
and spectators before, during and after the 
occurrence. Such a datum gives us more informa¬ 
tion about the event under study than data 
gathered by any other sociological method. 
(Becker and Geer, 1970, p. 133) 
In addition, since the researcher also had access to all of 
the different documents of the Partnership and can easily 
compare the official documents with what had been observed, 
the researcher will use the concept of triangulation and 
multiple sources of information which are so much a part of 
the qualitative methodology. 
Fieldwork is not a single method or technique. 
Evaluation fieldwork means that the evaluator is 
on site (when the program is happening), observ¬ 
ing, talking with people, and going through 
program records or documentation to gather 
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information for decision makers and information 
visers Multipie sources of information are sought 
and multiple resources are used because no sinqle 
source of information can be trusted to provide a 
comprehensive perspective on the proqram 
(Patton, 1980, p. 157) 
Moreover, as a participant, the researcher knows when 
to interview and also has access to unstructured interviews 
immediately before and after meetings. The participant 
researcher is able to probe immediately and uncover more 
information on a particular issue. This type of researcher 
is also aware of whom to contact when more data is needed or 
when data needs to be clarified. 
A trained and perceptive observer is capable of 
collecting and integrating more data about complex 
and dynamic sequences of behavior than can be 
gathered through any other research method. Thus, 
the disadvantages of observation as a data-col- 
lecting method may be balanced by its value within 
the context of a multiple-method approach. 
(Perkins, Nadler, and Hanlon, 1981, p. 222) 
Finally, a participant researcher is aware of who in 
the program being studied are the prime influences in the 
group. Thus, the selection of those subjects to be inter¬ 
viewed becomes evident as the participant observation data 
is collected and analyzed. In terms of the participant 
researcher's protecting against bias, the researcher must be 
aware of the "interdependence between the observer and what 
is observed" (Patton, p. 191). The researcher must "calcu¬ 
late the nature of that interdependence and develop a 
strategy" to permit "the observer to experience the phenome¬ 
non being observed, while at the same time maintaining 
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suffi.ci.6nt separation from the phenomenon to permit the 
observer to observe--to abstract the experience and the 
phenomenon" (Patton, p. 191). In this particular case, the 
researcher is aware of the potential for bias but feels the 
use of multiple methods provides a check on the validity of 
data collected from participant observation notes. Analysis 
of official documents such as the minutes of the meetings 
will provide an immediate comparison of official Partnership 
notes with field notes. 
It is central to the method of participant 
observation that changes will occur in the 
observer; the important point, of course, is to 
record these changes. Field notes, introspection, 
and conversations with informants and colleagues 
provide the major means of measuring this dimen¬ 
sion . . . for to be insensitive to shifts in 
one's own attitudes opens the way for placing 
naive interpretations on the complex set of events 
under analysis. (Denzin, p. 200) 
Conclusion 
This study lends itself to qualitative research 
methodology. The description of the beginnings of the 
Springfield Partnership for Excellence from the point of 
view of key decision-making participants: 1) in terms of 
their goals for the Partnership before they joined; 2) what 
happened to their initial objectives during the first years 
of the Partnership; 3) how their original ideas have 
changed, been modified or have been put into action; 4) how 
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they see the success or failure of the Partnership; 5) how 
the Partnership has or has not affected change in the public 
schools; and 6) whether or not they would recommend the 
Springfield Partnership to other communities as a model for 
collaboration to affect positive change in public schools-- 
can be formulated by using the data collected through the 
qualitative methodology as described in this section of the 
study. 
Qualitative methodology refers to those research 
strategies such as participant observation, 
in-depth interviewing, total participation in the 
activity being investigated, field work, etc. ... 
which allows the researcher to obtain first-hand 
knowledge about the empirical social world in 
question. Qualitative methodology allows the 
researcher to "get close to the data," thereby 
developing the analytical, conceptual and categor¬ 
ical components of explanation from the data 
itself. (Felstead, 1970, p. 6) 
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CHAPTER IV 
PRESENTATION OF FINDINGS 
Introduction 
This study assesses the planning and development of the 
Springfield Partnership for Excellence from its inception in 
1982 to mid 1986 from the point of view of key decision¬ 
making participants who are members of the Partnership's 
Steering Committee. This subcommittee was designated by the 
original Partnership Task Force to develop the mission 
statement, goals, and objectives of the Partnership. The 
research for the study has focused on the perceptions of 
key decision-makers (members of the Steering Committee) 
since research (See pp. 4-7) indicates that the continuing 
commitment and leadership style of the leaders in a partner¬ 
ship are directly related to the success of a partnership. 
Also, according to other research on public-private partner¬ 
ships, once the concept of a partnership is conceived, the 
design and development of a partnership initially falls into 
the hands of a few key leaders. Moreover, the research 
indicates that there are three very important elements to 
establishing such collaborative approaches to education. 
The first is a superintendent who is open to community 
involvement, the second, access to colleges and universities 
and third, the leadership of the local business community. 
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Another concern raised in the research about educational 
public-private partnerships is how to institutionalize the 
partnership. 
Therefore, the research for this particular study has 
focused on the point of view of the key decision-making 
participants in the partnership (members of its Steering 
Committee). These participants are: 
1) the Superintendent of the Springfield Public Schools 
2) The Supervisor of the Springfield School Volunteers 
3) The President of the Springfield Education Associa¬ 
tion 
4) A Member of the Springfield School Committee 
5) The Dean of the School of Education at the Univer¬ 
sity of Massachusetts 
6) The President of the Springfield Urban League 
7) The President of the Greater Springfield Chamber of 
Commerce 
8) The Director, New Business Development, Monsanto 
Corporation 
9) The President of Colebrook Corporation 
10) The President of Shawmut First Bank and Trust 
Company 
11) A Partner in Doherty, Wallace, Pillsbury Law Firm 
and President of Springfield School Volunteers, Inc. 
The main data for this study has come from interviews 
with the aforementioned participants. Each was asked 
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his/her perceptions concerning the following concepts: 
1) What were their goals and objectives for the 
Partnership before they joined; 
2) What happened to their initial goals and objectives 
during the first years of the Partnership; 
3) How their original goals and objectives have 
changed, been modified or have been put into action; 
4) How they currently see the success or failure of the 
Partnership; 
5) How the Partnership has or has not affected change 
in the public schools; 
6) Whether or not they would recommend the Springfield 
Partnership to other communities as a model for collabora¬ 
tion to effect positive change in public schools, and 
7) Whether or not they would participate again. 
In order to put the data gathered into perspective, it 
might help to review the actual mission statement and 
objectives for the Partnership. 
The mission statement reads: 
The mission of the Task Force is to provide a 
permanent partnership of the public, private, and 
academic sectors to assist the Springfield Public 
Schools. Its purpose is to increase standards of 
excellence, to develop new resources, and to 
provide opportunities to help students achieve 
their standards in order to prepare them for 
employment, higher education, and social responsi¬ 
bility. (Partnership manual, 1984, p. 3) 
The objectives are: 
1. Develop a plan whereby all students will 
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achieve competence in reading, communication 
skills, mathematics, science, humanities, arts, 
computer literacy, and economics, based on 
standards of excellence established by the school 
department. 
2. Increase the number of students graduating 
from the Springfield Public Schools in proportion 
to the number who are eligible. 
3. Increase the number of students employed or 
entering higher education by_percent [sic]. 
4. Develop a plan whereby the academic achieve¬ 
ment and performance of all students will be 
measured in order to gauge how well the Partner¬ 
ship is achieving its objectives. 
5. Increase opportunities for gifted students to 
participate in community learning experiences. 
6. Increase the opportunities for students to 
become aware of the local, national, and interna¬ 
tional communities; how they are governed, 
opportunities for employment and higher education. 
7. Develop our educational process to its fullest 
potential by application of new technological 
methods. (Partnership manual, 1984, pp. 4-5) 
The study teams are: 
The study teams will review specific areas, 
develop strategies and action plans in order to 
reach the objectives. Fifteen people will 
comprise each team: a chairperson from the Task 
Force, seven representatives from the Springfield 
Public Schools, and seven from business, higher 
education, parents, and the community. The teams 
are: 
1 . Professional development 
2. Use of new technology in Springfield Public Schools 
3. Computers to enhance learning 
4. Curriculum development 
5. The Arts 
6. Guidance and career counseling, higher education 
awareness 
7. Tutorial system 
8. Mentor system 
9. Community service learning 
10. Job development (Partnership manual, 1984, p. 6) 
The research findings will be presented in the follow¬ 
ing manner: 1) The common and significant themes from each 
question will introduce the sections. 2) They will be 
64 
followed by the specific comments of each participant. Any 
discrepancy or variance in interpretation in the data from 
the different sources (interviews, questionnaire, official 
records, participant observation notes) will be indicated 
and discussed as it arises in the reporting of the data from 
the interviews. If the data is consistent from the four 
sources, it will be reported through the data gathered from 
the interviews and questionnaire only. In several in¬ 
stances data from official records and participant observa¬ 
tion notes will be included for further validation and 
insight. 3) The section will then close with a summary of 
the overall perceptions of the Partnership in terms of 
goals, successes, failures, affect on the school system, and 
possibilities as a model for other communities. 
Overall, above and beyond specific information about 
the Partnership for Excellence, the data gathered through 
the research for this study has indicated many common themes 
and issues such as: 1) the importance of the leadership of 
the superintendent, 2) the importance of real partnership or 
collaboration, 3) the importance of the right or key people 
working together, the commitment of the participants, the 
clout or influence of the participants, and the quality of 
the participants, 4) the importance of involving the 
teachers, 5) the importance of a vision or belief in change, 
and 6) the importance of the belief that the community 
should be involved in the schools. 
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Goals for the Partnership before Joining 
General Comments 
The comments of the Steering Committee members on their 
goals for the Partnership for Excellence before joining 
raised several interesting issues and concerns. Several of 
these themes were common to many of the Steering Committee 
members. 
Several of the participants mentioned the importance of 
the school in the community, and the effect a school system 
had on its community. They mentioned that the schools were 
an important community problem and that the ability for the 
city to grow and be vital depended upon its schools. If 
Springfield wanted to revitalize itself as a community, it 
had to revitalize its schools. 
In a related concern many participants discussed how 
the survival of local business depended on the quality of 
the schools. This concept was closely related to the 
concept of education's being an important issue on the 
agenda of the top leaders of the city--public and private. 
In fact, as people discussed education as an important 
community problem and the importance of collaborating to 
solve the problem, they often mentioned the importance and 
significance of the number of top community leaders who sat 
on the Partnership. 
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People discussed the need to consolidate efforts, 
share, and recognize the isolation of the school system in 
the community. They also often mentioned that the problem 
was complex--a systemic problem. The actual structure of 
the schools was outdated and not able to meet the environ¬ 
mental changes in society. 
Other interesting issues raised in discussing the 
beginnings of the Partnership were: The importance of 
involving the teachers in solving the problems, the skill of 
the teachers, the need for a more positive image for the 
school system, the possibility of succeeding in improving 
education in Springfield, the fine leadership of the 
superintendent, the lack of resources for the schools, the 
effect of politics on the schools, the acceptance of 
mediocrity in the system and background of the students. 
Another common theme to run through the data is the positive 
relationship of many of the participants with the Spring- 
field School Volunteer Program before joining the Partner¬ 
ship . 
Each participant has a little different perspective on 
what the problems are with education, reason(s) for the 
establishment of the Partnership, and the ultimate goal of 
the Partnership. However, when viewed together, the 
perceptions paint a picture of the importance of education 
to the entire community, the depths of the problem, a desire 
on the part of community leaders to tackle the problem, a 
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belief that an improvement could be made in education in 
Springfield and a feeling that a collaborative approach on 
the part of the entire community is a good way to address 
the problem. 
Goals for the Partnership before Joining 
Public School Participants 
Superintendent of Schools 
Thomas J. Donahoe perceived that his goals before 
joining the Partnership were "to involve the business 
community in the educational process" (Interview, Aug. 26, 
1987). He wanted to get their financial and moral support 
and to lead them to have a better understanding of the 
school system and its problems and accomplishments. 
He personally joined because he obviously wanted to 
have the business community work with him and other people 
in the system and not view them as "an isolated entity in 
the community as it had done in the past." He wanted the 
business community to recognize that economic survival 
relates to excellent education and that by working together 
the school system and the business community could accomp¬ 
lish mutually beneficial results. 
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Supervisor of Springfield School Volunteers 
Carol Kinsley wished to consolidate efforts to bring 
resources into the school system. She wanted to see a 
partnership between business and higher education, between 
human and financial resources. Many different people from 
many different businesses expressed a need for some kind of 
coordination of requests from the school system. People had 
been asked to support Junior Achievement, individual class 
publications, individual projects, etc. In response to this 
expression of need, Carol attempted to consolidate the 
requests by establishing the Partnership. The Partnership 
was to bring order to many efforts, to focus community 
involvement. In fact even as late as June 26, 1984 Leonard 
Wilson is quoted in the minutes as saying, "We should be 
aware that the business community in the Springfield area 
cannot be over-taxed. . . though the well is not dry, it 
also is not full" (Partnership minutes). 
Moreover, Carol recognized that Springfield School 
Volunteers, Inc. could not manage this type of coordination 
because their image was to provide traditional volunteers to 
the schools, and its board did not have the major heads of 
corporations and other organizations. "To make the coor¬ 
dination successful the Partnership needed key leaders on 
its board" (C. Kinsley, interview, Aug. 26, 1987). 
Thus, after the superintendent took the initial 
proposal for the Partnership to the School Committee, and 
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they accepted it, she joined the Partnership because the 
system asked her to participate in it as well as to put it 
together. As the staff person for the Springfield School 
Volunteers, she saw a real need for an organization like the 
Partnership. 
President of Springfield Education Association 
Charles Alvanos's primary goal for the Partnership was 
"to seek greater involvement and participation of teachers 
in a successful, joint business educational venture" 
(Interview, Sept. 15, 1987). He wanted to get greater 
community involvement in schools, to bring these resources 
together and to get expertise in the business community and 
bring that level of expertise into the school system. He 
also wanted to share the system's needs and concerns and 
educational expertise with the business world. He felt 
there had been a "dichotomy," two separate entities. "For a 
community to thrive, there has to be a lot of joint partici¬ 
pation, joint knowledge of what is happening in both of 
these arenas. Both worlds must be brought together to 
revitalize the community" (C. Alvanos, interview, Sept. 15, 
1987) . 
"Business leaders are so removed from education. They 
were in an ivory tower. Teachers did not know the business 
world; they were not that familiar with business itself" 
(C. Alvanos, interview, Sept.15, 1987). By bringing both 
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societies together, both education and business could 
prosper. 
Charles joined the Partnership because at the time he 
was president of the Springfield Education Association, and 
it was a natural position for participation in such a 
venture. Moreover, if it were going to succeed, the 
Partnership needed teacher involvement. Involving teachers 
as peers was crucial to the Partnership's potential success 
from Alvanos1s point of view. 
School Committee Member 
Patricia Correira had two goals for the Partnership. 
The first was "to insure that our students succeed and to 
see them succeed when they graduate." The second was 
"selfish. I wanted to use the business community to help 
the kids in the schools" (P. Correira, interview, Sept. 29, 
1987) . 
Higher Education Participant 
Dean of the U.Mass. School of Education 
Part of Mario Fantini's philosophy is that the commun¬ 
ity and resources of the community should be part of the 
overall curriculum. The community has to be part of the 
school. In order to deal with some of the problems identi¬ 
fied in Springfield, a coalition like the Partnership was a 
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way to go to begin to address problems. Moreover, as an 
°f a major university, he had a special responsibi¬ 
lity to link up with a major city in the state to improve 
learning. "The opportunity in Springfield, given the 
leadership and manageability of the system, to become a type 
of model for the state and the nation was there" (M. 
Fantini, interview. Sept. 15, 1987). 
Mario felt strongly that community resources must 
become mobilized to help the schools. It was a way of 
increasing resources when the schools did not have enough 
resources. And, since Springfield had a successful school 
volunteer program, people who believed in education, a 
relatively new superintendent who wanted to establish a good 
record for the schools, and interested businesses and 
colleges and a university, Springfield could become a leader 
in this field. 
Community Participants 
President of the Springfield Urban League 
Henry Thomas's goals for the Partnership were to 
understand what the goals of the Partnership were--as he 
says, "What they actually were" (Interview, Sept. 4, 
1987)--and to find out if there was adequate representation 
from the black community perspective. 
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He joined because of the Urban League's being not only 
a service but an advocacy institution within the community 
with respect to needs for the enhancement of the quality of 
lifs for blacks and poor people in the community. There¬ 
fore, it was imperative for him to be involved because of 
the mission of the Urban League as an organization. 
President of the Greater Springfield Chamber of Commerce 
Robert Schwarz felt that there was concern in the 
business community, and when Superintendent Donahoe reached 
out to them, the message he got back was 1) that the 
business community was being bombarded to support the 
schools, 2) that there was too much given with too little 
results, 3) that they were proud of the schools and that is 
why a few years ago they had helped the system convince 
voters that a new high school was needed, and that they 
needed to know from the superintendent how they could help 
improve the quality of education. 
His role as chamber president was the link to the 
private sector which was interested in the public education¬ 
al system. The Private Industry Council had hired Mark 
Hanks to do some research which showed a labor shortage in 
the future, the teenage pregnancy problem, the lack of 
seniors and graduates and an increase in incarceration. 
Later other reports from the state and nation confirmed this 
report. Because of the report he had been working with the 
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schools through a Private Industry Council Program, Project 
Access. Also, as more and more reports were being released, 
the knowledge of the business community about the schools 
increased, and they began to see what would happen if the 
city and the country did not have good education. Thus, the 
business people became interested in public education. The 
Superintendent alluded to this interest in the schools 
which Bob mentions here at the October 14, 1983 meeting. 
The minutes from that meeting read. 
Reviewing the mission statement, Mr. Donahoe 
emphasized the significance and importance of the 
word "excellence" in the statement and felt that 
it is essential to keep this word foremost in all 
of our plans and efforts. He also stated that 
this is a propitious time for our work due to the 
interest focused on public education; and although 
we have been involved in the development of the 
Partnership prior to the current focus on educa¬ 
tion, we must use this opportunity to enlist the 
support of the community. (Partnership minutes, 
Oct. 14, 1983) 
Therefore, since Bob was president of the Springfield 
Chamber of Commerce when Tom Donahoe was appointed superin¬ 
tendent of schools and when Tom had called the ten top chief 
executive officers in the community to join him in looking 
at the schools, he became the link from the business and the 
community to the schools. 
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Business Participants 
New Business Development, Monsanto Corp. 
Lawrence McKenna's goals for the Partnership before he 
joined were as follows: 
I wanted to bring the large collection of 
technical skills in the Monsanto Research and 
Development Department to bear on a significant 
community problem. This practice would be good 
for the people in the Research and Development 
Department and make them feel positive, involved 
and satisfied; it was a good group of expertise 
which could result in the betterment of the 
community. (L. McKenna, interview, Sept. 2, 1987) 
Larry initially did not care what the community project was; 
it just had to be significant. As he looked around at 
community problems, he got "stuck" on the problem of 
community education. It was an unusually prominent and 
important part of what a community does. "In Springfield 
there was a situation that needed improvement, and there was 
some likelihood that the system would respond to the problem 
and to outside help. If the system would respond positive¬ 
ly, the results would be successful" (L. McKenna, interview, 
Sept. 2, 1987). 
After joining the Partnership other goals developed. 
After seeing who the players were and after seeing their 
positive mental approach, his goals become specific. There 
was a significant problem, but there was a good chance to 
make a change. Larry's goals then became a significant 
thrust toward general overall excellence. He felt the goals 
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should be set high because the system could go further than 
any other system. "If we set our goals high enough, we 
could do better than other communities" (L. McKenna, 
interview, Sept. 2, 1987) . Larry had a feeling of support 
to go toward such a goal. This goal could influence a 
revolutionary approach to preparing students better over¬ 
all-better than any other system was doing. He felt the 
Partnership should push as far for excellence as anyone 
else—prepare for the whole child's education—not just a 
specific part of his education. "The system must address 
the child's attitude toward school, his own responsibility, 
himself, his community, his aspirations as to what he could 
achieve with the right educational tools" (L. McKenna, 
interview, Sept. 2, 1987). 
At the October 26, 1983 meeting of the Partnership Dr. 
McKenna presented the objectives and 
by way of introduction, he stated that the 
objectives are focused to produce excellence, 2) 
that the standard of excellence concept is not 
just a phrase, but should be considered in all the 
work of the Task Force, 3) that the objectives are 
written so that we can measure our efforts, 4) 
that the objectives have to be consistent with 
those of the School Committee and the administra¬ 
tion. (Partnership minutes) 
Personally, his original goals started initially in a 
discussion with Carol Kinsley, the Supervisor of Springfield 
School Volunteers, and his colleagues. Larry was convinced 
there was a place for business and industry to address a 
community problem in schools. He also had a feeling that 
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Both of which there was a real possibility for success, 
were needed for him to spend time on the project. Personal¬ 
ly, he was concerned with 
whether or not we were going to get people 
prepared as citizens to make a difference in our 
lives and in society. Professionally, success as 
a community and as a society depends on business 
and commercial success. How we create jobs, 
provide money to insure proper living environment 
and drive to produce new things in an effective 
environment are all important issues which will 
not happen unless people in their value-forming 
years are getting the very best that we can give 
them. (L. McKenna, interview, Sept. 2, 1987) 
Underlying all these other thoughts of Larry's was some 
sort of sense of being driven by the idea of creating a 
winner that could be an example for other communities and 
which would spur others on. For example, "What Massachu¬ 
setts has done, other communities could do, too" (L. 
McKenna, interview, Sept. 2, 1987). 
President of Colebrook Corporation 
B. John Dill felt that the original invitational letter 
written by Superintendent Donahoe inferred goals. "It 
inferred that the public/private partnership working on 
downtown revitalization would carry over to education. 
There would be a carry over of expectations from the 
downtown partnership, a paradigm, a desperate marriage of 
private parties and civic authorities" (B. Dill, interview, 
Aug. 27, 1987). In 1976, downtown Springfield was at risk; 
it was desolate. If downtown Springfield were to survive, 
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something had to be done or else everyone would go to an 
alternative for development. The superintendent's letter 
inferred that the school system was at risk. There had been 
a migration out of the schools--especially of the middle 
class. The quality and product of the school system were 
inadequate for employment. 
In Springfield, partnerships between the 
private and public sector have created remarkable 
changes and have provided additional resources for 
our city. Springfield's new downtown is, of 
course, the prime example representing the work of 
the partnership. In addition, a quieter partner¬ 
ship between the Springfield Public Schools and 
some twenty companies has developed during the 
past four years. Needs identified in the schools 
have been filled significantly by human and 
financial resources provided by these companies. 
A symposium held in November focused on the 
school/business partnership and the desirability 
of expanding it to include higher education. As a 
result, the Springfield School Committee voted the 
following: to endorse the expanded partnership, 
to form a task force charged with developing the 
concept, to authorize Springfield School 
Volunteers to coordinate the effort. (Partnership 
records, May 26, 1983) 
Another paradigm brought to the table was the Spring- 
field School Volunteers’ corporate action programs which had 
been very successful. They had created relationships 
between employees and specific schools. 
Behind the scenes there was a rational basic question 
being asked in 1977-79. Why are businesses being approached 
for personnel and funds when they pay taxes? Business felt 
that involvement in public education was a constitutional 
question and mutually exclusive responsibility. However, 
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business had seen the partnership associated with downtown 
Springfield put aside traditional rivalries for more 
significant objectives with both private and public sectors 
subverting individual interest to do something more impor¬ 
tant . 
On January 3rd, the Mayor convened a meeting of 21 
business leaders. The Mayor, Mr. Donahoe and Mr. 
Brunei each spoke about the Partnership and the 
emerging need for long-term cooperation between 
the business community and the school system. Mr. 
Dill felt the attendance was impressive. . . Some 
of the questions from the business people over the 
years have included: 1) why are they contributing 
to an education system they already support 
through their property tax; 2) why isn't the 
school system's budget adequate to do these things 
if they are really legitimate needs; 3) is this 
going to be a long-term, annual funding that they 
are going to have to put into their budget, which 
is already crowded with deserving programs to 
which they are committed? (Partnership minutes, 
January 16, 1985) 
The February 12, 1985 meeting raised the same concern. 
"Atty. Brown repeated an important question that was raised 
by a number of people at a luncheon meeting that Mr. Brunei 
hosted: how to sell the concept of using additional private 
dollars to fund public education when everyone is already 
funding public education through taxes, and when this would 
be taking private dollars away from other charitable causes, 
organizations and institutions" (Partnership minutes). 
The aforementioned were some of the assumptions that 
business people brought to the table to solve a problem. 
They assumed a task force approach to solve a clearly 
identified problem, an approach that integrated private 
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discipline and public discipline to suggest ways to solve 
problems. They felt they were using a successful formula to 
address the problems of the public schools. 
Personally, Jack joined the Partnership because he felt 
a strong commitment to private initiatives in the school 
system. He had belonged to the Springfield School Volun¬ 
teers which had been a tremendous initial experience for 
him. It had legitimate programs; it was a valuable asset to 
the school system. It showed him why it was legitimate for 
private citizens and business people to be involved in 
public education. Educators, parents and children did 
accept non-professionals coming into schools as a positive 
resource. He had observed that the volunteer process 
satisfied everyone involved. The volunteers were quite 
satisfied; the students received a great deal; educators 
welcomed help; private people saw the problems of the 
teachers; and business saw that their employees who volun¬ 
teered had a more positive response to their own jobs. 
There was tremendous amount of evidence that these were good 
tactics. School Volunteers performed a brokerage function. 
They went to the educators to find out what was wanted and 
then to the private sector to creatively meet these needs. 
Collaboration could work. It had downtown. Everyone 




President of Shawmut First Bank & Trust Company 
Leonard Wilson's original goal for the Partnership 
"to provide input for improvement of the public school 
educational experience for students in Springfield" (Inter¬ 
view, Sept. 21, 1987). 
He joined the Partnership for two reasons. "One, he 
had an interest in it, a purely human resource perspective. 
Two, he felt he would be dealing with the people (the 
students) who would be running the country and leading 
businesses in fifteen years, and he wanted to help create as 
wide a field as possible to choose from" (L. Wilson, 
interview. Sept. 21, 1987). He felt that education must 
care for the entire population. The school system did 
well, an excellent job for the terribly disturbed and the 
academically brilliant or advantaged students. However, 
there was a large middle group of students for whom the 
system did not do such a good job. Symptoms of this were 
the drop-out rate and the dwindling achievement. The 
school system had to serve more people and help them become 
more competent. 
A Partner of Doherty, Wallace, Pillsbury Law Firm 
A. Craig Brown's overall goal would have been to see 
the Partnership serve "as a vehicle for the effective use of 
community resources and a process to help community improve 
the schools" (A. Brown, interview, Aug. 27, 1987). He saw 
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the Partnership as implementing a concept of the community, 
public schools, business and higher education coming 
together with the goal of improving the schools. His 
secondary goal was to see that process improve the image of 
the Springfield Public Schools in the community and the 
perception of the schools and gain a more positive community 
image. 
Craig joined personally because he was involved in the 
schools because of Springfield School Volunteers, Inc. It 
had been a good place to devote his time. It had a philoso¬ 
phy of the community working together to improve the 
schools. It had been extremely worthwhile and important to 
work with the School Volunteers because the product of the 
school system affects the entire community. The community 
must have a sense of the schools and must connect with the 
schools. Also, as a parent, Craig had an interest in the 
quality of education for his own children. 
Knowledge of Other People who Were Joining 
Public School Participants 
Superintendent of Schools 
Tom Donahoe knew most of the participants through his 
association with the Chamber of Commerce and the Private 
Industry Council. He felt that they were joining because 
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"they recognized that their survival depends upon what we in 
education do ultimately. There was a natural impetus in 
this direction" (T. Donahoe, interview, Aug. 26, 1987). 
Supervisor of Springfield School Volunteers 
Carol Kinsley knew all the participants. She felt that 
they all had a special talent or interest that they were 
representing. The initial Steering Committee was designed 
carefully "to be small and to be purposeful" (C. Kinsley, 
interview, Aug. 26, 1987). It represented business, higher 
education, public schools and community. It kept the school 
community involvement small. 
President of the Springfield Education Association 
Charles Alvanos knew several people through business-- 
school projects and through other committees; he knew other 
educators within the system and in higher education. He 
felt that "the superintendent was a very creative fellow who 
was ingenious at bringing people together from all back¬ 
grounds and having them work together for a common purpose. 
He truly believed in the project" (C. Alvanos, interview, 
Sept. 15, 1987). Charlie also knew Mario Fantini from his 
reputation. He felt Mario was a creative educational 
activist who knew his stuff and believed in what he was 
doing. "He, too, had a good ability to work with diverse 
groups. He understood the feasibility of a partnership. 
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that the time for it had come and that Springfield was ripe 
for it" (Interview, Sept. 15, 1987). He, also, knew Carol 
Kinsley who had asked him to participate. Charles felt she 
had worked with diverse groups before, that she knew all of 
the players and that "she was an intelligent, 
we11-organized woman who kept the group together between 
sessions" (Interview, Sept. 15, 1987). 
A Member of the School Committee 
Pat Correira represented the School Committee on the 
Partnership. She became involved in her role as 
vice-chair of the School Committee; she was their re¬ 
presentative . 
Higher Education Participants 
Dean of the U.Mass. School of Education 
Mario Fantini knew some of the players. He knew the 
superintendent. He also knew Mayor Dimauro because he had 
been meeting with the mayor prior to the Partnership about 
the university and the school of education's becoming a 
force and maintaining a presence in Springfield. As dean he 
felt that "the school of education needed to practice what 
it preached" (M. Fantini, interview. Sept. 15, 1987). 
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Community Participants 
President of the Urban League 
Henry Thomas knew some of the players. He felt that 
"two things were happening as the Partnership formed. Some 
people requested to join and some acquiesced to a request to 
join based on who asked them to join or their interest in 
the charge" (H. Thomas, interview. Sept. 4, 1987). 
The business community representatives 
were anxious to participate because it 
was at the beginning of a renaissance of 
consciousness within the private sector 
that the educational system and its 
output had a direct bearing on their 
business economy. It was the first 
opportunity for the business community 
to do something functional to address 
this issue that was just beginning to 
surface. Non business people had a 
working interest or an investment in the 
school system, in its being better. 
(H. Thomas, interview. Sept. 4, 1987) 
An interesting discussion that occurred at the October 
26, 1987 meeting confirms what Henry said. At one point 
during the meeting there was a discussion about who attended 
meetings and who did not. Andrew Scibelli, President of 
Springfield Technical Community College, was discussing how 
in a previous conversation he had heard who was on the Task 
Force, and he said, "I was impressed." He had asked at that 
time, "Do you all attend?" And, Gordon Oakes, President of 
Monarch Capital, actually replied, "I go!" People were 
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obviously discussing the Partnership (Participant observa¬ 
tion from Oct. 26, 1983). 
President of the Chamber of Commerce 
Bob Schwarz knew all the community and business people, 
but he did not know the school department people. 
Business Participants 
Director, New Business Development, Monsanto Co. 
Larry McKenna really did not know anyone else. 
President of Colebrook Corporation 
Jack Dill knew everyone from business on the original 
task force. He knew the educators who had been involved 
with the School Volunteers and the local higher education 
people. The community people were people who had demonstra¬ 
ted commitment and had been active. He felt that the people 
involved implied the importance of a significant problem. 
President of Shawmut First Bank & Trust Co. 
Leonard Wilson knew most of the people who were 
joining. 
A Partner of Doherty, Wallace, Pillsbury Law Firm 
Craig Brown knew other business people, parents, school 
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department people who were involved. He assumed that all 
were participating for the same reason as he was, "a desire 
to improve the school system and a stronger sense of 
community participation to improve the schools" (A. Brown, 
interview, Aug. 27, 1987). 
Other People as a Motivating Influence to Join 
Public School Participants 
Superintendent of Schools 
Tom Donahoe felt that there was a lot of motivation 
around such as general interest and the Springfield School 
Volunteers 1s Corporate Action Programs which were very 
successful. 
Supervisor of Springfield School Volunteers 
Tom Donahoe motivated Carol Kinsley to join and 
participate. He felt that a higher level of community 
involvement could do more for the schools. There was a need 
for this kind of involvement right after Proposition 2 1/2 
and the teachers' strike. The school system was without 
resources and in great need. 
President of the Springfield Education Association 
Charles Alvanos was not motivated by others to join. 
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He had been asked to join by Tom Donahoe and Carol Kinsley. 
Because it was a major effort with key players involved, he 
felt he had to belong so that "teachers would be equal 
participants and equal partners. As it rolled out in the 
study teams on the various levels, teachers were on the 
highest level of involvement" (C. Alvanos, interview, Sept. 
15, 1987). 
A School Committee Member 
The superintendent motivated her to do this project 
together with him. The superintendent thought it was a good 
program. 
Pat did not really know other members of the Partner¬ 
ship. She knew school department people who joined because 
of an interest in bettering education for the students. 
Higher Education Participant 
Dean of the U.Mass. School of Education 
Mario Fantini was not motivated by other people to 
join. He had been part of the conceptualization and joined 
it. He had been talking with the mayor about such a 
collaboration and when it formed he joined. Moreover, David 
Knapp, the President of the University of Massachusetts, had 
given a speech at a symposium sponsored by the Springfield 
School Volunteers. (See Introduction, pp. 1-2) In that 
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speech President Knapp indicated that the university should 
become a player which gave Mario the license to follow up 
and become involved. Knapp felt this was a desirable 
direction for the university. 
Community Participants 
President of the Urban League 
Henry Thomas felt that the person who approached him 
first motivated him. That person was Carol Kinsley, and she 
explained to him the mission and the intent of the Partner¬ 
ship. She explained that the mission was long range, and he 
saw it as a natural for the Urban League to get involved 
because it affected their constituency. 
President of the Chamber of Commerce 
Bob Schwarz just responded to Tom Donahoe's request. 
He felt it was a project worth doing. 
Business Participants 
Director, New Business Development, Monsanto Corporation 
Larry McKenna felt that his own initiative got him 
involved. He had just come back to Springfield from St. 
Louis; he wanted to make a change in his new job; he 
initiated change and sponsorship in his own company, and he 
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needed to find people outside to help join their sponsor¬ 
ship . 
President of Colebrook Corporation 
The superintendent's letter and the superintendent's 
personal request motivated Jack Dill to attend. He felt he 
did not need much motivation. 
President of Shawmut First Bank & Trust Company- 
Several people motivated Leonard Wilson to join--Larry 
McKenna, Tom Donahoe, the mayor because of his strong 
commitment to the school system, the volunteer side (Spring- 
field School Volunteers) where there were lots of people 
concerned about education. He wanted to be doing something 
positive for the Springfield School System. 
A Partner in Doherty, Wallace, Pillsbury Law Firm 
Craig Brown did not need motivation to join. Other 
people were a positive influence but not needed. He was 
pleased to do it. 
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Problems with Education 
Public School Participants 
Superintendent of Schools 
According to Tom Donahoe the school system had surveyed 
over five hundred teachers, principals and supervisors and 
had identified ten problem areas that the school officials 
felt they could do better in. 
The Research Department in the Springfield 
Public School recently surveyed over five hundred 
administrators and teachers to determine areas 
that they felt could be assisted by community 
resources. 
The following areas were identified areas of 
need and are listed in order of priority: 
1) more emphasis in basic skills and/or improved 
curriculum. 
2) more parental and community awareness, involvement, 
and respect for our schools. 
3) more financial support in general. 
4) help in becoming computer literate (staff and 
students). 
5) more help to reduce vandalism and truancy. 
6) more programs for the gifted. 
7) more effective remedial education. 
8) more cultural experiences (art, music, drama, 
etc.) . 
9) more relevant vocational education and job 
placement. 
10) greater concern for individual students. 
11) staff development including improving management 
and communication skills. 
12) a modern equipped science program. 
13) better guidance counseling including greater 
awareness of higher education. 
14) more after-school activities and athletics. 
15) creative alternative programs. (Partnership 
records, July 6, 1983) 
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The ten study teams that were developed reflected the ten 
problem areas: 
1) Professional development 
2) Use of new technology in the schools 
3) Computers to enhance learning 
4) Curriculum development 
5) The Arts 
6) Guidance and career counseling, higher education 
awareness 
7) Tutorial system 
8) Mentor system 
9) Community service learning 
10) Job development 
"The school system ultimately funded and implemented 80% of 
the recommendations from these study teams" (T.Donahoe, 
interview, Aug. 26, 1987). 
As superintendent he was pleased to have these areas 
identified and was willing to have people from within the 
system and outside the system address them head on. "When 
the Partnership first started to address these ten problems, 
it had no assurances that the system could implement, but if 
the system did get resources, either private or public, the 
system should have a plan" (T.Donahoe, interview, Aug. 26, 
1987). When recommendations were made, the system had no 
resources, but with the Chapter 188 funds that came with 
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the state educational reform law, 80% of the recommendations 
were implemented. 
Supervisor of Springfield School Volunteers 
Carol Kinsley saw "the lack of financial resources, the 
faculty and students' isolation from the real world, and the 
need of the faculty to be exposed to changes in the commun¬ 
ity" (Interview, Aug. 26, 1987) as problems with education. 
She felt teachers needed to be more aware that society had 
changed from the factory to the information age and how that 
would affect students. 
Being part of the school system these problems were 
part of her everyday work, being and conscience. The 
problems and needs were there, and she needed to work 
towards solutions to them. She intended to address the 
problems "by combining the thoughtfulness of representatives 
on the Steering Committee and charging them with coming up 
with those solutions. They were people who have reached the 
top of their organizations and when brought together could 
come up with solutions" (C. Kinsley, interview, Aug. 27, 
1987). The university provided the theoretical ideas; the 
business provided the practical ideas; and the school system 
provided training for the raw material. "The Partnership 
was a triangle which could provide thinking, ideas, and 
resources" (C. Kinsley, interview, Aug. 27, 1987). Everyone 
had something to share and to add in order to make things 
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richer. 
"The initial Partnership was 
-every step of the way 
the result of the input of the people around the table," 
says Carol. 'We would build on each others thoughts . . . " 
(C. Kinsley, interview, Aug. 27, 1987). 
The President of the Springfield Education Association 
According to Charlie Alvanos one of the greatest 
problems with public education is the lack of political 
support for the schools from the President of the United 
States on down. Lack of respect for teachers is another 
problem. Lack of a real commitment to education in this 
country is still another reason and is one of the reasons 
that the United States is falling behind other countries. 
"It is imperative that we bring the best and the brightest 
to the classroom. Teachers must have good credentials and 
must be paid what they are worth" (C. Alvanos, interview. 
Sept. 15, 1987). Charlie feels that there is greater 
support for the suburban schools than there is for the urban 
schools. Society must make the commitment to excellence, to 
being number one in education since everything evolves 
around education. 
Another problem that Charlie sees is that "school 
systems have interest groups and are political--especially 
urban systems. School systems must reflect and look more at 
quality and recognize people who stand out" (C. Alvanos, 
interview. Sept. 15, 1987). He feels that the Springfield 
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system is respecting its teachers more and more. Also, the 
teachers are respecting themselves more. He feels that 
there are politics everywhere, but that the business world 
rewards performance and achievement and that does not 
necessarily take place in education. Politics according to 
Alvanos must be eliminated. 
Charlie felt that bringing the business community 
together with education would begin to address these 
problems. Business is interested in the bottom line, in 
making money; everything else is above and beyond. By 
bringing the education and business world together, the 
education world could learn the business world's value 
structure. Education could study what makes a business 
community successful, and see how this can be transferred as 
a work ethic for teachers. Of course, there are differences 
because teachers deal with human beings. "There are great 
expectations in the business world to deliver the goods; you 
have a product. In education, measurement is how well the 
kids do and it is not so easy" (C. Alvanos, interview. Sept. 
15, 1987). Schools are not a panacea for everything, and 
business must realize the environment from which students 
come. It is difficult for teachers to deal with the 
dichotomy and diversity of student backgrounds. It is hard 
to address economic and environmental needs as well as teach 
which is the primary function of the schools. "Business 
needs to see these pressing needs and not just push to have 
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high SAT and achievement scores. Business must not 
criticize until it understands the problem and needs and 
can empathize with teachers" (C. Alvanos, interview. Sept. 
15, 1987). He felt that the Partnership could bridge this 
gap. 
A School Committee Member 
"There are always problems in public education. There 
were no more nor less than at any other time, but there was 
a need," according to Correira. 
She was hopeful that the business community would 
better understand the system. She also thought the public 
educators could define what the business community expected 
from them. At that time she felt there was a perception 
that the schools were not preparing kids to succeed in 
private industry. "We had gone through some very tumul¬ 
tuous times especially in Springfield. It actually was 
nation wide. For example, the teachers' strike. The 
business community learned a great deal from us and we 
learned a great deal from them" (P. Correira, interview. 
Sept. 29, 1987). 
Higher Education Participant 
Dean of U.Mass School of Education 
Mario Fantini felt that there were problems with 
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education. One problem is that the "public schools really 
are out of sync with the changes taking place in society" 
(M. Fantini, interview. Sept. 15, 1987). The structure 
comes from the late nineteenth and early twentieth century. 
Given the changes, nature and expectations of society, the 
schools did not have the capacity to change as fast as 
society. The result was that the structure was based on a 
different concept of what society should be like. Family, 
neighborhoods and churches were all socializing kids before. 
Schools were now being asked to do more and more because of 
changes in society. They were being asked to do what other 
agencies used to do. The connection between school and 
community was different. Family elders, peers, neighbor¬ 
hoods and churches had done much of the socialization of 
children in the past. Especially in urban areas schools 
were not prepared to do all these things which resulted in a 
decline in their performance in the areas of dropouts, 
discipline problems, parental and community concern and loss 
of confidence in schools. 
There really is going to become a stronger and stronger 
need for a new structure for schools, and, therefore, 
resources for schools. Mario feels that "those of us 
laboring in the vineyard figure that it was only a matter of 
time before education deals with the fundamental cause. It 
was a matter of process on how to educate the system 
itself" (M. Fantini, interview, Sept. 15, 1987). In fact at 
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"We must change the October 26, 1983, meeting Mario said, 
some of the historical views on how we run the schools. The 
Partnership has to deal with this" (Participant Observation 
Notes, Oct. 26, 1983). 
One of the major conduits of restructure is the 
relationship between communities and schools. This rela¬ 
tionship can become a fundamental basis for re-structuring 
the schools. Major re-structuring must be done in stages 
and one of the pillars for it is strong relations between 
the community and schools. Out of such a Partnership will 
grow new leadership. In working to develop the new educa¬ 
tional reform policy for the state, it was important to 
move the legislators to deal with fundamental issues rather 
than a policy of add ons and not compensate for the basic 
fundamental changes in society and, therefore, in the 
schools. 
In all reform, says Fantini, the leadership often moves 
to strengthen old structure and not bring about real reform. 
They do this because they cannot threaten people (their 
sense of history and their attitudes) and restructure all at 
once. They must change attitudes and not threaten their 
people while they are bringing about change. To bring about 
change is a slow process. However, the process itself is 
important. And, when reform is so slow that kids suffer for 
sustained periods, something has to happen. Right now the 
structure is not working in suburbs or in urban areas. 
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In Springfield the Partnership is strengthening the 
old and creating new which is okay only if it leads to 
something more fundamental. The more people who put money 
in and do not get results, the more dramatic will be the 
changes in the future. There are less parents with children 
in the schools. Three fourths of the population look at 
schools as a tax payers' burden. These people are more apt 
to have radical change because they do not see slow day to 
day change. In the beginning of the Partnership everyone 
was dumping on the schools and forgetting that social 
problems were not school problems. Eventually people began 
to appreciate what was going on in the schools. The more 
they learned the less they blamed. At that point they 
focused on how to develop a new design to do what was 
needed to be done. Schools had not been designed to deal 
with all these social issues they were now faced with. 
Reconnecting the community and the schools helped to 
address the fundamental problem. However, the sharing of 
power is a source of complexity. The Partnership was the 
concept of shared power. The school people needed help, not 
criticism. The Partnership had to face the question of how 
to mobilize resources to help the schools. It also faced 
the problem of developing new leadership and protecting new 
leadership from old prejudices and discrimination built into 
the old system. 
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The Partnership is one of the first examples of the way 
the philosophy that Mario had believed in came together for 
a long period of time. It is working, but it is too slow. 
"Even its pace might not be fast enough" (M. Fantini, 
interview, Sept. 15, 1987). Because of society's neglect of 
schools, we are playing catch-up and may not be able to turn 
everything around. It may accelerate, however, as the 
Partnership moves into years six and seven. The machinery 
will move faster because of the dynamics of it. If new 
leadership is possible; if business continues interest, and 
if the university really deals with making people available 
to help with the problem, then fundamental change can 
happen. 
A new generation of teachers will allow real re-struc- 
turing. All can be done in a partnership community. Once 
one community moves, internships can be done in that 
community, and the concept of the new structure can spread. 
Community Participants 
President of the Urban League 
Henry Thomas feels that, yes, there was a problem with 
public education, and it has not yet been eradicated. 
Education has not been very high on anyone's agenda who 
could impact change in the system. If you invite those who 
could make a difference in public education, you would come 
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up with a list of interesting people and groups. Without 
the participation and understanding of these people, a 
reform would result in failure. "To bring about change you 
need the proper people; dedicated educators are not enough" 
(H. Thomas, interview. Sept. 4, 1987). 
People needed to look at the product of the educational 
system. "As a professional who is responsible for playing a 
role in the black condition, I interface directly with the 
casualties of the system—the dropouts with no employable 
potential; graduates who are still lacking in their skills 
to get a good job and different types of pathology that the 
Urban League deals with resulting from both educational and 
home life preparation" (H. Thomas, interview, Sept. 4, 
1987). Influential people must become interested in the 
schools to help address these problems. 
President of the Chamber of Commerce 
According to Bob Schwarz one of the problems of 
education in Springfield was that the business community was 
not being effectively channelled into the public education 
process. Education was not on the agenda of the business 
community. It needed to be put on the agenda of the 
business community's downtown task force. 
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Business Participants 
Director, New Business, Monsanto Corporation 
Larry McKenna felt that there were significant problems 
in education. There was an apparent acceptance of "medio¬ 
crity, a sense that education could not be made better or 
changed" (L. McKenna, interview. Sept. 2, 1987). There was 
a view that things cannot be changed, and mediocrity results 
from this concept. 
Moreover, public education is in transition in most 
communities. The nature of student values, their drives and 
aspirations are different from twenty years ago. The system 
has not changed to recognize those needs and problems 
by-and-large. Thus, how to use the system to inspire 
present students when the system was built to address needs 
of twenty years ago was a major problem. 
Moreover, the teaching staff had been battered by 
society. It was un-inspired and inadequately trained and 
supported. There was no respect given by society for doing 
a good job so there was no reason to do a good job. There 
was no vision; they were just dealing with day to day stuff. 
Mediocrity is a cancer festering in isolation when 
public education finds itself separate from the 
rest of the community. If parent-teacher associa¬ 
tions and public relations departments do not 
break down barriers, then the system stays within 
itself and remains mediocre. The school system 
has no source for inspiration from the community 
outside. The system is isolated from the 
community even though it is an important part of 
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the community. When the system is isolated 
people from the outside do not get a chance'to 
inspire, motivate, help, pollinate people in the 
schools; this stagnates the schools and leads to 
mediocrity. A partnership can help to change and 
prevent such mediocrity. (L. McKenna, interview 
Sept. 2, 1987) 
President of Colebrook Corporation 
Jack Dill felt that not many of them had much empirical 
evidence that there was a problem with education. There was 
a general perception. Jack really felt that the school 
system was being undersold. "My experience had been 
positive" (B. Dill, interview, Aug. 21, 1987). He felt the 
system could be improved, but it was not a serious problem; 
it was not at a crisis point. The negative perceptions were 
"hold over attitudes from the seventies" (B. Dill, inter¬ 
view, Aug. 27, 1987). Jack based his feelings on his 
experiences working with the Springfield School Volunteer 
Program and worked with the assumption that administrators 
would identify the problems and needs and the business 
community would look for resources and bring a "different 
way of shedding light on those issues" (B. Dill, interview, 
Aug. 27, 1987). 
President of Shawmut First Bank & Trust Company 
Leonard Wilson felt that there was actually a signi¬ 
ficant change going on in the system of educating a student. 
The system was missing a lot. There were a series of events 
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going on in society and in the schools that were happening 
at the same time: 
1) There was the real beginning of the dual income 
family. 
2) There was an over supply of teachers and a slow 
movement of older teachers out of the system. 
3) There were outside social mores that were changing 
radically. Liberation of every sort was around which led to 
a disrespect for all types of authority and other serious 
problems such as drop outs, teen pregnancy and confronta¬ 
tions with the school system. For the most part teachers 
could not deal with the expectations and behaviors of 
students when they had "old methods which did not work." 
4) Because of different needs there was an inappro¬ 
priate skills match. The skills needed to teach kids who 
were more worldly and who had little or no support system 
called for re-training for teachers. Therefore, "a disres¬ 
pect for the profession came about because of the mismatch 
of teachers with old skills and new problems" (L. Wilson, 
interview. Sept. 21, 1987). The teachers' own self-image 
diminished. The profession did not feel good about itself 
as evidenced by the teacher strike. Once again, it is "a 
systemic problem." 
An urban teaching job is much tougher than a suburban 
job. Not all teachers are trained for this. Because of the 
"hurly-burly in an urban system," a teacher has to be 
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better at human relations, at dealing with a diverse system 
and student body, at dealing with the high volume of social 
crises. The sheer numbers makes it harder. Teachers are 
intervening in life crises daily; therefore, teachers get 
burned out because of the demands on them. 
The whole question of "compensation of worth on a job 
is important. A sense of worth comes from a pay check, 
power and authority to do something; a system of perks and a 
sense of fulfillment" (L. Wilson, interview. Sept. 21, 
1987). Wilson feels that at least the teachers' unions have 
taken a positive and pro-active, honest look at the profes¬ 
sion. He feels the union is a large bureaucracy itself, 
but, at least, they are looking at environmental changes and 
the changes that they need to bring about within themselves. 
In the beginning before the Partnership he was aware of 
the deterioration in the SAT scores. He wanted to get those 
scores up. He knew of this and no other problems original¬ 
ly. The SAT scores were just a part of the problem. There 
is a larger image problem--"raise the scores and effect 
perception." 
In terms of addressing these problems he is more 
optimistic because he feels that the concerned groups are 
heading for the same objective now. The Partnership created 
a forum or vehicle to bring people of interest together. 
The people who needed to come together for input were as 
follows: the system people, professional teachers, volun- 
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teers who worked in education, city government people, 
higher education people and business people in the communi¬ 
ty. 
Each group carried a bit of information that was 
needed to make the picture whole. There is still 
more information needed, but we have a better 
picture after we all came together. (L. Wilson, 
interview. Sept. 21, 1987) 
The Partnership created a place where the communication that 
was needed to scope out what was the problem with education 
in Springfield could take place. The importance of the need 
to communicate was evidenced by the fact of the time it took 
to write a mission statement. It took three or four months. 
It was more thoughtful because of the diverse input. It did 
not concentrate on elevating SAT scores but on abuse and 
systemic issues, the quality, ability and input of teachers, 
issues both inside and outside the system and the changing 
role of the teachers faced with students who are 
unsupported at home. 
A summary of the planning process was given by B. 
John Dill. He commented that a great deal of time 
and effort has been put into the planning of this 
Partnership; and, though it may seem to some that 
progress has been slow, a solid foundation is 
being developed. He noted that developing a plan 
with different segments of the community, busi¬ 
ness, higher education, and the public schools 
involves time and an understanding of each other's 
point of view. Mr. Dill stated that, by the end 
of the school year, we should have an agenda for 
the Partnership, outlining the concept, planning 
which will include additional needs and, 
obviously, a very specific plan of action. 
(Partnership minutes, Jan. 27, 1984) 
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A Partner in Doherty, Wallace, Pillsbury Law Firm 
Craig Brown felt that there were problems with public 
education. He feels that there is not a full appreciation 
for the school system. The community had a very negative 
perception of the school system without exploring it. The 
school system was not connected to the community and did not 
have the support of the community. "It was not reacting to 
the needs and desires of the overall community for its 
school system." The Partnership was an opportunity to 
bring a greater segment of the community together with the 
system to deal with these concerns apart from specific 
problems and ultimately to generally improve the school 
system. If the image of the schools is negative, it has a 
damaging effect on Springfield's ability to grow and be 
vital. 
In discussing the objectives for the Partnership the 
need for a positive image for the schools came up. At one 
point "the need to attract more students to the SPS and the 
need for a public relations campaign" was discussed. ". . 
to accomplish the mission [of the Partnership] those 
involved have to be positive about the school system, and a 
good public relations program which produces a better 
understanding of the system can be beneficial to this end" 
(Partnership minutes, Jul. 6, 1983). 
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Why These Were Problems with Education 
Public School Participants 
Superintendent of Schools 
Problems such as basic skills, professional 
development, curriculum development, gifted and 
talented were just staring us in the face; we had 
to make some changes in order to improve. It was 
no surprise that these issues surfaced. It 
reinforced what we already knew. (T. Donahoe, 
interview, Aug. 26, 1987) 
Supervisor of Springfield School Volunteers 
"If public education is not doing its job, we have a 
real lack of equilibrium in society. If we don't solve the 
problem, we're in trouble" (C. Kinsley, interview, Aug. 26, 
1987) . 
President of the Springfield Education Association 
Problems in education have to do with the economy 
according to Alvanos. People will support things more if 
they have a vital interest in them. Many people do not have 
kids in school and, therefore, do not want to pay taxes. 
Because of this educators have to create a better support 
base for public schools and attract more kids to public 
education. 
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A School Committee Member 
Education/ kids, are important and because there are 
always problems, there is always a need for help. We needed 
help to get our kids to feel more confident about fitting 
into the community and being wanted by the community" (P. 
Correira, interview. Sept. 29, 1987). 
Higher Education Participant 
Dean of U.Mass. School of Education 
Fantini feels the structure of the schools is a 
fundamental problem. During the Sixties Mario had come to 
the conclusion that to deal with the ideals of the Sixties, 
public schools had to adopt fundamental change. The old 
structure could not do this. A new structure was needed to 
embrace the concept of universal education and other ideas 
of the Sixties. These ideas were "rhetoric" and could not 
be done through the old process. The process was institu¬ 
tionalized and based on a structure meant to deal with 
different ideas. "People in public education were doing 
what they were asked to do by the structure and were not 
able to deal with all the new ideas" (M. Fantini, interview, 
Sept. 15, 1987). 
To get rid of symptoms such as dropouts one must deal 
with the system. "It is a systemic problem" (M. Fantini, 
interview. Sept. 15, 1987). To get a better system the 
109 
question of how to move from the old system to the new 
system must be answered. To do that the players have to be 
brought together to share a new vision and to work with 
people in the system at the same time without criticizing. 
The vision must be shared. In order to redesign, new 
expectations must be developed. "The Partnership began to 
share the vision. The process is evolving; the old is in 
transition to the new. A new leadership style is developing 
and in the seventh, eighth, ninth, tenth years the dynamics 
will shift from the old to the new" (M. Fantini, interview. 
Sept. 15, 1987). 
Community Participants 
President of the Urban League 
Henry Thomas felt that the agenda issue, the recogni¬ 
tion that education was important, and the willingness to 
put an action plan together to solve problems in education 
were problems because of the historic and systemic nature of 
racial relations. It is an institutional problem, and 
institutional problems such as racial discrimination are 
very difficult to break down. There must be a focus on the 
issue of education to improve education. Because the issue 
of good education has been neglected or avoided, "minor 
problems were allowed to fester and become more complex. 
The hardest problems to solve are institutional problems... 
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Individual problems are easier to solve" (H. Thomas, 
interview. Sept. 4, 1987). 
President of the Chamber of Commerce 
Schwarz feels that "when people are busy, if things are 
not brought to their attention, they go unnoticed; and since 
education had not been brought to the attention of business 
people, it had been neglected" (Interview, Aug. 31, 1987). 
Business Participants 
Director, New Business, Monsanto Company 
McKenna felt that mediocrity was a problem in education 
because handling a massive number of children is an extreme¬ 
ly difficult problem apart from teaching them. The handling 
of students then became the major focus of the system apart 
from academics, the actual teaching. It results in teaching 
to the average. Because the system cannot treat kids 
individually, mediocrity arises. Mediocrity is particularly 
apt to happen when society, community, teachers, business, 
etc., do not understand the individual kids. 
The result of mediocrity is a problem because 
if you do not get kids in their value forming 
years (6 years old to early or mid teens) think¬ 
ing, behaving, acting, asking how far can I reach, 
learn, go, do with this information, then they 
will learn that the easiest way through life is to 
sit in the middle and not to stretch themselves, 
not to initiate, not to innovate, not to energize 
and not to contribute. The school system must get 
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the positive of this principle across to the kids. 
These are the antitheses of mediocrity and are 
vital to a caring, vital, growing community. It 
is hard for kids to learn these positive princi¬ 
ples if the system does not think that way itself. 
Mediocrity prevents us from developing kids to 
have more satisfying lives and eventually from 
creating a vital, striving, growing community and 
society. . . Losing global competitiveness can be 
traced back to unaggressive high standards of an 
educational system. (L. McKenna, interview. 
Sept. 2, 1987) 
President of Colebrook Corporation 
"Education is an elemental fabric of concern. We can't 
have a society or growth in economy without a good school 
system" (B. Dill, interview, Aug. 27, 1987). There are 
selfish reasons for business to address problems in the 
schools--they need a good educational system to run a 
company. 
President of Shawmut First Bank and Trust Company 
According to Wilson the problems with education were 
almost "environmental issues: 1) A system that had not 
changed but an environment that had; 2) A system that was 
like it was at the turn of the century; 3) A lot of 
positive ideas from every source coming at the problem" (L. 
Wilson, interview. Sept. 21, 1987). Teachers had ideas; 
parent groups had ideas; schools of education had sets of 
ideas; business people did not bring answers, but a great 
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deal of frustration and did want answers. Business people 
brought work and life experiences to bear on the problem. 
School system people are often isolated both at work 
and socially. People in education by the nature of their 
job and by the nature of the system have a limited perspec¬ 
tive. The school system is insulated, and teachers are 
isolated. 
A Partner in Doherty, Wallace, Pillsbury Law Firm 
From personal experience Craig Brown was aware that the 
product of the school system was periodically problematic 
and that the system could respond to this problem. It was 
important for the community as a whole to help solve and be 
involved in the process of improving the schools. The 
community needed "to share, participate and work together on 
the issue" (A. Brown, interview, Aug. 27, 1987). There were 
serious problems, and he felt a cooperative approach was the 
best way to get the community behind the effort to solve the 
problems. 
Initial Goals and Objectives 
during the First Years of the Partnership 
General Comments 
In response to the question about what happened to 
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their initial goals and objectives during the first years of 
the Partnership, the participants were concerned about the 
difference between the goal or iuission of excellence and the 
specifics of how to achieve the goal. Some saw the use of 
study teams as a successful way of achieving the goal of 
excellence. Others saw this process as cumbersome, hard to 
manage, and, therefore, frustrating. Many of the partici¬ 
pants also commented on the difference in approach to 
problem solving between educators and business people. The 
business people wanted to deal with specifics and dialogue 
less. Business was impatient with reaching for excellence 
and wanted to focus on specific "symptoms" as the educators 
called them. However, most agreed that some programs that 
addressed their individual and collective goals were put 
into place and were successful. 
Public School Participants 
The Superintendent of Schools 
Tom Donahoe felt that his initial goals were accomp¬ 
lished. The financial goals were to some extent, and the 
others were "roundly accomplished." The position of 
Assistant Superintendent of Instruction and Professional 
Development was created because of recommendations from the 
Partnership. "The position gave us a good handle on 
coordinating curriculum and staff development which has been 
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a major improvement. These two things are now focused 
intensely through one person" (T. Donahoe, interview, Aug. 
26, 1987). 
In terms of involving the business community during 
the first phase, the business community was becoming more 
and more involved especially when the Partnership moved into 
the Public Education Fund phase. At least four chief 
executive officers of major corporations headed up estab¬ 
lishing the fund. These people got outside support for the 
system. 
The Supervisor of Springfield School Volunteers 
Carol Kinsley felt that some of her goals succeeded and 
some did not. The overall goals of providing change for the 
system to meet some of the needs of society were accomplish¬ 
ed. "We over-reached what we could do with the people 
resources that we had. Larry McKenna had said, 'Tackle the 
whole system at once.' We should have thought out what we 
were reaching to do and see if we had the people to do it" 
(C. Kinsley, interview, Aug. 26, 1987). 
However, specific projects which brought resources to 
bear on the system were successful. The tutorial program at 
Chestnut Street Junior High which had both financial and 
human resources was very successful. In fact the study 
teams as a concept, as a thinking resource was very success¬ 
ful and a tremendous resource to the system. The mentor 
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study team which was composed of people from different 
constituencies put together a program that has become a 
significant one. That particular program is making major 
change in the system. Professional development is another 
example of thinking, planning and research on the part of 
different constituencies. "Perhaps of all the study teams 
the Professional Development Study Team made the most long 
range impact on the system" (C. Kinsley, interview, Aug. 
26, 1987). It provided tremendous impetus for the whole 
professional development movement which is taking place in 
the system. 
The Partnership had objectives and needed a way to 
fulfill these objectives. The Partnership defined ten areas 
in the system that needed to be addressed to fulfill those 
objectives. There was also some need for community in¬ 
volvement. As the study teams formed more people became 
involved in problem solving. Each study team was to think, 
research and plan around a major topic. "The impact it made 
on the system was way beyond what everyone thought" (C. 
Kinsley, interview, Aug. 26, 1987). 
The original objectives were not lost until the 
Springfield Educational Partnership (which was a consolida¬ 
tion of the Partnership for Excellence and the Springfield 
Education Fund which had been created by the Partnership for 
Excellence) was formed according to Carol. People in the 
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community rejected the initial objectives and felt they 
could do it better. 
The President of the Springfield Education Association 
Charles Alvanos lost track of what happened to his 
goals because he left education and his position as presi¬ 
dent of the teachers' union. He was aware of the study 
teams' forming and beginning to work. He felt that this 
concept was only as good as the quality and commitment of 
the people involved. He was also aware that the U.Mass 
Academy for Excellence was formed and was in the process of 
bringing resources from the university to bear on the stated 
objectives of the Partnership, but he did not know the 
results. 
A School Committee Member 
Her initial goals have been reached and continue to 
succeed. There are specific programs that are succeeding 
very well like the partnership between Massachusetts Mutual 
Life Insurance Company and Bridge Academy. 
Higher Education Participant 
The Dean of the U.Mass. School of Education 
Mario Fantini felt that the first phase clarified and 
made sure that all the participants were all working towards 
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the same end--that everyone was committed to excellence and 
that the Partnership could help to achieve that end. The 
first phase also looked at how to get the university and 
business community more involved and, given the symptoms, 
how to begin to address and eliminate them. This phase 
outlined what the organization wanted to achieve and then 
discussed how to move towards its goals. 
Mario's goals were on two levels. One was visionary, 
the large goal. Then there were immediate goals that needed 
to be met and addressed first. It was "a process, a 
determination of destination and the means to get to the 
destination. The Partnership had to deal with the immed¬ 
iate while it kept the large goal or expectation of excel¬ 
lence" (M. Fantini, interview. Sept. 15, 1987). For 
example, once excellence is achieved, there will not be a 
dropout problem. The question was how do we start from here 
to get to excellence. 
Community Participants 
The President of the Urban League 
Henry Thomas had three major goals. He achieved and 
maintained keeping the Urban League as a key player in the 
partnership structure. However, his goal to increase 
minority participation was not achieved to the degree he 
felt it should have been because he felt there was 
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a strong desire to bring in the right combination 
i-o I*™*' publlc and non-profit individuals and 
to keep the size of the group reasonable. There 
was reluctance to add on to what was viewed as 
special interest groups--rather than strong 
representation from a group that is going to have 
to live with the results. These were tough things 
to balance out completely. (H. Thomas, interview 
Sept. 4, 1987) 
His third goal, to do something while he was there, was 
successful--especially in his leadership role in the mentor 
program. The gifted and talented program which resulted 
from this group did make a contribution that has long range 
implications. 
The President of the Chamber of Commerce 
Bob Schwarz also changed jobs during the first phase of 
the Partnership and does not have a complete picture of the 
outcome of his initial goals. He does know that the 
business community is more aware of education. However, he 
is aware that you cannot turn a complicated issue around in 
a month and that business wants to measure. Since education 
cannot be evaluated easily, business gets easily frustrated. 
You can measure dropout rates, teen pregnancy rates, 
attendance rates and incarceration rates. He feels business 
will move in the direction of working on what it can 
measure. "If education is a priority with the Chamber, then 
it is important, and the business community is aware" (R. 
Schwarz, interview, Aug. 31, 1987). 
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Business Participants 
Director, New Business Development, Monsanto Co. 
for the time Larry McKenna was involved (He was 
transferred out of the area.), his goals did not change; 
they only became reinforced. Specific things changed like 
monitoring progress but not goals. For example, he felt he 
was naive about monitoring progress. He believed in 
standardized tests and percentage of students who went to 
college. He made a tactical correction when he faced that 
they were not good measures. 
Mr. Donahoe referred to objective four, which had 
been tabled at the October meeting until further 
research could be conducted. As originally 
presented, the objective read: "increase the SAT 
scores of those graduating in 1988 as compared 
with those graduating in 1986 by_percent." He 
requested Miss McCarthy [Southworth] review the 
previous discussion about the objection and 
present a revised draft of the objective. Miss 
McCarthy [Southworth] stated that we had all 
agreed that we wanted a means of measuring the 
achievement of all students in order to determine 
the effectiveness of the Partnership in reaching 
its objectives. The objection some members had to 
using SAT scores was that, in itself, the SAT test 
is narrow and would only reach a percentage of 
the students. She proposed the following: 
"Develop a plan whereby the academic achievement 
and performance of all students will be measured 
in order to gauge how well the Partnership is 
achieving its objective." 
After considerable discussion, Mr. DiPasquale 
moved that we accept Miss McCarthy [Southworth]'s 
proposal. Mr. Jones seconded the motion, and it 
was unanimously passed. (Partnership minutes, 
Nov. 30, 1983) 
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The President of Colebrook Corp. 
Jack Dill felt that the idea of partnership had so much 
currency and had become a politically attractive place to 
be. People had a tremendous commitment to the school system 
and felt that it could be improved and that its problems 
could be solved. The Partnership expanded almost exponen¬ 
tially to represent all areas of the city. The process of 
creating a partnership and the business of managing it 
required a tremendous amount of energy and distracted from a 
fairly concentrated effort to solve problems. There was too 
large a membership, and there were not always the same 
people at every meeting. It was the "syntax of a problem. 
It was like a constitutional convention rather than a shirt 
sleeve approach to the problem" (B. Dill, interview, Aug. 
27, 1987). 
Jack felt that in retrospect there was "a different 
point of view between private and public problem solving. 
Education felt dialogue was good. The private sector wanted 
to define the problem, solve it, measure it, evaluate it, 
project and decide on additional revenue" (Interview, Aug. 
27, 1987). 
"Educators and people with political experience 
(professional service people) spoke a language foreign to 
business types. They wanted to talk and define process, and 
they used technical jargon. Business people would be 
perplexed by esoteric conversation of educators. They 
121 
wanted to know, 'What are the corporate problems?'" (B. 
Dill, interview, Aug. 27, 1987). 
Jack perceived that people in the system saw results 
ultimately. "There was tremendous luck in terms of timing. 
No one knew about the education bill 188" (B. Dill, inter¬ 
view, Aug. 27, 1987). 
The President of Shawmut First Bank & Trust 
Wilson saw that the Partnership got a dialogue going 
and created some unusual bonds, collected important data to 
put together a coalition mission statement for the school 
system, and was able to survive economically. "There is a 
cost of supporting even volunteer efforts" (L. Wilson, 
interview. Sept. 21, 1987). It was also able to put on the 
table an early series of programs and proposals. 
A Partner in Doherty, Wallace, Pillsbury Law Firm 
According to Craig Brown the negative that happened was 
the business community did not see the importance of the 
Partnership itself as a forum and a way to work together and 
to get information. The business community wanted results. 
"Their expectation for results were higher than they should 
have been. There was a lack of appreciation for the process 
which caused business to lose interest" (A. Brown, inter¬ 
view, Aug. 27, 1987). 
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The positive was the overall involvement of the 
community. The number of individuals on the study team was 
positive. It brought new resources to bear on issues facing 
the school system, new resources to work on areas to improve 
the schools. 
As a result of both the positive and negative Craig's 
goals and objectives became more focused. He moved toward 
"a more concentrated effort to deal with problems rather 
than a more general approach to improvement" (A. Brown, 
interview, Aug. 27, 1987). A general focus was needed but 
a specific focus was more important to keep the business 
community interested. In order for the Partnership to 
interest business people at the highest level, it had to 
shift from improving quality to specific problem solving, to 
shift to narrow specific problems so that there could be 
specific results. General results did come from the 
Partnership, not specific ones. The Partnership had to be 
more focused to involve the business community at the 
highest level. 
Original Goals' Having Been Changed, 
Modified or Put into Action 
General Comments 
Two very important issues were raised by the partici- 
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pants in responding to this question about whether or not 
their original goals have been changed, modified or put 
into action. One dealt with structure, and the other, dealt 
with changing the means to get to the original end. Several 
participants expressed great concern with the complexity and 
duplication of the structure. There was also some concern 
with the time that it took to implement. 
The Partnership had a Task Force, a Steering Committee 
and ten Study Teams. The Partnership also established a 
separate funding source, the Springfield Education Fund. 
People felt that it was good to involve many people, but 
several key people were serving on too many committees; 
therefore, there was frustration and a need to consolidate. 
(A merger of the two organizations did take place on 
September, 1986.) However, this same process of involvement 
helped to change people's attitude and become a vehicle for 
fundamental change within the system. 
Money for implementation was also a concern, but luck 
played a part in solving this issue. As the plans for 
action came forward; money came from several sources--foun- 
dations, private businesses, Board of Regents and the state. 
According to several participants much of what has been 
implemented has changed attitudes and has focused the 
system. 
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Public School Officials 
Superintendent of Schools 
Tom Donahoe said, "Yes, my goals were put into action" 
(Interview, Aug. 26, 1987). Business became involved; more 
resources came into the schools, and many of the initial 
problems that were identified are being addressed by new 
positions and new programs. 
The Supervisor of School Volunteers 
Many of Carol Kinsley's original goals have been put 
into action. The tutorial project has expanded tremendously 
with the involvement of the Springfield Institution for 
Savings, and next year (’87-88) similar projects will be in 
all the junior high schools. The dream of the Mentor Study 
Team has expanded into a full gifted and talented program 
which has been funded by Chapter 188 and is making a 
monumental difference in the schools. It had a large fair 
at the end of the year and a publication representing all 
children in the system and not just the gifted and talented. 
It is expanding by three or four teachers for 1987-88. It 
has provided additional opportunities for very bright 
children, and it is making Springfield a leader. Suburban 
areas cannot compete or provide the same opportunities. It 
has become a model for the entire state. 
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The Professional Development Study Team has made a 
major difference. It recommended the position of Assistant 
Superintendent for Instruction and Professional Develop— 
, and under the direction of the new assistant superin¬ 
tendent a new program of studies was developed for the 
junior high schools. This new program of studies made 
things more uniform throughout the system. The academic 
supervisors are now working more closely with the principals 
due to the direction of the new assistant superintendent. 
One hundred and sixty workshops for academic areas were held 
this past summer and after school this past academic year. 
"Professional Development is the most exciting area in the 
system. It is a morale boost and has resulted in the 
highest morale in years" (C. Kinsley, interview, Aug. 26, 
1987) . 
There was an increase in a commitment to teach study 
skills across the board because of study skills pilot 
programs instituted by the Curriculum Development Study 
Team. "I see attitudes changing" (C. Kinsley, interview, 
Aug. 26, 1987). This change of attitude has come about 
because of the professional development focus that has been 
brought to the system. The Partnership brought a focus to 
the system that it did not have before. "The Partnership 
filled a void in an area of need, in teacher recognition and 
leadership" (C. Kinsley, interview, Aug. 26, 1987). 
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The system is presently using some of the community 
service learning concepts from the Community Service Study 
Team in the Mayor's community service project. It is not a 
direct result of the study teams' efforts, but they did 
contribute towards it. As a result of the recommendation 
from the Arts Study Team, the position of Arts Grant Writer 
was established and filled. That position has brought 
greater focus on using arts resources and has laid the 
ground work for the Cultural Collaborative Network. 
Carol feels that when one makes changes and reform, one 
needs a structure, and the Partnership developed a structure 
in all ten identified areas (the ten study teams). The 
Partnership was "a think tank," and the minds on the 
original Steering Committee were "unbelievable." 
The Partnership provided a beginning, and the 
educators in the schools make the concepts 
practical for the schools. For example, the 
gifted and talented program is not the original 
concept of the study team. It is not exactly a 
change; it is more of an expansion. The structure 
of an idea was there. A new person was brought on 
and evolved the idea. 
Superintendent Donahoe deserves a lot of 
credit for letting all this happen. He opened the 
system to scrutiny. (C. Kinsley, interview, Aug. 
26, 1987) 
The President of the Springfield Education Association 
Charles Alvanos's goals did not change; his participa¬ 
tion ended because he left education. "It was great having 
teachers as co-equals, not only in mind but recognized as 
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part of the peer group" (C. Alvanos, interview, Sept. 15, 
1987). Before Charlie left the Partnership he did have to 
work to have the teachers accepted as leaders. The follow¬ 
ing discussion took place at the November 30, 1983 Partner¬ 
ship meeting: 
Charles Alvanos suggested that as many as possible 
of the co-chairs of the study teams be teachers. 
The president of a major bank in Springfield 
responded, "Do you mind Charlie if I vote against 
it?" Carol Kinsley then responded that she 
believed in involving teachers. Charles Alvanos 
then came back with the argument that the more 
teachers in leadership roles the more "teachers 
will actively promote the ideas." The final 
decision was that no one group should have the 
leadership positions. Teachers did eventually 
become co-vice-chairs on each study team. (Parti¬ 
cipant Observation Notes, Nov. 30, 1983) 
A School Committee Member 
All Pat Correira's goals have been met and in some 
cases exceeded. Programs like Massachusetts Mutual Life 
Insurance Company's adopting Bridge Academy and Van Sickle 
Junior High School and Springfield Institution for Savings's 
Adopt-a-Student program at Chestnut Street Junior High are 
great. "Kids who have participated feel good about them¬ 
selves, their community and aren't afraid to take their 
place in society. Moreover, the business community through 
such partnerships have learned a great deal about us" (P. 
Correira, interview. Sept. 29, 1987). 
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Higher Education Participants 
Dean of the U.Mass. School of Education 
Mario Fantini did not think the ends changed; the means 
changed. The end was the ultimate re-structuring of schools 
for a more effective system. The test was a more effective 
school system to meet the goals that were set. Means can 
change to deal with the situation. One must look at what is 
possible. Little ideas such as the Academy for Excellence, 
the tutorial program, the study skills pilot, the Adopt- 
a-Student program were all to reach a big end. The minutes 
of the February 12, 1985 meeting reflect this idea. 
Mrs. [McCarthy] Southworth added that the discus¬ 
sions that are generated by the individual 
questions of the study teams are having far-reach¬ 
ing effects. Now, all of a sudden at the high 
school level, we are finding that we were assuming 
that all these skills had been taught earlier, but 
that everyone before felt it was too early to 
teach them. We've been assuming a lot for a long 
time and now we need to ask, at what point are we 
supposed to be introducing cognitive skills; where 
do we start; how do we approach teaching them? 
(Partnership minutes) 
To change an organization one has to deal with people. 
The people from the old structure have to be shaped. "The 
psychology and attitudes of the people have been shaped by 
the old structure" (M. Fantini, interview. Sept. 15, 1987). 
The old structure can be changed through a process of 
participation. First, identify participants, and then, 
create a vehicle for participation so they can be re-educa- 
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ted through a process where they can be educated. Get them 
involved; find a conduit. "Getting people involved becomes 
important" (M. Fantini, interview. Sept. 21, 1987). 
The process itself educates and begins to change 
fundamentally. Change is built into the old 
system. If you get people with old attitudes to 
become a participant and to have a new investment 
in a new system, then you have change. We must 
give them an opportunity to relate. (M. Fantini, 
interview. Sept. 21, 1987) 
Community Participants 
President of the Urban League 
Henry Thomas's goals remained the same. Both he and 
the Urban League are more involved. He is now an officer of 
the Partnership. The issue of minority involvement is still 
an outstanding issue to be addressed. 
President of the Chamber of Commerce 
Bob Schwarz does not know if his original goals were 
changed, modified or put into action because he lost touch 
with the Partnership after he changed careers. 
Business Participants 
Director, New Business Development, Monsanto Co. 
Larry McKenna has no first hand contact with the 
results, but his perception is that it is actually working. 
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Things began to happen which leaves him "enthusiastic and 
more aggressive" (L. McKenna, interview. Sept. 2, 1987). 
President of Colebrook Corp. 
Jack Dill felt the Partnership went through so many 
evolutionary stages. It went through expansion, questions 
about what it was going to do and how it was going to make 
each move. It "tightened and broadened at the same time" 
(B. Dill, interview, Aug. 27, 1987). There was the Task 
Force itself, the Steering Committee and the Study Teams. 
The Steering Committee was smaller, "shirt sleeves." It 
dealt with such questions as, "What are we going to do?" 
"How are we going to choose projects and resources from 
private sector funding?" (B. Dill, interview, Aug. 27, 
1987). The study teams increased the participation by ten 
and got a lot of work done fast. However, frustration on 
the part of people developed from study groups because they 
had no way of implementing ideas. They were asked "to take 
an act of faith" (B. Dill, interview, Aug. 27, 1987). Also, 
the time factor for implementation took so long, it led to 
frustration. 
Then approval for funding from the Public Education 
Fund came. It had taken nine or ten months. It was new 
money from an outside foundation and, therefore, helped to 
raise money in the city. Moreover, the six and one half 
million from the state education bill helped. Also, the 
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University funded the Academy for Excellence. All this 
showed that money was coming. It was fortunate; no one 
could have known. In Springfield because of the Partner¬ 
ship, there were a lot of good plans to initiate. "Lucky 
timing" (B. Dill, interview, Aug. 27, 1987). 
President of Shawmut First Bank and Trust 
Wilson's goals were put into action with the merger of 
the Partnership and the Springfield Education Fund. The 
ability for the Education Fund to move as rapidly as many 
members would like on actionable projects was important. 
The Partnership had been dealing with theoretical, and that 
was more planning than action. "Because of the nature of 
the constituency that we wanted to get involved, the merger 
was an absolute necessity in order to put two different 
interest groups on a common track" (L. Wilson, interview, 
Sept. 21, 1987). 
Mr. Wilson raised some of these concerns at the April 
9, 1985 meeting: 
Mr. Wilson observed that none of the study team 
proposals addressed the social issues surrounding 
the image of the school system, such as teenage 
pregnancy, drugs, sex, abuse, truancy. Mrs. 
Kinsley responded that the Partnership objectives 
and study teams were constructed to address 
academic issues, but that social issues could be 
included in the future. 
Mrs. [McCarthy] Southworth mentioned that the 
Professional Development study team has begun to 
address many of these issues through the Academy 
for Excellence's study of the attendance problem. 
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3 funded through the Board of 
®g ' xt was not necessary for the study team 
to submit a proposal to the partnership. 
Mr. Wilson recommended that, with some more input 
from the community, the Partnership should 
establish social agenda items as well as academic 
ones. (Partnership minutes) 
The first phase did bring people together, and some 
programs that were started were positive. However, there 
was frustration that not enough occurred--mainly from the 
business people's side. The business people wanted to 
formulate strategy, to design, to implement and to complete 
a cycle which allows fulfillment. "The initial goals were 
to bring together a group which had a positive concern for 
education in Springfield. That worked." 
"Public education is on a long journey without a 
marking device or compass. Progress is marked by looking 
backward. Looking backward from the Springfield Education 
Fund, we've come a great distance. We moved much, but there 
is a lot that remains to be done" (L. Wilson, interview, 
Sept. 21, 1987). 
Partner in Doherty, Wallace, Pillsbury Law Firm 
Craig Brown felt that the second phase of the Partner¬ 
ship put his modified goals, his specific focus into action. 
Sitting down with Superintendent Donahoe and other business 
people and reviewing where the Partnership was going related 
to dropouts, basic skills and attendance was important. 
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There was a modification of the original partnership 
objectives. 
The issues of dropouts and basic skills were being 
discussed as early as June 7, 1983. "Mr. Brunei mentioned 
two areas that affect the business community: drop out 
rating has social implications, and the level of competency 
of students going into business" (Partnership minutes). 
However, these concerns were not specifically dealt with 
until Phase II of the Partnership. Phase II has not proved 
effective yet according to Craig. But, it was necessary to 
deal with the duplication of the Partnership and the 
Springfield Education Fund. "The new structure did not 
function as effectively as I had hoped" (A. Brown, inter¬ 
view, Aug. 27, 1987). 
The Partnership as a Success or Failure 
General Comments 
All the participants see the Partnership as a general 
success with some specific failures. The public school 
people see it as 80% successful because of the programs 
implemented and the positive changes that are happening in 
the schools. Higher Education feels that enough seeds were 
planted to begin fundamental change. There was a new 
synthesis which is bringing about new leadership despite the 
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fact that most all the participants were swimming against 
the tide of their own organizations. Community people felt 
that it was successful as a process which induced change, 
helped to raise consciousness and as a warm up. The 
business people felt the blending of two separate worlds was 
successful, difficult and frustrating. 
However, the participants are concerned that there was 
no quantitative analysis of the original goals which would 
help them to understand success or failure. Other concerns 
about failure had to do with not being able to implement 
some of the recommendations--especially those dealing with 
computer hardware, communication of the successes to the 
business community and people becoming frustrated and 
leaving early. 
However, the questionnaire of involved school officials 
reveals that the people who have to live, work and deal with 
the changes overwhelmingly (51 out of 52) see the Partner¬ 
ship as having a positive effect on the school system. 
Public School Participants 
Superintendent of Schools 
Donahoe felt that Phase I was very successful. 80% of 
the initiatives were implemented. However, "our inability 
to get the technological hardware that was recommended by a 
couple of groups was a failure" (T. Donahoe, interview, 
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Aug. 26, 1987). For example, neither the Partnership nor 
the school system could get computers for all guidance 
counselors and a modem system for that department. The 
success ratio was very high, though. 
Supervisor of School Volunteers 
The success is what has happened inside the schools 
according to Carol Kinsley. The failure is inability to 
communicate to the business community the success. "The 
school system can't take total blame for this inability to 
communicate because the business community doesn't want to 
hear" (C. Kinsley, interview, Aug. 26, 1987). 
Some study teams did not succeed. The Community 
Service Study Team had only a minimal amount of success. 
The Job Development Study Team was a failure. The Curricu¬ 
lum Study Team met their goals of a study skills pilot which 
initially seemed like a small goal; however, the system now 
uses the pilot as a model for implementing curriculum 
successfully into the system which was their ultimate goal. 
President of the Springfield Education Association 
Alvanos felt he was not in a position to judge or 
evaluate the success or failure of the Partnership. 
A School Committee Member 
"Without a doubt it is a success. Everyone was willing 
136 
serves a lot of and eager to succeed. The superintendent de 
applause for his leadership- (P. Correira, interview. Sept. 
29, 1987). 
Higher Education Participants 
Dean of the U.Mass School of Education 
Mario Fantini saw that -enough of the seeds were 
planted that took hold" to call the Partnership a success. 
The core group that kept the momentum going educated people 
which continues to move us toward our goal" (M. Fantini, 
interview. Sept. 15, 1987). There was a "catalytic capabil¬ 
ity" in the core group which would "remind us of our goals 
especially when we got too operational throughout. We would 
focus on specifics as needed" (M. Fantini, interview. Sept. 
15, 1987). There was a minority group with enough clout to 
cause the group to focus on important issues. There was a 
"balance that let those who wanted to move faster and those 
who wanted to do it in a way that wouldn't shortchange 
people in the system who were doing what the system expected 
of them" (M. Fantini, interview. Sept. 15, 1987). The 
outsiders did not want to take the time to educate people on 
the inside. "There is a natural bureaucracy in the school 
system which is slow to move" (M. Fantini, interview. Sept. 
15, 1987). 
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The Partnership lost some people who were focused. 
They got off early and might still be critical of the 
slowness. People who stayed with the Partnership are seeing 
change. A new kind of synthesis carried the Partnership 
through, and if these people get into leadership positions 
(Like Craig Brown who is running for School Committee.), 
they will bring about change" (M. Fantini, interview. Sept. 
15, 1987). 
Dealing with politics is difficult. For example, the 
university does not like to get into the application level 
even when direction is set by the president of the universi¬ 
ty. "Most of us were swimming against the tide of the 
organization that we were with" (M. Fantini, interview, 
Sept. 15, 1987). 
Once the change gets moving, it goes on on its own and 
not so many people are needed. 
Community People 
President of the Urban League 
Thomas saw the success in these terms. It began a 
process that was needed to induce system change. It helped 
raise the level of consciousness in the private sector that 
the quality of education was intrinsically connected with 
the bottom line of their business. It served as a warm up 
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for getting three diverse sectors to work together on a 
problem that they did not typically work together on. 
He saw the failure in that the organizers of the 
Partnership were too intimidated by the private sector. For 
example, they would vacillate on meeting times to accom¬ 
modate business people which often slowed up programs. 
President of the Chamber of Commerce 
Bob Schwarz sees the Partnership as a qualified 
success. It "became too sophisticated in terms of results 
achieved." "Was the structure necessary to get results?" 
(R. Schwarz, interview, Aug. 31, 1987). The diversity of 
the group was a problem. It started out with simple goals 
and premises. Then the theoretical and academic got 
together with business, "It became drawn out and there was a 
level of frustration on the part of the business community. 
Business people are paid to act, to achieve and to accom¬ 
plish" (R. Schwarz, interview, Aug. 31, 1987). The blending 
of two different worlds is the big difficulty. 
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Business Participants 
Director, New Business Development, Monsanto Co. 
Larry McKenna only has hearsay to go on but what little 
he gets back from his various sources makes him absolutely 
astonished by the Partnership's success. He adds, "Not that 
I didn't have high aspirations originally. Things have 
changed fundamentally in Springfield. The school system is 
on a track while the train is rolling" (L. McKenna, inter¬ 
view, Sept. 2, 1987) . 
President of Colebrook Corp. 
Jack Dill stopped participating in the Fall of '86 
because he went on sabbatical from work. The Partnership 
had initiated the Springfield Education Fund which was 
required in order to be supported by the Public Education 
Fund. It became necessary to look at how each group 
integrated. In the fall of '86 the two groups, the Partner¬ 
ship for Excellence and the Springfield Education Fund, were 
combined and reconstructed as one body. 
The Partnership presents a situation that will take a 
number of years to evaluate its success or failure. To do 
that one must look at the stated goals of the original 
partnership, and they must be measured. The original goals 
had to do with reduced dropout rates, increased college 
acceptance and overall excellence. One must allow the 
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system to re-build itself. There has not been a quantita¬ 
tive analysis of how those goals are progressing in the last 
two years. However, educators feel it is quite successful. 
There is a new attitude toward the system. "A lot of people 
care a lot even if their kids are not in the system or in 
Springfield. People care about the system" (B. Dill, 
interview, Aug. 27, 1987). 
President of Shawmut First Bank & Trust 
Leonard felt the Partnership did a "fair job--I'd give 
it a 'C.• The zenith would have been implementation of a 
dozen or more programs with a significant effect, with a 
quantitative measure put out against the mission statement. 
Failing would have been an 'E' and that would have been the 
disbanding of the group or degradation of the system 
developing or resulting" (L. Wilson, interview. Sept. 21, 
1987). Len feels that he is a tough marker and that a 
grade of fair is good. 
A specific success that he saw was the mini-grant 
program. He met so many wonderful teachers while giving 
mini-grants. He felt they were worthwhile. "Mini-grants 
were a modest investment for a great benefit to teachers and 
students and a great recognition for teachers" (L. Wilson, 
interview, Sept. 21, 1987). 
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Partner in Doherty, Wallace, Pillsbury Law Firm 
According to Craig Brown Phase I was a general success. 
The only failure was losing the business involvement along 
the way on the level of organizational meetings (the loss of 
business participants at the highest level). "This might 
have been the fault of the business community and a problem 
with their orientation which was not the intention of the 
original partnership. The business community had unrealis¬ 
tic expectations of the Partnership and, therefore, lost 
interest in participating in the Partnership without losing 
its interest in the school system" (A. Brown, interview, 
Aug. 27, 1987). The Partnership increased and heightened 
the awareness of the business community about the school 
system. It was interested in seeing it improve and coupled 
with a booming economy and lack of people to fill jobs, 
their inability to develop their product forced them to look 
at the school system. Companies in order to do well, to 
deliver their product, had to be sure the school system 
delivered a good product. 
Questionnaire of Involved School Officials 
The school officials almost unanimously (51 out of 52) 
felt that the Partnership had a positive effect on the 
school system. In fact eight out of the fifteen programs 
created as a result of the Partnership affected the majority 
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Of people involved. The creation of the position of 
Assistant Superintendent for Instruction and Professional 
Development, mini-grants for teachers, the leadership 
institute for administrators, the development of a five year 
professional development plan for administrators, the 
designation of professional development as a priority in the 
system, the creation of the gifted and talented program, the 
study skills pilot projects, and better community, business, 
higher education relationship with the public schools, all 
were seen by a majority of school officials as having 
affected them directly or indirectly. 
The other achievements of the Partnership affected 
specific schools or groups of people as they were designed 
to do. The creation of a tutorial program at Chestnut 
Street Junior High affected primarily one school and 
indirectly the other junior highs. The secondary schools 
were affected by: the in-service training for guidance 
counselors about job opportunities in the Springfield area, 
the high and junior high school attendance projects, the 
additional clerical aides for counselors, and the effective 
school movement in the junior highs. 
Two projects have only affected half of the system when 
they could have affected the entire system. The creation of 
the Arts Grants Writer position has been done; however, 
progress in the area of bringing arts to the schools is 
still mostly in the hands of the academic supervisors. 
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Again only half of the school officials are aware of the 
creation of the Springfield Education Fund; however, 
forty-two out of fifty-two officials were aware of the 
for teachers that the Fund sponsored. The 
questionnaire re-enforced that the Partnership was success¬ 
ful from the point of view of the educators. (See below 
for the complete results of the questionnaire.) 
Results of the Questionnaire of Involved School Personnel 
1. Are you aware of the Partnership for Excellence. Please 
check Yes 52; or No 0. 
2. Is or has the Partnership actively changing(ed) your 
school or department? Please check one: 
Yes No No Ans 
Involved School Officials: 35 16 1 
Superintendents: 3 1 
Secondary Principals 7 2 
Elementary Principals 16 9 
Director & Supervisors 9 4 1 
3. The following are a list of Partnership accomplishments. 
Please indicate if these accomplishments have affected you 
professionally and/or your school or your department 
directly or indirectly. Please check one under each of the 
accomplishments. Directly; Indirectly; or Not at All. 
a. Creation of position of Assistant Superintendent 
for Instruction and Professional Development. 
Directly; Indirectly; Not at all; No Ans. 
Involved Sch. Officials 41 7 4 
Superintendents 4 0 0 
Secondary Principals 6 1 2 
Elementary Principals 17 6 2 
Directors & Supervisors 14 0 0 
b. Creation of the tutorial program at Chestnut Street 
Junior High School. 
Involved Sch. Officials 6 13 32 1 
Superintendents 1 3 0 
1 Secondary Principals 2 2 2 
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Directly; 
Elementary Principals 0 








c. Mini-grants for 




Directors & Supervisors 
teachers. 
26 16 io 
2 2o 
5 2 2 
17 3 5 
2 9 3 
d. In service training for guidance counselors about 
30b opportunities in the Springfield area. 
Involved Sch. Officials 12 9 31 
Superintendents 2 1 1 
Secondary Principals 5 4 0 
Elementary Principals 1 4 20 
Directors & Supervisors 4 0 10 
e. Leadership Institute for administrators. 
Involved Sch. Officials 26 14 11 1 
Superintendents 2 0 1 1 
Secondary Principals 5 3 1 
Elementary Principals 13 9 3 
Directors & Supervisors 6 2 6 
f. Development of : five year professional development 
plan for administrators. 
Involved Sch. Officials 34 10 8 
Superintendents 3 0 1 
Secondary Principals 5 3 1 
Elementary Principals 17 5 3 
Directors & Supervisors 9 2 3 
g. The designation of professional development as a 
priority in the system. 
Involved Sch. Officials 38 8 6 
Superintendents 3 0 1 
Secondary Principals 4 4 1 
Elementary Principals 18 3 4 
Directors & Supervisors 13 1 0 
h. Creation of the gifted and talented program. 
Involved Sch. Officials 37 10 5 
Superintendents 2 2 0 
Secondary Principals 6 2 1 
Elementary Principals 21 3 1 
Directors & Supervisors 8 3 3 
i. The study skills pilot 






Secondary Principals 6 
Elementary Principals 10 
Supervisors & Directors 8 
j. The high and junior 
jects. 
Involved Sch. Officials 14 
Superintendents 2 
Secondary Principals 7 
Elementary Principals 0 
Directors & Supervisors 5 





high school attendance pro- 
11 26 1 
2 0 
1 1 
4 20 1 
4 5 
k. Creation of the Arts Grants Writer pos 
Involved Sch. Officials 13 15 18 
Superintendents 4 0 0 
Secondary Principals 0 3 1 
Elementary Principals 4 9 11 




1. Creation of the Springfield Education Fund. 
Involved Sch. Officials 19 12 13 8 
Superintendents 1 2 1 
Secondary Principals 4 1 0 4 
Elementary Principals 11 3 9 2 
Directors & Supervisors 3 6 3 2 
m. Better community, business, higher 
relationship with the public schools. 
Involved Sch. Officials 32 16 
Superintendents 4 0 
Secondary Principals 7 2 
Elementary Principals 15 7 







n. Additional clerical 
Involved Sch. Officials 11 
Superintendents 1 
Secondary Principals 6 
Elementary Principals 4 
Directors & Supervisors 0 
o. The effective school 
schools. 
Involved Sch. Officials 15 
Superintendents 1 
Secondary Principals 6 
Elementary Principals 1 
Directors & Supervisors 7 
aides for counselors. 
8 30 3 
2 1 
0 0 3 
3 18 
3 11 
movement in the junior high 
12 23 2 
2 1 
1 0 2 
4 20 
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5. Do you feel that the 
a positive effect on the 
Please check 



















for Excellence has had 
Public Schools? 
6. Please check the appropriate 
position in the school system. 




Academic Director or Supervisor 
space to indicate your 
52 responses out of 60 
4 responses out of 4 
9 responses out of 10 
25 responses out of 30 
14 responses out of 16 
Reports of the Springfield School Research Department 
On October 13, 1983 the Partnership had developed its 
goals and objectives. It began study teams which began to 
meet in the Spring of 1984 and it began implementing some of 
their suggestion by 1985. By 1986-87 80% of the recommenda¬ 
tion of the study teams were being implemented. The effect 
of the Partnership can only begin to be measured from 
1985- 86 on. Most measurement needs to be done after 
1986- 87. However the following data that the Partnership 
discussed as using for measurement are available. 
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The Scholastic Aptitude Test Results for Springfield: 
Year Verbal Math 
1983-85 375 408 
1985-86 388 411 
1986-87 390 428 
These results show an increase of 15 points in the verbal 




Achievement Test Basic Battery Result 
Year Gr. 3 Gr. 4 Gr. 5 Gr. 6 Gr. 7 Gr. 8 
1985 3.7 4.9 6 . 1 7.5 8.7 
1986 3.8 5.3 6 . 1 7.5 7.4 8.5 
1987 4. 1 5.8 6.2 7.7 7.7 8.5 
Increase . 4 . 9 . 1 . 2 . 2 - 
Decrease __ _ _ _ — . 2 
The basic battery results equalled or improved over the 
last year's results. And, over three years there was 
improvement in grades 3-7 with only a decrease in grade 8. 







There is an improvement in attendance of 1.25 percent from 
1984-85 to 1986-87. (Howell, 1987b, p. 8) 





The drop out rate does show a substantial increase of 3.29% 
from 1984-85 to 1986-87. (Howell, 1987d) 
Overall there seems to be some improvement from 84-85 
to 86-87. There have been increases in SAT results, 
achievement tests results and in attendance. The improve¬ 
ments are small, but constant in three of the measures that 
the Partnership set for itself. 
In the three years prior to 84-85 the SAT results had 
declined each year from verbal 397 in 1981-82 to 388 to 381 
to 375 in 84-85 and then rose to 390 in 86-87. Math went 
from 422 in 1981-82 to 419 to 423 to 408 in 84-85 and then 
rose to 428 in 86-87. The SAT had declined and now seems to 
be on the rise. 
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scores, the system In terms of the achievement test 
changed tests in 1984 so the scores cannot be compared with 
scores before 1984. 
In attendance the system went from 87.44 in 1981-82 to 
87.37 to 87.98 to 87.41 in 1984-85 which does show an 
improvement by 1986-87 of at least one percent. Once 
the results are not dramatic, but they show positive 
improvement in three measurement areas. 
In regard to drop out rates, there has been an increase 
from 1981-82 to 1986-87 except for 1984-85. The rates went 
from 7.91% in 1981-82 to 8.62%, to 9.46%, to 7.66%, to 8.72% 
and to 10.95% in 1986-87. Unlike the other forms of 
measurement, the drop out rates have not improved and 
actually have gotten worse. 
Partnership for Excellence Progress Report, January,1986 
Study Team Accomplishments 
Arts Study Team: An Arts Resource Teacher will be 
hired immediately with funds from Chapter 188. 
This person, requested by the study team, will 
look for funding for arts projects and will work 
with teachers and students to take advantage of 
the many opportunities available in arts educa¬ 
tion. The Pro-Arts Campaign will also begin to 
highlight the importance of the arts in education, 
and an Arts Symposium will be held for teachers 
and the community. 
Community Service Learning Study Team: A social 
studies class from each of the four high schools 
will be designing and conducting a survey to 
provide the city's Community Development Depart¬ 
ment and the neighborhood councils with data which 
will enable them to identify neighborhood needs 
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and concerns. The participating classes will be 
fieWn?o^th pro^SS°rS and students "rom Spring- field College. The project will be funded bv 
apter 188, and it will begin in February. 
Curriculum Development Study Team: A study skills 
tar^Schnnl n Started at Washington Elemen¬ 
tary School, Duggan Junior High School and 
Classical High School. Each level has developed 
study skills priorities which are emphasized by 
every teacher in every classroom in the school. 
This project will be evaluated in the spring and 
if effective, will be disseminated to other 
schools in the city. The program includes 
information to parents on how to help with the 
educational process. Funding is being sought for 
future printing of parent brochures in both 
English and Spanish. 
Mentor Study Team: A city-wide gifted and 
talented program was proposed by the study team 
and funded through Chapter 188. A coordinator of 
gifted and talented, who will report to the 
Superintendent or a designee, and eight teachers 
of gifted and talented will be hired to work in 
the elementary and secondary schools of the city. 
The program should be in effect in the sprinq of 
1986. * 
Professional Development Study Team: The study 
team documented a strong need for an in-depth 
professional development plan coordinated by a 
director from within the school system. As a 
result: 1) in December, Ann McCarthy Southworth 
was appointed Assistant Superintendent in charge 
of Professional Development and Instruction in the 
Springfield Public Schools; 2) Drs. William Ferris 
and Peter Hess of Western New England College 
designed a long-range proposal for professional 
development which was presented to the school 
department in the fall of 1985; 3) Mini-grants 
for teachers were made available for the 1985-86 
school year under Chapter 636 state desegregation 
funds; and 4) professional development workshops 
for administrators were held in 1985. 
Tutorial Service Study Team: During the 1984-85 
school year, Leah White was hired as the Manager 
of the Chestnut Junior High School Tutorial 
Program, designed by the study team. This program 
is funded by the Partnership for Excellence and 
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serves three self-contained classrooms of seventh 
grade students needing academic assistance. Mrs. 
White recruits and schedules tutors and prepares 
lessons for the students. The program was judged 
successful by teachers at the school and is again 
operating at Chestnut Junior High School during 
the 1985-86 school year. The study team will meet 
in the near future to examine needs at other 
junior high schools and proceed with future 
program development. 
Use of New Technology Study Team: A proposal was 
designed by the study team and approved by the 
School Committee to teach science, math, and 
vocational education teachers from elementary and 
secondary schools about the world of high tech¬ 
nology. These teachers will teach their peers as 
part of this year-long program. The projected 
start-up date is February 1986, dependent upon 
confirmation of funding sources. 
Guidance and Career Counseling, Computers to 
Enhance Learning, and Job Development Study Teams 
are presently on hold for future review by the 
Task Force. 
Partnership Accomplishments 
STCC-Career Awareness Program: Ninety seventh 
grade minority and female students from Chestnut, 
Duggan, and Forest Park Junior High Schools are 
attending STCC after school on a weekly basis to 
learn about careers in health and engineering. 
This is the second year of this program which is 
funded through the Board of Regents of Higher 
Education. 
Coalition for School Improvement: Brunton 
Elementary School is one of eleven Massachusetts 
schools participating in a University of Massa¬ 
chusetts project which encourages schools to focus 
on priorities for individual school improvement. 
Priorities identified at Brunton are: 1) impor¬ 
tance of respect for self and others, 2) home 
involvement in regular school attendance, 3) 
working cooperatively with peers and adults, and 
4) developing more positive attitudes towards 
school. 
Academy for Excellence: The University of 
Massachusetts is sponsoring the Academy to work 
152 
with the high schools on the attendance issue in 
the scHooIb. There are task forces at work at 
Glassicai C°mmerce and Technical High Schools, 
all acti^iy working to reduce absenteeism. 
Funding is through the Board of Regents of Higher 
Education. The Academy for Excellence also is 
conducting a retreat in February for students 
involved in Project Lead at Classical and Techn¬ 
ical High Schools. The goal of the retreat is to 
bring together students from the two high schools 
to form a group of student leaders for Springfield 
Central High School. The retreat will be held at 
Digital Equipment Corporation and will be con¬ 
ducted by University of Massachusetts faculty 
Marketing Committee: This committee has been 
formed with representation from the business 
community and the school department. Its goal is 
to market the schools in the community in order to 
enhance the public perception of the schools and 
to encourage the involvement of businesses, 
parents and higher education in the Springfield 
Public Schools. 
Counselors Program: A committee is presently 
being formed from the Private Industry Council, 
the business community and the school department 
to design and implement a program to bring all 
secondary school counselors up to date concerning 
the economic realities of Springfield and the 
jobs available for students now and in the future. 
This program has received funding from Chapter 
188. 
Springfield Education Fund: Christine Keaney has 
been hired as the Executive Director of the 
Springfield Education Fund. She will coordinate 
fund raising activities and will initiate, develop 
and recommend to the Springfield Education Fund 
appropriate projects to further the goals and 
objectives of the Fund. 
Springfield School Volunteers: Helaine Sweet, 
Supervisor of Springfield School Volunteers, 
coordinates the Partnership for Excellence under 
the direction of the chairman. The School 
Volunteer staff continues to assist in implemen¬ 
ting the Partnership for Excellence projects and 
programs. (Partnership records, 1986) 
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Affecting Positive Change in the Public Schools 
General Remarks 
Most of the participants felt that the Partnership had 
affected positive change. Some felt that fundamental change 
had occurred while others felt that there had been positive 
change but not necessarily fundamental change. 
One participant saw theory and practice coming together 
with the vehicle for change being teams of people working on 
a problem. Another saw an important strategical change in 
that people now believed in change, and, therefore, change 
will continue within the system. One member of the Steering 
Committee decided that fundamental change comes only at the 
level of the School Committee. However, working through the 
process of the Partnership encouraged him to run for 
election to the School Committee in order to continue the 
pursuit of fundamental change. 
Basically, educators saw change while others thought 
that it was too early to determine if there had been change 
as opposed to good programs. One business participant felt 
that it was hard to know if the changes are the results of 
the Partnership or the day to day work of the educators who 
are working in the system. 
Overall, there is a strong perception that the Partner¬ 
ship did affect positive change in the system. 
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Public School Participants 
Superintendent of Schools 
Tom Donahoe referred to the specifics of the implemen¬ 
tation of 80% of the Partnership recommendations as proof 
that it had affected change. He, also, went on to say. 
We opened our doors to the community, especially 
the business community. We have done nothing to 
hide our strengths or weaknesses. Here we are; we 
need your help, even if help is understanding our 
problems. (T. Donahoe, interview, Aug. 26, 1987) 
Supervisor of School Volunteers 
According to Kinsley the Partnership has dramatically 
affected change as evidenced by all the specifics on the 
study teams: professional development, gifted and talented, 
opportunities for remedial students, arts, the idea of 
community service learning. All these have affected great 
change. "It is a different system from five years ago" (C. 
Kinsley, interview, Aug. 26, 1987). 
President of Springfield Education Association 
Charles Alvanos felt that the involvement of the 
teachers affected change. By having teachers co-chair study 
teams teachers began to be recognized. They were recognized 
by mini-grants and by many new professional development 
opportunities that allowed them to grow internally. The 
Partnership helped to re-motivate teachers who needed to 
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rejuvenate themselves and be motivated to learn in other 
areas and bring new skills to the classroom. 
A School Committee Member 
Correira feels that "students are more confident about 
themselves and their ability to function in society" 
(Interview, Sept. 29, 1987). The partnerships between SIS 
and Chestnut Street Junior High is not just "lip service;" 
the promises are real. Students have been given summer jobs 
and will be hired or helped to attend college after gradu¬ 
ation. The same is true with Massachusetts Mutual's 
promises . 
Higher Education Participants 
Dean of the U.Mass. School of Education 
The Partnership did affect change according to Fantini 
"There is the beginning of new instruction for staff 
development. Theory and practice are being taken together" 
(M. Fantini, interview, Sept. 15, 1987). For example, the 
Academy for Excellence is helping to bring the more effec¬ 
tive school theory into practice in the junior high schools 
It is also helping to apply the theory that problem solving 
groups within each school can solve problems like poor 
attendance. The Academy has developed such groups in all 
the secondary schools. The curriculum pilot which focused 
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specifically on study skills in order to test effective 
curriculum implementation methods has been used to implement 
the teaching of study skills and thinking skills across the 
entire system. "Once some of the schools get going with 
some of the new ideas, they should become training centers" 
(M. Fantini, interview. Sept. 15, 1987). 
Moreover, according to Fantini, "The involvement of the 
business community is clear evidence that the Partnership is 
working (Interview, Sept. 15, 1987). The Partnership 
played a large part in establishing the Springfield Educa¬ 
tion Fund which is a way for business to sponsor research 
and development in the school system. The Partnership 
provided a vehicle, teams of people working inside the 
system to work on problems. 
Community Participants 
President of the Urban League 
Henry Thomas saw the first phase as more of a statement 
than a strategy. The statement is that "we have a problem. 
Some of the players don't know they are the players. We 
have to educate the players to get a more global approach" 
(H. Thomas, interview. Sept. 4, 1987). Because the Partner¬ 
ship initiated the process, it made the system relatively 
able to make good use of the Chapter 188 money, an oppor¬ 
tunity that presented itself. "Politics didn't control how 
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money got spent; planning dictated how the 188 money got 
spent" (H. Thomas, interview. Sept. 4, 1987). Programs that 
were developed could be considered "seeds of change." it 
depends on how well we "cultivate the seeds of change" that 
actually determine if there is "real change." It is 
too early to see if there is real change. There is new 
commitment and new initiative that are part of the formula 
for change. "It is too complex of an area to say if there 
is change as opposed to good programs" (H. Thomas, inter¬ 
view, Sept. 4, 1987). The only change Henry can say 
unquestioningly is more involvement of private sector people 
which needs to be fine tuned to be effective. "The system 
can't run like a private business, and it can't be run as it 
always has been" (H. Thomas, interview, Sept. 4, 1987). 
President of the Chamber of Commerce 
Because of the change in his position. Bob Schwarz 
could not comment. 
Business Participants 
Director, New Business Development, Monsanto Co. 
Larry McKenna says that from the things he gets back 
from contacts in Springfield, there has been major change. 
There seems to have been "a strategic change, ultimately the 
most important one" (L. McKenna, interview, Sept. 2, 1987). 
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It looks like a lot of people see that change can be made 
and have direct specific results that are practiced. 
"Change will constantly happen; change will run on its own 
Once people believe in change, they, therefore, will 
continue to move for positive change" (L. McKenna, inter¬ 
view, Sept. 2, 1987). Larry used the example of the 
Monsanto Springfield Partnership which is a professional 
development program for math and science teachers to work 
with Monsanto scientists. The first time the program was 
run, both the Monsanto and education people were skeptical. 
Application of theory learned was difficult, but people kept 
working on it. The people began to use material in the 
classrooms. Change happened, and people began to learn that 
they could change, and they could change others--others were 
capable of change and then they began to "envision." 
President of Colebrook Corp. 
"Those of us not in the system don't have the best 
perspective for judging how effective it has been" (B. 
Dill, interview, Aug. 27, 1987). Business people wanted to 
have objective measures and track programs. Students and 
educators talk about its being better than in 1983. "It is 
hard to know how much is attributed to the task force as 
opposed to the people banging it out every day" (B. Dill, 
interview, Aug. 27, 1987). 
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The 
President of Shawmut First Bank & Trust Company 
The perception is that it has affected change. 
School system listened, participated and reacted to most 
recommendations and programs well. if the school department 
had not listened, the Partnership would not have lasted. 
"It was just an ad hoc group that implemented by influence. 
They really had no power and depended on the school system" 
(L. Wilson, interview. Sept. 21, 1987). 
Partner in Doherty, Wallace, Pillsbury Law Firm 
Craig Brown felt that it has not affected fundamental 
change in the public schools. In various areas programs 
were developed which will improve the schools. These 
programs were not adequately publicized. The Partnership 
should have been able to get a better public image for the 
schools. "It did reduce isolation of the schools from and 
within the community. The community is more interested and 
will ultimately change the schools" (A. Brown, interview, 
Aug. 27, 1987). It helped Craig to decide to run for School 
Committee. He learned through the process that "the School 
Committee is where fundamental change is" (A. Brown, 
interview, Aug. 27, 1987). Craig feels that people with 
particular skills and qualifications, the most qualified, 
capable people should be involved in the School Committee. 
"The real issues, the real change, come at the level of the 
School Committee" (A. Brown, interview, Aug. 27, 1987). 
160 
Questionnaire of Involved School Officials 
Fifty-one out of fifty-two respondents feel that the 
Partnership has had a positive effect on the Springfield 
Public Schools. Thirty-five out of fifty-two involved 
school officials thought that the Partnership actively 
changed or is changing their schools or departments. 
Recommendation of the Model 
General Comments 
The participants would recommend the concept of 
collaboration as a way of affecting positive change in 
public schools. Some would recommend the Springfield model. 
Others would prefer to call it an example and allow each 
community to develop its own system of collaboration. 
Strengths of the Partnership for Excellence are seen 
as: being a think tank; being a truly cooperative, collab¬ 
orative effort; involving all segments of the community; 
involving committed people who respected one another; having 
good leadership on the part of the mayor and the superinten¬ 
dent; having the school system staff the Partnership and the 
study teams. People saw the Partnership as a real partner¬ 
ship. Some, however, warned against using the model as a 
formula. 
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Some of the strengths of the model were also its 
weaknesses. The large numbers of people involved caused too 
complex an organization. Also, involving key leaders in the 
community led to frustration when they had no direct line 
power and had to affect change through influence. The lack 
of a formal method of evaluation and the length of time that 
it took to implement were also seen as weaknesses. 
Overall, it is a model of collaboration that the 
participants would recommend as a model, a paradigm or as an 
example of a successful partnership to other communities to 
improve public education. 
Public School Participants 
Superintendent of Schools 
Thomas Donahoe's response to this question was that he 
would very definitely recommend the model. He would 
recommend the model for the same reason that he wanted it 
in the first place--"It's good sound policy" (T. Donahoe, 
interview, Aug. 26, 1987). 
He did feel that if there were a weakness to the model, 
it was that the study teams were unwieldy. Fifteen people 
on a committee composed of business, community, higher 
education and school people was a lot. It was difficult to 
get people to meetings, and people had to sustain a great 
deal of effort over time. The strength of the model was 
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that the Partnership did get the right people on those teams 
to come to meetings and to work over a long period of time. 
Supervisor of School Volunteers 
Carol Kinsley would recommend the model, but she feels 
that you need the right personalities. "We looked at needs 
and applied our brains creatively and then found resources 
to solve the problems" (C. Kinsley, interview, Aug. 26, 
1987). 
She would not recommend the Springfield Education Fund 
that was based on the Public Education Fund, a national 
model out of Pittsburg. 
Carol knows of no other partnership that acted as a 
think tank. She emphasized the importance of cooperation; 
when cooperation existed, there was success. Where there 
was confrontation, the study teams did not succeed. She, 
also, recommended involving the school research director on 
the Steering Committee next time because there was no 
evaluation component (which was needed) right from the 
beginning. "It was a very interesting exercise that we have 
not documented enough" (C. Kinsley, interview, Aug. 26, 
1987). She warns that one must be careful in how much 
credit is given to the Partnership. It is important to look 
at what educators did to make it work. The educators 
deserve the bulk of credit for the success. "The business 
community prodded us in a gentle way" (C. Kinsley, inter¬ 
view, Aug. 26, 1987) . 
President of the Springfield Education Association 
Charles Alvanos felt that the model was an excellent 
way to get the players together for the common benefit of 
all. Collaboration is a "must." The dialogue is often as 
important as the end product. The mutual respect generated 
from the dialogue and the empathy players shared for each 
other was good for the teachers. Teachers need to be 
supported and not criticized. In time substantial projects 
will come out of the Partnership. 
Involving key players was a strength. However, lack of 
money was a potential weakness. 
A School Committee Member 
"I have, and I would recommend it" (P. Correira, 
interview, Sept. 29, 1987). Pat was asked to speak out 
about the Partnership for Excellence in California at the 
National School Board Association Conference because the 
Massachusetts School Board Association recognized what 
Springfield was doing, and they recommended that someone 
from Springfield speak at the national conference. 
The strengths of the model are in that "the leaders in 
the community and in public education were willing to take 
the step. People said it would not work, but it did" (P. 
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Correira, interview, Sept. 29, 1987). There had been an 
ignorance inside and outside of the system about what the 
business community expected of the students. 
Higher Education Participants 
Dean of the U.Mass School of Education 
Mario Fantini has recommended the Partnership both in 
his book, Regaining Excellence in Education, and in his 
speeches. While working with the Massachusetts legislature 
for the state educational reform, he recommended Springfield 
as a model, as a way of making better use of old resources 
before adding new ones. The State did look at Springfield 
as a model to be promoted. On October 19, 1983 representa¬ 
tives of the Partnership for Excellence made a presentation 
to the Legislature's Joint Committee on Education. The 
presentations included: 
1) Comprehensive Plan for Business and Higher 
Education Resources in the Public Schools--Part- 
nership for Excellence, Thomas J. Donahoe, 2) 
Essentials for a Successful Pairing between an 
Institution and School: Guidelines for a Pairing, 
B. John Dill, and The Monsanto Program, Dr. 
Lawrence McKenna, 3) Resources of the University, 
Dr. Mario Fantini, 4) Benefits to the School and 
Community, Mayor Theodore Dimauro. (Partnership 
records, Oct. 19, 1987) 
It is like a "new investment portfolio, a new product 
line" (M. Fantini, interview. Sept. 15, 1987). It was an 
investment in the things that had been worked on; a whole 
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new way of thinking about possibilities. The Chapter 188 
monies were being spent in new ways. There had been a 
planning process and a new fresh way of looking at things. 
80% of the recommendations were implemented. 
"The involvement of the business community as a power 
source was also good. It had money and had clout that was 
needed so that politicians and school people would accept 
what needed to be done. They were very important players on 
the team" (M. Fantini, interview. Sept. 15, 1987). The 
mayor's involvement was key; he wanted to avoid what had 
happened to Hartford so remained out in front with the 
Partnership. The role of the Supervisor of School Volun¬ 
teers was to keep such an unnatural group going. It is 
unnatural to bring people together from such diverse 
backgrounds. "Whoever selected the people did a good job" 
(M. Fantini, interview. Sept. 15, 1987). The players stuck 
together like glue; they kept coming and working, and, 
therefore, the Partnership continued going for so long which 
is important. 
Involving teachers was very important and working from 
the bottom up was an important goal in order to change 
attitudes in the school system. Involving people who were 
linked with the schools and the university enabled the 
weaving of the concepts of the university and the practical 
day to day operations of the system. All of which is 
leading towards a future link up with the total university. 
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Another interesting aspect of the Partnership was that 
several school department participants eventually became not 
only pivotal leaders in the Partnership but eventually 
became key leaders in the system. Two such examples are: 
the Supervisor of School Volunteers became the Director of 
Public Relations and the Assistant Principal at Technical 
High School became first Principal of Classical High School 
and then Assistant Superintendent of Instruction and 
Professional Development. Moves like these set a new 
direction for the school system. 
Finally, the superintendent respected the contributions 
of the people involved and moved the Partnership forward. 
He used his own popularity to forward it and overcome 
initial grumblings. "Weaving all this together, a kind of 
chemistry developed. A chemistry had taken place that kept 
going. We had access to power, the mayor, the superintend¬ 
ent and the business community. It was a major project that 
moved, planted seeds which grew" (M. Fantini, interview, 
Sept. 15, 1987). 
Community Participants 
President of the Urban League 
Henry Thomas recommends the concept of Partnership, 
but does not necessarily recommend the apparatus that was 
put together initially. 
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President of the Chamber of Commerce 
Bob Schwarz recommends the concept but not the complex, 
sophisticated organizational structure of the model. The 
organizational structure which Bob refers to was an issue at 
the May 31, 1984 meeting. 
For the success of the Partnership, there are 
administrative staff responsibilities that need to 
be filled for next year. They include secretarial 
support and the coordination of: Resource 
Development, Study Team Activities, Development 
Activities, Public Relations. The plan is for the 
supervisor of Springfield School Volunteers, and 
the Coordinator of the Corporate Action Program 
to work with the Partnership and, in addition, 
recruit an intern from UMass and from the Spring- 
field Public Schools, and a loaned executive from 
the community. (Partnership minutes) 
Director, New Business Development, Monsanto Co. 
Larry McKenna has recommended the model. He absolutely 
would recommend it. The success of the Partnership in large 
measure depended on the fact that it was a real partnership. 
It was an important concept of partnership: school people, 
business people, political people, people with personal 
affiliations. The mayor's involvement was as important as 
the superintendent's, for it developed consciousness and 
reinforcement of the importance of what was being done. 
They believed in themselves and what they were doing. 
The strengths of the model were the involvement of each 
segment of the community; the school system's assuming the 
responsibility for the working staff of the Partnership, the 
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involvement of true leadership, not nominal leadership; the 
excellent leadership of the superintendent; the defining 
areas of concern and pulling together in task groups to 
address these areas. "The superintendent wanted to see it 
succeed. He was open and not defensive. His attitude was 
very impressive" (L. McKenna, interview. Sept. 2, 1987). 
Enhancement of the process would have been more 
involvement in the beginning and through the process of 
expertise from outside, real, paid consultants with national 
reputations. 
President of Colebrook Corp. 
Jack Dill and others from the Partnership had talked to 
people writing the state education bill about implementing 
this model on a state wide basis. "It is not a formula. 
Each community has to do its own thing" (B. Dill, interview, 
Aug. 27, 1987). They must recognize that the school system 
is of tremendous importance to all involved. Some urgency 
must be there. Some belief that something can come out of a 
collaboration must be there. They must clearly define 
problems, have a cooperative exercise, trust people, 
communicate in a language common to all of the various 
constituency, agree on an agenda, get work done, develop 
short and long term goals, and develop a method to measure 
success. 
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There had been a change in attitude. The private 
sector felt that it had a legitimate interest in and a right 
to be in the school system even when there was no public 
relations value in such involvement for companies. There 
was courage on the part of the school system officials to 
open the system unvarnished and show strengths and weak- 
nesses--especially to non-professional educators. Many 
systems might find this very vulnerable and threatening. 
There has to be "no political agenda." There has to be 
openness and a cooperative attitude from all. One cannot 
force this in a formulative way or people will resist. The 
good working established relationship led to the meaningful¬ 
ness of the partnership. It is a good "paradigm for 
education and public issues" (B. Dill, interview, Aug. 27, 
1987) . 
President of Shawmut First Bank & Trust 
Len Wilson would recommend the model for larger urban 
centers. "The form, format and forum is an important 
positive for the community and the school system" (L. 
Wilson, interview. Sept. 21, 1987). It is an effective way 
to bring a lot of people with a lot of interest together in 
positive ways in which they can help. Open, honest dialogue 
with levels of trust is important. "You cannot censure or 
cause controversy because that brings about defensive 
behavior and a bunker mentality. The issues are hard to 
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talk about and some need tough decisions" (L. Wilson, 
interview. Sept. 21, 1987). 
The strengths of the model are in the vehicle that was 
created, and the people who were on board. The weaknesses 
were in some cases the same as the strengths. The Partner¬ 
ship included exceptionally action oriented people who 
wanted something to happen. 
Without direct programs or direct line power, 
there was a sense that we were relying on sub-con- 
tractors almost exclusively. Effective change by 
influence is difficult. There was no direct 
authority; therefore, it was frustrating for 
people who were used to action. We had to get 
others to do the job. We wanted to shake and 
bake, but it was not the role of the committee. 
(L. Wilson, interview, Sept. 21, 1987) 
The other problem was that the total constituency who 
has interest in the school system cannot be covered. 
Parents, teachers, employees of the school system, employ¬ 
ers and businesses, universities, hospitals, police depart¬ 
ments, minority communities are interested. The population 
in general is interested because of the dramatic effect the 
school system has on society. 
Partner in Doherty, Wallace, Pillsbury Law Firm 
Craig Brown probably would not recommend the Partner¬ 
ship as a model but as "an example, maybe." He would not 
recommend it as a model because of his experiences with the 
Public Education Fund which had been a failure in Spring- 
field because it had tried to impose a model which did not 
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exactly fit Springfield. Craig feels that everyone is 
different and at a different stage of development. There¬ 
fore, no one should impose a model. "Trying to get communi¬ 
ty involvement is the issue. The Partnership is an example 
of how the concept can work" (A. Brown, interview, Aug. 27, 
1987) . 
The strength of the Partnership as a model is that it 
represent a broad based approach to community involve¬ 
ment which is necessary. It is important to get each 
segment of the community involved. The weakness was 
starting out with focus less on problems affecting schools 
and more on overall excellence, and therefore, losing the 
interest of the community as it waited for the Partnership 
to deal with problems. 
Questionnaire of Involved School Officials 
Forty-eight involved school officials feel that such 
public-private partnerships as the Partnership for Excel¬ 
lence are good for public education. Four of the fifty-two 
had no opinion on the subject. 
172 
Doing It Again 
General Comments 
All but one participant would do it again. They felt 
it was well worth their time and that education was central 
to the well being of society and the community. 
Public School Participants 
Superintendent of Schools 
Yes, I would do it again. The first model was 
very successful. As we move along, the closer we 
relate to the Springfield School Volunteer program 
the better chance we have for success. We don't 
need another school committee. It is very 
important for the business community to realize 
that when they work with us to address problems, 
they are sending a positive message out to their 
constituencies. That message is how important a 
sound linkage between the business and local 
school system is. If the business community 
adopts a destructive approach to our problems, 
another signal is sent out that will initially 
adversely affect economic development and produc¬ 
tive enterprise in the community. (T. Donahoe, 
interview, Aug. 26, 1987) 
Supervisor of School Volunteers 
"Absolutely, I think it would be great fun with what I 
know now" (C. Kinsley, interview, Aug. 26, 1987). 
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President of the Springfield Education Association 
"Yes, I would participate" (C. Alvanos, interview. 
Sept. 15, 1987). In his role as president of the teachers' 
association and out of respect for his colleagues, he would 
participate. He believes that always involving the teach¬ 
ers' organization is important in anything of this nature 
because the project gets their support from the beginning, 
and everyone will be better off. 
A School Committee Member 
"Yes, unequivocally yes! At first I wondered what we 
were going to get into" (P. Correira, interview. Sept. 29, 
1987). Pat wondered if she were going to have to defend the 
system, but as everyone communicated and got to know each 
other, she felt that the old myths had been dispelled. 
Higher Education Participant 
Dean of the U.Mass. School of Education 
"Yes, no question about it. Everybody had to pull his 
own weight and play his role well to make it work so 
successfully" (M. Fantini, interview. Sept. 15, 1987). 
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Community Participants 
President of the Urban League 
"Yes, I don't have control of the entire model, but I 
can be an influential player and influence direction based 
on my perspective and knowledge of my constituency's need. 
I would participate in the process again if I knew what I 
know now. I would take a stronger stance on issues and 
problems that I cited earlier" (H. Thomas, interview. Sept. 
4, 1987). 
President of the Chamber of Commerce 
For Bob Schwarz this was an "unfair question." He had 
left volunteer work and moved into business. It was because 
of his role as president of the chamber that he partici¬ 
pated. Personally, he would not get involved now because he 
changed jobs. 
Business Participants 
Director, New Business Development, Monsanto Co. 
"Absolutely, yes! No question about it. There were 
many rewards. It satisfied an initial sense and feel for 
what I wanted to happen. It was the best thing that I've 
been involved in outside my job. It took a lot of dedica- 
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tion, sacrifice of energy, but it was worth it" (L. McKenna, 
interview. Sept. 2, 1987). 
President of Colebrook Corp. 
Oh, sure. It was such a significant issue, an 
elemental fabric of concern. We can't have a 
society or growth in economy without a good 
education system. For selfish reasons business 
needs a good education system to run a job or a 
company. For personal reasons, I have a daughter 
who will be in the system, a parochial reason to 
be concerned. I know through personal experience 
that you can do this--put different constituencies 
together in non-traditional ways and succeed. 
All want to work on problems that are important 
and solvable. (B. Dill, interview, Aug. 26, 1987) 
President of Shawmut First Bank and Trust 
Sure, I feel so strongly that what we're 
about is renewal. Each generation renews the 
community. I hope the next generation renews it 
better than we do. We need to have the maximum 
advantage life and education experience for the 
people who will renew the future. A community 
which has the ability to have jobs so that 
continuity goes on has economic prosperity. It 
all interrelates. If we turn out the brightest 
and the best and get them to stay, we have started 
a continuum where this is a nice place to be. 
Springfield has the ability to do this. (L. 
Wilson, interview. Sept. 21, 1987) 
Partner in Doherty, Wallace, Pillsbury Law Firm 
"Yes, absolutely!" (A. Brown, interview, Aug. 26, 
1987). It was a learning experience. He got to know and 
respect people in the community and work with people not 
related to law. He has no reservation about the time he 
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devoted at all. "It was a very good place to put my time" 
(A. Brown, interview, Aug. 27, 1987). 
Conclusion 
The data for the study has basically converged and 
presents a description of the beginnings of the Partnership 
for Excellence. It shows the beginnings of a consciousness 
on the part of the participants in the study and those 
around them that education was important to all facets of 
the community, and it also shows a willingness on the part 
of the educators in the school system to invite the communi¬ 
ty in to help improve the schools. The data shows a common 
interest or goal in improving the schools despite some other 
individual different concerns or goals. It also reveals the 
complexities of the problem in education as seen by the 
participants--especially the realization that the problems 
are systemic and often community based. The data reflects 
the importance of the forum for a dialogue and the need for 
each segment of the community to share, learn and communi¬ 
cate before it could take direct action to improve the 
schools. It underscores the importance of collaboration in 
order to move forward. It also reflected the length of time 
it took to actually have an impact on the schools and how 
that time lead to some ultimate success but also to frustra¬ 
tion on the part of many participants. 
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The data also shows that the Partnership for Excellence 
was overall a success, did affect change in the school 
system and is a model despite its cumbersome organizational 




IMPLICATIONS FOR EDUCATORS 
Significance of the Study 
As education moves into the twenty-first century, it 
must look at its reasons for being. To do that education 
must look at society and how education serves society and 
how education changes society. Over and over again in this 
study, the concept of society's changing and the obligation 
of society to renew itself came up. In discussing the issue 
of self-renewal two ideas recurred. One idea is that of 
re-educating society itself which means re-educating adults; 
and the other, is educating the young better than ever 
before. There is a strong feeling that for a community to 
be vital, growing and productive, it must be interested in 
educating its young. It must be concerned about its public 
education system because the economic and cultural health 
(in other words, the quality of life) of the community is so 
tied to the "product" of the school system. 
Moreover, since our society has changed so much since 
the turn of the century and is still changing, the old 
structure of the school system must be changed. Society has 
changed and has not been providing a support system for the 
schools. Therefore, in order to bring about fundamental 
change in the schools it is necessary to bring about 
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fundamental change in society. In order to be vital the 
community must take an active, positive interest in the 
schools. They must no longer allow the schools to remain 
isolated. If the schools do not respond to the needs of the 
community, the schools deteriorate and the community does 
not grow. However, if the society has problems that are 
affecting the schools, the society should not continue to 
drop those problems on the schools nor should the schools 
ignore those problems. Just as a society must be interested 
in and help its schools so should the schools help society. 
School officials must leave their ivory towers and help the 
community solve issues like poverty, lack of affordable 
housing, teenage pregnancy, single family homes, adolescent 
problems and substance abuse. 
The concept of partnership does not just speak to 
revitalizing downtown and schools but actually speaks to 
revitalizing the community. We are at a point in the 
evolution of society that we value all human life. We no 
longer have "throw away" children. We no longer tolerate 
dropouts or the concept that certain children cannot learn. 
We are at a point where we believe that all can learn, and 
we only must find or discover the right way to teach. 
Society is even beginning to take responsibility for 
addressing the problem of adult illiteracy. No human being 
is too young (early childhood education) or too old (adult 
education) for us not to care for them. 
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However, as our thoughts evolve to a higher level of 
respect for one another, we must find systems or ways to 
achieve our higher ideals. Our old system did not serve 
everyone and, therefore, does not work well for our new 
ideals. These institutions either must be eliminated and 
replaced or fundamentally changed in order to meet our 
present ideals. To bring about fundamental change, atti¬ 
tudes must change. People must become aware or conscious of 
the problems which prevent them from reaching their goals or 
ideals; they must realize what they want to achieve, and 
they must develop a format or method to address their 
concern(s)--a format which allows them to identify what the 
problem is, research ways to deal with or solve the problem 
and then implement the solution to the problem. 
One way to tackle major social problems is the 
partnership model where interested people from diverse 
segments of society come together with mutual respect and 
become a brain trust. Because so many diverse points of 
view are brought together, new creative possibilities 
result. The interaction often allows for new solutions 
because each segment has a different piece of the puzzle. 
Also, because so many parts are there, the whole can realize 
when other parts of society need additional attention in 
order to improve the focal point or part. 
Therefore, this researcher and educator is saying that 
education concerns everyone who wants society, the quality 
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of life for all human beings, to improve. If the goal 
is to educate everyone to the very best of his or her 
ability so that a person has the tools to lead a good life, 
a life of quality, and become a positive force in our 
society, then fundamental change must occur in our society 
and in our schools. A model that seems to work to bring 
about such fundamental change both in society and in 
education are partnerships between diverse segments of the 
community. 
One Model for Public-Private Partnerships 
Partnerships can vary from community to community, but 
one model that has worked well is the Springfield Partner¬ 
ship for Excellence. This model can serve as an example and 
be adapted for use in other communities to bring about 
positive change in a public school system. However, it is 
crucial that each community design its own model. Each 
community can borrow and learn from others, but working 
together to develop one's own partnership seems to be part 
of the education process itself. Deciding on such things as 
what aspects of the community should be a part of the 
partnership; which people should take part; where to meet, 
and what rules should be followed, all help the participants 
begin the learning process. They begin to learn from one 
another as they are bringing organisation and focus to their 
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maxn concern. No community should feel that any one model 
from another community is just right for them. They must 
feel comfortable with their own model and feel that they, 
too, can become an example for others to follow. 
However, if a community is interested in the Spring- 
field model, it should consider several key elements that 
contributed to the success of the Partnership for Excellence 
and that should be looked at by others who are designing a 
partnership modeled after Springfield. Those elements are 
related to people, structure and process. 
In terms of people it was important to involve many 
top community leaders and to involve participants who all 
had special talents and interests. People for the Partner¬ 
ship were drawn from business, higher education, the 
community and the public schools. Thus, most all segments 
of the community were involved. The people needed to be 
committed, and they needed to be good leaders. It was also 
important, if not crucial, to have good leadership on the 
part of the mayor and the superintendent. 
Once the people were chosen, the structure became 
important. The structure of a task force, a steering 
committee and study teams seemed to work well. The task 
force provided a forum where people could discuss issues. 
The steering committee was more of a working body that set 
an agenda, delegated work to be done, developed short and 
long term goals and established a method for measurement. 
183 
The study teams actually did the problem solving work on 
specific identified issues--the thinking, planning and 
research. The school system did the staffing and the 
implementing. It is important that the participants of a 
partnership understand the concept of shared power, that the 
partnership can only suggest and influence, and that it does 
not have direct line power. Its power comes from its clout 
and influence in the community. The responsibility for what 
happens in the schools belongs to the school committee and 
the superintendent. A partnership recommends and does not 
implement. 
To succeed the Partnership has to be a true collabora¬ 
tive; it must provide an opportunity for diverse groups to 
think about and solve clearly identified problems. It must 
work to prevent the isolation of the school system and 
educators within the community. It must take the time to 
allow its members to learn about differences in approach 
between business and education. The structure must allow 
for discussion and dialogue and also must allow for a 
process which defines a problem, solves it, measures it, 
evaluates it and projects costs. It must also build in a 
system to educate its members about the schools, about the 
needs of the community, and it must develop a method to 
educate new members and people outside the partnership to 
the depths and complexities of the problems in education. 
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A partnership should avoid the problems of having too 
large a membership, having too many committees that overlap 
membership, and too complex an organization that becomes 
unwieldy. It must be sure that people understand that the 
partnership does not have direct line power, that it takes 
time to implement major reform projects, and that it must 
have a formal method of evaluation to satisfy its 
individual members and itself. It must be willing to work 
through confrontation and have realistic expectations. 
These elements seem to be important for the Springfield 
model and probably need to be addressed or considered by 
anyone using the Springfield Partnership for Excellence as 
a model. 
Why Have Partnerships? Why Change Is Needed? 
If we as educators wish to improve education to help 
all students achieve the ultimate in their capabilities, we 
must be willing to adjust or change the system so education 
can achieve or be the best that it can be. If we wish truly 
to be better than we are, we must be willing to evaluate 
ourselves and to have others evaluate us. If we are 
courageous and not defensive, we will ask others to help us 
evaluate ourselves, before they evaluate us without our 
being involved. We must remember that we serve the communi¬ 
ty and, therefore, must answer not only to ourselves but 
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also to the community. We answer not just to the parents 
but to the community as a whole. When we join with the 
rest of the community, we no longer feel isolated, and it 
becomes more difficult for the community to dump social 
problem after problem on us without their realizing that the 
schools cannot solve community problems by themselves. At 
this point not only are the schools receiving help and 
support from the community, but they are also or should be 
reaching out and helping the community solve social prob¬ 
lems. The school then becomes an arm of the community 
helping to solve problems and no longer the dumping ground 
for unsolved problems. The community realizes that the 
problems are caused by other forces over which the schools 
do not necessarily have control. The schools certainly can 
help to solve some of these problems, especially if they 
become more effective, but they cannot do it all, and they 
cannot do it in isolation. 
Schools cannot remain isolated if they wish to become 
more effective. They belong to society, and they are both 
shaped by society and help to shape society. The society or 
community must come into the schools, and the schools must 
go out into society. School officials must reach out beyond 
their walls to help correct wrongs in society, help correct 
the abuses that affect their students outside of school. 
Education, of course, must deal with the effects of these 
abuses on children in the schools, but they must work 
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abuse outside the individually and collectively to eliminate 
schools. They must help build a new structure in society 
for social change. They must help society work towards the 
ideal existence for all. Partnerships are needed not just 
between the community and schools to improve education but 
are needed in the community to deal with major social 
problems. Public schools and schools for higher education 
have a role in correcting the wrongs of society and in 
setting high standards and goals for a community to live up 
to. 
Once again partnership, coalitions, are needed so that 
people can come together to improve the quality of life for 
each individual and for society in general. Specifically, 
education is everyone's responsibility. We must educate the 
next generation in order to renew society, and to do that 
well we must work together. We need to be concerned about 
the education of the young whether we are parents, teachers, 
business people or even an older person in a wheel chair. 
We must educate for selfish reasons--good medical care, 
successful businesses--and for unselfish reasons such as 
love and respect for mankind. 
Goals of a Partnership 
The concept of excellence is so simple that it is 
complex. In Springfield the stated goal for the Partnership 
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was overall excellence for the school system. Translated 
that goal was to help all the students in Springfield learn 
and achieve in order, as Dr. McKenna said, "to stretch, to 
initiate, to innovate, to contribute, to energize." To 
achieve this goal of excellence there had to be fundamental 
change within the system and outside the system. People in 
the system had to learn how to achieve excellence, and they 
needed to be given the tools to achieve the goal. Outside 
the system people needed to understand and respect the 
importance of this goal for society and had to work to get 
the tools which the educators needed to achieve this goal. 
They had to educate the state legislators as to the needs 
and the local businessmen as to the needs. Education of 
adults became a primary focus of the Partnership in order to 
achieve the goal of excellence in education. Once the goal 
is set, and the education is done, specific, focused goals 
follow. 
The means can change for a partnership, but the goals 
must be worthwhile in order for people to give of their 
time, their concern and their energy. A partnership which 
is setting out to achieve fundamental change, which is 
setting high standards for the community must be very 
careful about its ultimate goal. For a partnership to work 
for fundamental change, it needs to involve the real leaders 
of the community. Once it achieves their participation and 
their cooperation, the partnership achieves a "clout" and 
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has a great deal of power even if the power comes just 
through "influence." Since a partnership can become 
powerful and truly change education, its goals must be 
thoughtout very carefully. 
Probably the goal is the most significant aspect of the 
partnership concept. If the goal is legitimate and worth¬ 
while, a successful partnership for the most part will have 
a positive effect on education. The means to achieving 
those goals can vary and can even cause concern; however, if 
the ultimate goal is worthwhile, the diversity of the group 
usually adjusts the means to fit the positive nature of the 
goal, and, therefore, has positive results for education. 
The Partnership for Excellence as a Model 
The Springfield Partnership for Excellence does work 
well as a model. It was successful in achieving positive 
fundamental change in Springfield. The concept of a large 
task force with a smaller steering committee comprised of 
selected members of the task force worked well. The concept 
of study teams as problem solving groups worked extremely 
well. The Springfield Education Fund was a problem because 
of duplication in terms of personnel and because of the need 
for it to be separate from the school department. The 
Partnership has now evolved to another level. The Partner¬ 
ship for Excellence merged with the Springfield Educational 
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Partnership. This phase of the Partnership has focused on 
high risk students. The over-all reform of the first phase 
is still evolving in a positive manner. The second phase 
looked at some specifics and is presently planning to move 
into a third phase which, while still focussing on high risk 
students, will be modeled on the process of the first phase. 
The model does work; however, communities wishing to 
adopt this model must be aware of certain things. The 
participants must be leaders and must have respect for each 
other. It takes time to develop a dialogue and bring about 
change. In fact, every time the partnership wishes to 
expand to include another level of people, it must take the 
time to educate or dialogue with the new. It also takes 
money. For example, to implement 80% of the recommendations 
of the Partnership, at least three administrative jobs were 
created: Assistant Superintendent for Instruction and 
Professional Development, Coordinator of Gifted and Talented 
Education and an Arts Grant Writer. An entire staff of 
gifted and talented teachers was hired. The system 
absorbed this cost. The Partnership itself hired an 
executive director and six project coordinators for each of 
the tutorial programs. The cost of all the professional 
development opportunities has been over one million dollars. 
Change costs money, and the Partnership had to work at 
raising money. It raised some money from the private sector 
and worked closely with the people who wrote the state 
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educational reform act in order to get more support for the 
schools. There is a constant need to keep the community 
aware of the importance of education. Without that aware¬ 
ness on all levels the schools cannot achieve excellence and 
society suffers. A partnership helps to keep the community 
aware. 
Practical Application for One Educator 
The Partnership continues to influence my work both as 
a participant in the Partnership and as an educator in the 
school system. As Assistant Superintendent in charge of 
instruction and professional development, I must continue 
to serve on and participate in the Partnership. I also must 
continue to work with the United Way and the Chamber of 
Commerce to get the community to work together to solve the 
five major problems in our community: lack of affordable 
housing, single parent homes, substance abuse, teen pregnan¬ 
cy and adolescent problems. These problems go beyond the 
schools, beyond the educational partnership and the downtown 
re-vitalization partnership. They require yet another 
partnership. 
Moreover, I must continue to re-educate the staff of 
the school system in terms of the importance of their 
influence not only in the schools but in the community as 
well. I must continue to encourage educators to be aware of 
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the most effective teaching methods. I must continue to 
implement the programs developed by the Partnership and use 
the successful methods of problem solving that the Partner¬ 
ship introduced us to in order to tackle other issues of 
concern. I have to continue to work with community curricu¬ 
lum advisory groups and to encourage the system to look at 
the integration of all subjects and at how best to teach 
the relation of all knowledge to our students. I must 
encourage that each subject be related to the whole stu- 
dent--the intellectual, the emotional, the physical and the 
spiritual. The system has not reached excellence yet, but 
it is continuing to strive towards it by being willing to 
face problems, by being willing to work together with 
people inside the system and with people outside the system 
to tackle problems, and by believing that positive change 
can happen. As several of the other participants from the 
Partnership have said, once change begins it will go of its 
own accord. My job is to continue to encourage the overall 
positive change which the Partnership initiated by dealing 
with specific problems while unceasingly striving for 
excellence throughout the system. 
The Impact of Partnerships on Education 
The impact of such a powerful group as the Partnership 
for Excellence is apparent. It has been capable of changing 
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the direction of education for the better in Springfield; it 
has been capable of making some very influential, philoso¬ 
phical decisions, and has been capable of encouraging the 
development of staff. As this study has shown the Partner¬ 
ship for Excellence has been a significant force in public 
education in Springfield. The ramifications of the movement 
toward partnership in Springfield have been positive. 
However, education, in general and in each community in 
Particular, if it wishes to continue encouraging and working 
with such partnerships, must always be careful of the goals 
of a partnership before it encourages its development. The 
concept is simple, but the results are powerful and, 
therefore, must always be respected and thoughtout care¬ 
fully before being pursued. 
Behind the concept of partnership is the idea that man 
is not alone; he is part of a whole as John Donne in his 
Meditation XVII said so beautifully so many years ago. 
No man is an island, entire of itself; every man 
is a piece of the continent, a part of the main. 
If a clod be washed away by the sea, Europe is 
the less, as well as if a promontory were, as 
well as if a manor of thy friend's or of thine 
own were. Any man's death diminishes me because I 
am involved in mankind, and therefore never send 




STEERING COMMITTEE MEMBERS 
Thomas J. Donahoe, Superintendent of Schools 
Mario Fantini, Dean of the School of Education, University 
of Massachusetts 
Henry Thomas, President of the Springfield Urban League 
Leonard Wilson, President of Shawmut First Bank & Trust 
Company 
Carol Kinsley, Supervisor of Springfield School Volunteers 
Charles Alvanos, President of Springfield Education 
Association 
Ann McCarthy Southworth, Assistant Superintendent of 
Schools for Instruction and Professional Development 
Robert Schwarz, President of Springfield Chamber of 
Commerce 
A. Craig Brown, President of Springfield School Volunteers 
and a Partner in Doherty, Wallace, Pillsbury Law Firm 
Patricia Correira, School Committee Member 
Lawrence McKenna, Director, New Business Development, 
Monsanto Company 




I. What were your goals for the Partnership for Excellence 
before you joined? 
A. Why did you join? 
B. Did you know other people who were joining? If 
SO' who were they, and do you know why they were 
joining? 
C. Did you know other people who motivated you to 
join? 
D. Did you feel that there was a problem with public 
education when the Partnership for Excellence was 
initiated? 
1. What was that problem(s)? 
2. How did that problem(s) affect you? 
3. How did you intend to address or remedy that 
problem? 
E. Why did you think that was a problem? 
II. What has happened to your initial goals and objectives 
during the first years of the Partnership for Excel¬ 
lence? 
A. Restate each initial objective, and ask-- 
What specifically has been done with this objec¬ 
tive? 
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B. At what point was something specifically done with 
your goal or objective? 
C. How did this objective get to be treated in this 
way? 
D. Why has this objective changed or been ignored or 
been forgotten? 
III. How have your original goals changed, been modified or 
have been put into action? 
A. List each goal. 
1. How has it changed? 
2. How has it been modified? 
3. How has it been put into action? 
B. What specifics are you aware of which lead you to 
this conclusion? 
1. What specific progress or actions lead you to 
this conclusion? 
2. What specific results lead you to this 
conclusion? 
3. What has not happened to lead you to this 
conclusion? 
IV. How do you perceive the success or failure of the 
Partnership so far? 
A. Why do you see it as a success?--Give 
specific examples of success. 
B. Why do you see it as a failure?--Give 
specific examples of failure. 
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C. Do you see the Partnership as a combination of 
both successes and failures? If so, please 
elaborate. 
V. How has or has not the Partnership affected change in 
the public schools? 
A. How do you know that this change has (or has not) 
occurred? 
B. What specific evidence do you have to support your 
perception? 
VI. Would you recommend the Springfield Partnership to 
other communities as a model for collaboration to 
affect positive change in public schools? 
A. Why would you recommend Springfield as a model? 
B. Why would you not recommend Springfield as a 
model? 
C. What do you see as the strengths and weaknesses of 
Springfield as a model? 




QUESTIONNAIRE OF INVOLVED SCHOOL PERSONNEL 
Are you aware of the Partnership for Excellence. Please 
check Yes_; or No_. 
Is or has the Partnership actively changing(ed) your 
school or department? Please check one: Yes_; or 
No_ 
The following are a list of Partnership accomplish¬ 
ments. Please indicate if these accomplishments have 
affected you professionally and/or your school or your 
department directly or indirectly. Please check one 
under each of the accomplishments. Directly_; 
Indirectly_ 
a. 
or Not at all 
b. 
Creation of position of Assistant Superintendent 
for Instruction and Professional Development. 
Directly_; Indirectly_; Not at all_ 
Creation of the tutorial program at Chestnut 
Street Junior High School. 
Directly_; Indirectly_; Not at all_ 
Mini-grants for teachers, 
Directly_; Indirectly, Not at all 
d. In-service training for guidance counselors about 
job opportunities in the Springfield area. 
Directly_; Indirectly_; Not at all- 
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e. Leadership Institute for administrators. 
Directly_; Indirectly_; Not at all_ 
f. Development of five year professional development 
plan for administrators. 
Directly_; Indirectly_; Not at all_ 
g. The designation of professional development as a 
priority in the system. 
Directly_; Indirectly_; Not at all_ 
h. Creation of the gifted and talented program. 
Directly_; Indirectly_; Not at all_ 
i. The study skills pilot projects. 
Directly_; Indirectly_; Not at all_ 
j . The high and junior high school attendance 
projects. 
Directly_; Indirectly_; Not at all_ 
k. Creation of the Arts Grants Writer position. 
Directly_; Indirectly_; Not at all_ 
l. Creation of the Springfield Education Fund. 
Directly_; Indirectly_; Not at all_ 
m. Better community, business, higher education 
relationship with the public schools. 
Directly_; Indirectly_; Not at all_ 
n. Additional clerical aides for counselors. 
Directly_; Indirectly_; Not at all_ 
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o. The effective school movement in the junior high 
schools. 
Directly_; Indirectly_; Not at all_ 
Do you feel that such public-private partnerships as 
the Partnership for Excellence are good for public 
education? 
Please check: Yes_; or No_; or No opinion_ 
Do you feel that the Partnership for Excellence has had 
a positive effect on the Springfield Public Schools? 
Please check Yes_; or No_. 
Please check the appropriate space to indicate your 
position in the school system. 
_ Superintendent, Deputy, Assistant Super. 
_ Elementary Principal 
_ Secondary Principal 
Academic Director or Supervisor 
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